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KONFERENCIJOS PRANESEJAI

Reidar Thyholdt yra psichologas ir Olweus International Ltd vadovas, zenkliai
prisidéjes prie Olweus patyciy prevencijos programos diegimo Lietuvoje. Jis taip
pat vadovavo Olweus programos diegimui Svedijoje, Norvegijoje, Islandijoje bei
Vokietijoje. Reidar kurj laikg dirbo klinikiniu psichologu vaiky ir jaunuoliy psi-
chiatrijos srityje, prisidéjo prie moksliniy tyrimy, analizuojanciy psichosocialing
darbo aplinka ir darbuotojy sveikatg. Siuo metu dirba specialiuoju konsultantu

regioniniame centre, uzsiima smurto, trauminio streso ir savizudybiy prevencija.

André Baraldsnes yra NORCE Research Ltd.- RKBU Vest vyresnysis pataréjas.
Jis atsakingas uz Olweus patyc¢iy prevencijos programos diegimg, vystymg ir
plétra Norvegijos pradinése ir vidurinése mokyklose. André taip pat dirbo su
Olweus programa Lietuvoje. Drauge su Reidar Thyholdt kaip Olweus Interna-
tional Ltd. valdybos pirmininkas, bendrasavininkas ir vyresnysis instruktorius
André prisidéjo prie Olweus programos diegimo Lietuvoje. Pagrindinés Ol-
weus International Ltd. atsakomybés bendradarbiaujant su Specialiosios peda-
gogikos ir psichologijos centru ir Nacionaline Olweus paty¢iy prevencijos pro-
gramos koordinavimo grupe buvo instruktoriy bei vyr. instruktoriy rengimas
ir programos diegimas pirmojo ir antrojo etapo mokyklose.

Jane Riese, yra Saugiy ir humanisky mokykly (angl. Safe and Humane Schools)
vadovo pavaduotoja Klemsono universitete, JAV. Jane su Olweus patyciy pre-
vencijos programa pradéjo dirbti 1999 metais. Kartu su kolegomis Jane sukirée
instruktoriy sertifikavimo programa, kuri pradéta vykdyti 2001 metais. Be to,
ji yra Olweus programos metodinés medziagos bendraautoré. Taip pat Jane yra

sertifikuota jogos specialisté, vedanti terapinius jogos uzsiémimus zmonéms,
patyrusiems sudétingas traumas.

Dr. phil. Vanessa Jantzer yra psichologé. Nuo 2009 mety ji dirba mokslo tyri-
my padéjéja Vaiky ir jaunuoliy psichiatrijos skyriuje, Psichosocialinés medici-
nos centre, Heidelbergo universitete. Jos pagrindinés veiklos dirbant su Olweus
programa yra mokykly atranka, Olweus instruktoriy rengimas, Olweus mo-
kykly sertifikavimas, moksliniy straipsniy ragymas, paskaity ir seminary vedi-
mas dalyvaujantiems ir dirbantiems OPPP.

Marie Lindstrém yra mokytoja ir vyresnioji Olweus instruktoré Svedijoje. Su
Olweus paty¢iy prevencijos programa Marie pradéjo dirbti 2006 metais. Ji koor-
dinuoja Olweus paty¢iy prevencijos programg Solentunoje, Siaurés Stokholme.
Ji taip pat dirba su Olweus kokybés uztikrinimo programa (OPKUS).
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Dr. Robertas Povilaitis — psichologas, V3] ,Vaiky linija“ vadovas.

Dainius Radzevicius - Zurnalisty sgjungos primininkas.
Konferencijos metu pristaté pranes§img tema ,Viesa informacija ir patycios —
viskas tik prasideda!®

Dr. Kastytis Smigelskas yra Lietuvos sveikatos moksly universiteto profeso-
rius, dirbantis Visuomenés sveikatos fakulteto Sveikatos psichologijos katedro-
je ir Sveikatos tyrimy institute. Magistro ir daktaro laipsnj jgijo Suomijoje. Jo
moksliniy tyrimy sritis apima vaiky ir paaugliy sveikatg bei gerove, jy prielai-
das ir rizikos veiksnius. Siuo metu jis yra tarptautinio HBSC tyrimo vyriausia-
sis tyréjas Lietuvoje, vadovauja moksliniams tyrimams, projektams, studenty
baigiamiesiems darbams jaunimo sveikatos srityje.

Nomeda Cibarauskiené nuo 1996 mety dirbo policijos sistemoje. Visg tar-
nybos laikg dirbo teisés pazeidimy prevencijos srityje. Pagrindiné veikla buvo
orientuota j prevencines priemones skirtas nepilnameciy nusikalstamumo

mazinimui. Dirbo tarptautiniuose ir nacionalinio lygmens projektuose susiju-

siuose su jaunimo delinkventiniu elgesiu ir jo korekcija bei policijos pareigiiny
vykdoma prevencija jaunimo teisés pazeidimy srityje. Kartu su kity institucijy
atstovais dirbo jvairiose darbo grupése rengiant jstatymo projektus susijusius
su vaiko gerove, vaiko minimalios ir vidutinés prieziaros sistema, apsaugos nuo
smurto priemonémis. Visg tarnybos laikg, dirbdama jaunimo nusikalstamumo
prevencijos srityje, ypatinga démesj skyré paty¢ioms - kaip vienam i$ pagrin-
diniy veiksniy lemianciy vélesnj nusikalstamg elgesj jaunuoliy tarpe, todél nuo
2018 mety yra dviejy mokykly Olweus programos instruktoré.

Nijolé Bagdoniené yra Vilniaus PranciSkaus Skorinos gimnazijos direktoriaus
pavaduotoja ugdymui bei biologijos mokytoja metodininké. Nuo 2018 m. rug-
séjo Vilniaus Pranciskaus Skorinos gimnazijai pradéjus diegti Olweus patyciy
prevencijos programa yra jos koordinatoré gimnazijoje.
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Laurynas Zakevicius - garsus lietuviy $okéjas ir $okiy mokytojas atstovaujan-
tis Low Air Vilnius urbanistinio Sokio teatra. Buves Olweus patyc¢iy prevenci-
jos programos vyresnysis instruktorius. Konferencijos metu pristaté pranesima

temga ,,Urbanistinis Sokis paty¢iy ir smurto prevencijos kontekste. Kaip ir ko-
delze

Rata Bal¢ianaité — Olweus patyciy prevencijos programos instruktoré. Kauno
Jézuity gimnazijos 5-8 klasiy ugdyma organizuojancio skyriaus vedéja bei so-
cialiné pedagogé. Apie Olweus patyciy prevencijos programa suzinojo dar 2002
metais prie$ pradedant jg diegti Lietuvoje. Programos metodus naudojo kasdie-
niame socialinés pedagogés darbe. Nuo 2008 mety dirba kaip Olweus patyciy
prevencijos programos instruktoré. Per 10 darbo mety mato, kad $i programa
— puikus jrankis, padedantis kurti saugia ir draugiska mokyklos bendruomene,
perkeicia visos bendruomenés pozitirj i patycias, reagavima, sprendimo budus,
kuria palaikancios, bendradarbiaujancios bendruomenés kultiira.

Sigitas Alubauskas - Kauno Tado Ivanausko progimnazijos direktorius. Jo
vadovaujama progimnazija Olweus patyciy prevencijos programoje dalyvauja
nuo 2013 mety.
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JZANGA

Per pastaruosius 15 mety Lietuvoje keitési pozitiris j smurto ir patyc¢iy prevencija: teisés aktuose
jtvirtinta prievolé kovoti su smurtu ir paty¢iomis, vis daugiau mokykly mato prasme ir diegia jro-
dymais grijstas, veiksmingas prevencijos programas, kartu kinta ir visuomenés poziaris j $j reiskinj.
Vis délto, poky¢iai néra tokie greiti ir lengvi, kaip norétysi — smurto ir patyciy problema islieka viena
aktualiausiy.

Siekiant kovoti su smurtu ir paty¢iomis Lietuvos mokyklose, jau daugiau kaip 10 mety jgyvendi-
nama Olweus smurto ir paty¢iy prevencijos programa (toliau - Olweus programa). Nuo 2008 mety jos
vykdymo teisé buvo suteikta Specialiosios pedagogikos ir psichologijos centrui (reorganizavus jstaigas
2019 m.,, §i teisé suteikta Nacionalinei §vietimo agentiirai). Pagrindiné Olweus programos idéja — pa-
tyc¢ios néra ir niekada nebus toleruojamos, o programos siekiamybé - kurti saugig aplinkg mokyklose,
kur suaugusieji imtysi atsakomybés uz tai, kad vaikai nebuity skriaudziami ir jaustysi saugtis. Olweus
programa vykdanciose mokyklose per keletg mety patyciy Zymiai sumazéjo, taip pat geréja mokiniy ir
mokytojy tarpusavio santykiai, auga vaiky pasitikéjimas mokytojais, stipréja teigiamas vaiky pozitris
i mokykla. Siuo metu beveik pusé Lietuvos mokykly jau yra jdiegusios Olweus programg, mazdaug
trecdalis jy programa vykdo toliau.

Programos jgyvendinimo laikotarpiu mokant mokykly personalg stebéti ir tinkamai reaguoti j
patycias, sukaupta nemazai patirties. Norédami ja pasidalyti, o kartu aptarti svarbiausius smurto ir pa-
tyciy prevencijos aspektus ir ateities perspektyvas, 2019 mety rudenj Vilniuje subiiréme mokykly ben-
druomeniy narius bei smurto ir patyciy prevencijos srityje dirbancius specialistus i§ Lietuvos, Norve-
gijos, Svedijos, Vokietijos ir Jungtiniy Amerikos Valstijy. Konferencijos dalyviai dalijosi sukauptomis
ziniomis ir patirtimi, pristaté nuveiktus darbus, kartu svarsté galimas ateities perspektyvas. Tikime,
kad i$sakytos mintys ir pristatyti darbai gali jkvépti ir padéti kurti saugesne aplinkg mokykloje, tad

jomis dalijamés Siame leidinyje.

Visy konferencijos organizatoriy vardu norime padékoti visiems, prisidéjusiems prie jos organi-
zavimo ir dalyvavusiems joje, o kartu kiekvienam, dirban¢iam smurto ir patyciy prevencijos srityje ir
siekianc¢iam, kad kiekvieno mokinio aplinka tapty saugi.
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SMURTO IR PATYCIY PREVENCIJOS VYKDYMAS LIETUVOS
MOKYKLOSE

Kristina IgnataviCiené

Nacionalinés svietimo agentiros psichologe, projekto ,Saugios aplinkos mokykloje kirimas II“ vadové

Per pastaruosius 30 mety Lietuvoje forma-
vosi ir keitési pozitris j prevencija ir jos vykdy-
ma. Atgavus nepriklausomybe atsirado puikios
galimybés dométis ir perimti kity Saliy patirtj.
Per §j laikotarpj buvo pritaikyta ir i$versta j lietu-
viy kalbg nemazai metodiniy priemoniy, smurto,
patyciy, psichoaktyviyjy medziagy vartojimo ir
kity sri¢iy prevenciniy bei socialinio emocinio
ugdymo programuy, pradéti vykdyti tarptautiniai
tyrimai psichoaktyviyjy medziagy vartojimo,
smurto ir patyciy plitimo ir mokiniy gyvensenos
srityse. Véliau lietuviy mokslininkai ir praktikai
patys rengé prevencines programas. Valstybé
nuolat rémé prevenciniy priemoniy jgyvendini-
ma mokyklose, i§ pradziy finansuodama preven-
ciniy projekty, véliau - prevenciniy programy
jgyvendinima.

Ryskis poky¢iai jvyko, kai nuo 2017 m. rug-
séjo jsigaliojo Svietimo jstatymo pataisos, nu-
matanc¢ios mokykloms prievole sudaryti salygas
kiekvienam mokiniui dalyvauti bent vienoje pre-
vencinéje programoje, mokytojams - kas 4 metus
tobulinti jgidzius mokiniy socialiniy kompeten-
cijy ugdymo srityje, mokyklos vadovybei - uz-
tikrinti pagalbg smurtg patyrusiam arba smur-
tavusiam mokytojui arba mokiniui. Svietimo
jstatymo pataisoms jgyvendinti, valstybé numaté
prevenciniy programy jgyvendinimo finansavi-
mga Europos struktariniy fondy léSomis.

2008 m. politiky, valdininky, privaciy asme-
ny iniciatyva i§ Norvegijos j Lietuvos mokyklas
atkeliavo Olweus patyciy prevencijos programa
(Olweus programa). Olweus programos metodi-
né medziaga buvo i$versta j lietuviy kalba, pritai-
kyta muisy kultdirai, ir per daugiau nei deSimtmetj

buvo diegiama mokyklose septyniais etapais.
Vykdyti Olweus programa i§moko 423 mokyklos.

Pirmuosius Olweus programos instruktorius
rengé musy kolegos i§ Norvegijos, véliau - abie-
jy Saliy atstovai, kol galiausiai mes pradéjome tai
daryti patys. I$ viso buvo parengti 105 instrukto-
riai, i§ jy aktyviai veiklg tebevykdo 74.

Olweus programoje dalyvaujanc¢iy moky-
kly mokytojai pazymi, kad nelengva ja jgyven-
dinti, nes ji reikalauja daug laiko, atsidavimo ir
tarpusavio susikalbéjimo. Dél Sios priezasties
dalis mokykly atsisaké vykdyti Olweus progra-
ma. Taip pat dalis mokykly turéjo nutraukti da-
lyvavimg programoje, nes buvo reorganizuotos
arba panaikintos. Olweus programos jgyven-
dinimg tesia 35 proc. mokykly. Po kiekvieno
programos diegimo etapo programa tesia nevie-
nodas mokykly skaicius. Iki Svietimo jstatymo
pataisy jsigaliojimo, kai prevenciniy programy
jgyvendinimas dar nebuvo privalomas, Olweus
programa tesianc¢iy mokykly procentas svyra-
vo nuo 11 proc. (2011 m. etapo mokyklos) iki
31 proc. (2008 m. etapo mokyklos). Isigaliojus
$vietimo jstatymo pataisoms, du trecdaliai mo-
kykly pasirinko testi programos jgyvendinima
(67 proc. 2015 m. etapo mokykly ir 66 proc.
2017 m. etapo mokykly).

Kasmetinés mokiniy apklausos rezultatai
rodo, jog mokyklose, vykdziusiose Olweus pro-
grama nuo 2008 iki 2018 m., patycias patirianciy
mokiniy skai¢ius sumazéjo perpus [zr. skaidre
Nr. 1]. Pazymétina, kad per desimtmetj suma-
zéjo ir bendras patyciy lygis mokyklose. 2018 m.
30 proc. mokiniy patyré patycias mokykloje,
2018 m. - 18 proc.
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Kristina Ignatavi¢iené

Smurto ir paty€iy prevencijos vykdymas Lietuvos mokyklose
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1 skaidré. Kasmetinés Olweus programos mokiniy apklausos rezultatai

Olweus programa sékmingai jgyvendinama
Salies mokyklose jau daugiau kaip de$imtmetj.
Olweus programos diegimo patirtis rodo, kad
programa veiksminga tada, kai ji jgyvendinama
mokykloje laikantis Olweus programos standarto,
kai mokyklos administracija ir mokytojai aktyviai
jsitraukia ir dalyvauja programoje, kai nuosekliai
laikosi vieningy susitarimy, patys tinkamai elgia-
si, jtraukia j programa tévus ir su jais bendradar-
biauja. Olweus programos jgyvendinimo sékme

taip pat uztikrina nuolatinis vadovy (politiky, sa-
vivaldybés, mokyklos administracijos) démesys
ir palaikymas bei parama ir pagalba mokyklai /
mokytojams sprendziant patyciy atvejus.

Dékojame mokytojams, mokykly vadovams,
savo kolegoms Lietuvoje ir Norvegijoje uz jy at-
sidavima, tikéjimg, nuveiktus nejmanomai dide-
lius darbus. Tikime jisy sékme tesiant pradétus
darbus.
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OLWEUS PATYCIY PREVENCIJOS PROGRAMOS DIEGIMAS

o

LIETUVOJE: PAGRINDINIAI ISSUKIAI IR REZULTATAI

Reidar Thyholdt
Olweus International Ltd vadovas

Laba diena. Gera buti cia. Leiskite man
trumpai apzvelgti Olweus modelj, kurj mes nau-
dojame Lietuvoje. Prie§ tai turéjome trumpg la-
bai malonig jzangg apie tai, kiek daug démesio
jusy nuostabi $alis skiria vaiky gerovei ir teiséms.
Mes labai dziaugiamés galédami prie to prisidéti.
Taigi, pabandysiu trumpai apzvelgti kai kuriuos
is $iy dalyky.

Tai, kaip Dan Olweus apibrézia patycias,
turbat dauguma jisy jau zino, nes daugelis atvy-
ko i§ mokykly arba bendruomeniy, kuriose jau
naudojamas $is modelis. Tad primenu, kad pa-
ty¢iy apibrézimas susideda i trijy daliy. Viena
ju — veiksmai, kuriais siekiama ka nors jskaudinti.
Antra - tai turi vykti ne vieng karta. Galiausiai,
tarp ty, kurie atlieka tuos veiksmus, ir ty, prie$
kuriuos jie nukreipti, turi vyrauti psichologinés
arba fizinés jégos persvara.

Olweus programa, kuri skirta mazinti pa-
tycias, akcentuoja, kad jei nebus bent vienos i§
$iy trijy sudedamuyjy daliy, toks elgesys jau ne-
bus patycios. Taip pat svarbu, kad Olweus pro-
grama turi ir keletg kity teigiamy poveikiy, todél
i$ tikryjy galéty buti vertinama kaip bendro po-
budzio prevenciné programa. Trumpai tariant,
Dan Olweus, apie kurj mes kalbame, yra realus
ir gyvena Norvegijoje. Jis noréty buti ¢ia kartu su
mumis ir paprasé mangs perduoti jums Sil¢iau-
sius linkéjimus'. Jam dabar 88 metai ir jis vis dar
labai aktyviai dirba: §iuo metu kartu su daugybe
straipsniy ir kity darby jis raso skyriy vadovéliui
apie patyciy prevencija mokyklose. Taigi, mes vis
dar dirbame su juo, kartais susigincijame, jis tvir-

tai laikosi savo nuomonés, mes negalime tiesiog

! Dan Olweus miré 2020 m.

nutolti nuo programos, taip, kaip kartais norétu-
me, bet toks bendradarbiavimas labai jkvepia.
Taigi, galime saves paklausti, kodél turétume
jaudintis dél patyciy? Patycios néra liga, bent jau
mes taip galvojame. Daugelis besity¢iojanciyjy ne-
laksto aplink ir nepraso musy pagalbos, paslaugy
arba kazkokiy lengvaty, todél galétume tiesiog nuo
ju nusigrezti, bet to nedarome. Mes esame jparei-
goti rapintis tais, kurie tampa patyciy objektais.
Manau, kad tai yra dalis to, kg galétume pavadinti
teisiy revoliucija. Per pastaruosius $imtg mety pa-
saulyje iSaugo démesys zmogaus, vaiky teiséms,
skirtingy visuomenés grupiy, kurios néra didelés
arba labai stiprios, bei kitoms teiséms arba judé-
jimams. Ir tai, misy manymu, gali padéti misy
kultairai, Zzmonijai tapti padoresnémis, garbinges-
némis, labiau civilizuotomis. Tai pabrézia, kad ir
vaikai, ir suaugusieji turi teis¢ nepatirti patyciy.
Patycios, be abejo, sukelia daug skausmo ir neigia-
my pasekmiy tiems, kurie tampa patyciy objek-
tais: nerima, depresija, kitas psichologines pro-
blemas, taip pat fizinius negalavimus ir pan. Taip
pat galima pridurti, kad patycios sukelia problemy
net tiems vaikams, kurie tiesiogiai nedalyvauja
$iame procese. Kiti vaikai klaséje, kurie tampa pa-
ty¢iy stebétojais, taip pat jaucia neigiamg poveikj.
Jie praranda kirybiskuma ir dziaugsma, nebegali
gerai mokytis ir ima bijoti, kad ir jie taps patyciy
objektais. Mes taip pat pastebéjome, kad mokyklos
ne visuomet laikosi teisés akty nuostaty. Girdéjau,
kad jasy $alyje dabar yra jvestos labai jdomios ir
perspektyvios jstatymo nuostatos, uztikrinancios,
kad mokyklos sutelkty démesj j patyciy prevenci-
ja. Taigi, mokyklos, kurios nesiima jokiy pagristy
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veiksmy ir kity prevencijos priemoniy pries$ paty-
Cias, pazeidzia jstatymus.

Galbut kai kurie i§ ¢ia dalyvaujanciy esate
direktoriai arba uzimate tokias pareigas, kurios
jums leidzia priimti sprendimus, tad jis Zinote,
kad yra dar viena diskutuotina tema - finansinis
patyc¢iy aspektas. Mes, dirbantys su $ia programa,
galbat per daug nesikoncentruojame j §j aspek-
ta, bet Zinau, kad juo domisi daugybé politiky ir
sprendimy priéméjy. Vienas $vedy ekonomistas,
jei neklystu, 2008 m., atliko tyrima, siekdamas
jvertinti, kiek kainuoja vienas patyciy atvejis.
[zr. skaidre Nr. 2]

Sios iSlaidos skai¢iuojamos viso gyvenimo
perspektyvoje, tai reiskia, kad jos trunka dauge-
lj mety arba net deSimtmeciy. Tai yra psichikos
sveikatos pagalbos, specialiojo ugdymo, Seimos
konsultavimo, prieziiiros bei kitos socialinés vei-
klos, socialinés paramos islaidos, nes skriaudéjai
ir aukos kartais nukrypsta nuo tiesios, jprastos
»raidos linijos®, todél jiems reikia papildomos vi-
suomenés pagalbos.

Zinoma, galétuméte teigti, kad Sios i3-
laidos egzistuoja Svedijos arba Skandinavijos

visuomenéje, kur mes gauname auksto lygio pa-
ramg, pavyzdziui, medicinos, psichiatrijos, teisi-
nés islaidos su paty¢iomis susiduriantiems Zmo-
néms. Bet a§ manau, kad Baltijos Salys ir ypac
Lietuva taip pat pasizymi auksta $iy paslaugy ko-
kybe, kurios taip pat daug kainuoja. Mes zinome,
kad skriaudéjai, véliau gyvenime daug dazniau
nei kiti, jsitraukia j nusikalstama veiklg. Taigi, pa-
tyciy islaidy suma apima islaidas teisiniams pro-
cesams, policijai ir kaléjimy sistemai. Tai padidi-
na islaidas iki 1,3 milijono eury vienam patyciy
atvejui. Tokie duomenys buvo 2008 metais. Gali
bati, kad nuo to laiko i8laidos $iek tiek padidéjo,
nezinau, bet, mano nuomone, tikrai nesumazéjo.
Véliau savo pristatyme jums pateiksiu Siek tiek
matematiniy skaic¢iavimy, kuriuos atlike galésite
jvertinti, kg jau esate pasieke.

Noriu pakalbéti apie tai, kokj mokslinj pa-
grinda turi Olweus programa. Tam svarbis ne tik
tiesioginiy paty¢iy tyrimai, bet ir daugybé kity
mokslo sriciy, ypac ty, kurios tiria Zmoniy santy-
kius, t. y. tyrimai, Zinios ir mokslas apie tai, kaip
padéti vaikams nukreipti savo elgesj tinkama
linkme, kaip jiems padéti suvokti savo emocijas,

Kiek visuomenei kainuoja patycCios?

* Svedijos ekonomisty, gvildenanéiy socialines
problemas, vertinimu, vienas patyciy atvejis viso
gyvenimo perspektyvoje kainuoja 1,3 milijono eury.

* Taip pat prisideda asmeniné zala, susijusi su
nukentéjusio asmens ir jo Seimos psichine ir fizine
negerove bei prastesne gyvenimo kokybe.

2 skaidré. Kiek visuomenei kainuoja patycios?
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savo jausmus ir buti socialiems - vieniems su
kitais maloniai elgtis. Vienas i§ zmoniy, kuriy
man patinka klausytis $iomis dienomis, yra ne
tik Dan Olweus, bet ir Stuart Ablon, kuris sako,
kad vaikai, turédami galimybe, elgiasi gerai, to-
dél mes turime padéti jiems to iSmokti. Yra dau-
gybé informacijos apie tai, kaip padéti vaikams
(ir skriaudéjams, ir, Zinoma, tiems, kurie tampa
patyciy objektais) gerai elgtis: kaip jie gali ugdyti
savo socialinius, jveikos jgudzius, gebéjima judéti
j priekj ir jveikti patycias. Mes taip pat remiamés
ziniomis apie tai, kaip mokosi suaugusieji. Tai
svarbu, nes suaugusieji mokyklose, dirbanciose
pagal Olweus programa, daznai turi i$mokti pa-
pildomy dalyky $alia to, ko jie iSmoksta pedago-
gu rengimo jstaigose. Bent jau taip yra Norvegi-
joje, Skandinavijoje, manau, kad taip buvo ir ¢ia.

Taigi, suaugusiyjy bendruomené mokykloje,
mokytojai turi i$mokti naujy dalyky: kaip pama-
tyti, kaip stebéti patycias, kaip padéti tiems, kurie
elgiasi deramai arba asocialiai; taip pat Zinoti, kaip
sudrausminti, kaip sustabdyti tuos, kurie elgiasi
blogai, kaip tai padaryti civilizuotai, ramiai, kad i$
tikryjy galétume jiems padéti. Programoje taip pat
yra tam tikros informacijos, padedancios suzinoti,
kaip pakeisti elgesj organizacijose. Tai — svarbus
dalykas. Organizacija yra tam tikras gyvas orga-
nizmas, kuriame gyvena daugybé kity gyvy orga-
nizmy. Yra gana daug informacijos apie tai, kaip
organizacijose ugdyti kompetencija. Pirmiausia
turime jsitikinti, kad sistemg i§mano ne vienas, du
arba trys mokytojai. Organizacijoje turi bati ne-
mazai suaugusiyjy, kurie supranta principus ir jy
laikosi. Kitaip tariant — turi bati masinis poveikis.
Tai yra viena priezasciy, kodél pagal Olweus mo-
delj nepakanka, kad keli Zmonés iSmanyty progra-
ma, idealu buty, kad kiekvienas suauges zmogus
mokykloje ja iSmanyty. Supratome, kad mokyto-
jai, administracija, techninis personalas ir visi kiti
suaugusieji turéty iSmanyti programa.

Taip pat, remdamiesi pokyc¢iy organizacijo-

je teorijomis, mes supratome, kad artimiausiais

metais turime imtis naujy veiksmy. Turétume
priziaréti, galbat turéti sistema, uztikrinancia,
kad Zzmonés i tikryjy laikytysi programos, nes zi-
nome, kad mokyklose, kaip ir visose kitose musy
$iuolaikinio pasaulio vietose, atsiranda naujy idé-
ju, naujy teorijy ir rytoj kazkas gali pasakyti: ,,0l-
weus programa yra sena, mums reikia kazko nau-
jo, Stai kazkas sugalvojo kazka naujo, taigi mums
reikéty pereiti prie kazko naujo.“ Taip, neabejoju,
kad yra sugalvota daug naujy dalyky, a$ tikiu, kad
visa tai labai jdomu, bet jei pamatysime, kad Ol-
weus programa i$ tikryjy veikia, galbut reikeéty
imtis atitinkamy veiksmy, kad uztikrintume, jog
mes ja naudosime tol, kol ji veiks.

Todél kalbame apie kokybés uztikrinima.
Tai yra pagrindiné Olweus programos idéja — tai
yra visos mokyklos modelis. Kalbama ne tik apie
atskirus mokinius, patiriancius patycias, bet ir
apie visus klaséje esancius asmenis; ne tik apie
vaikus, bet ir apie suaugusiuosius mokykloje,
apie administracija, tévus, psichologus ir sociali-
nius pedagogus - visus, priklausan¢ius mokyklos
bendruomenei.

Taigi, pagrindiné mintis yra ta, kad visi turi
laikytis ty paciy principy. Siuo metu neturime idé-
ju, galin¢iy padéti priversti visus mokykloje arba
visuomenéje galvoti ta patj. Tai nejmanoma. Jis
tai Zinote, mes taip pat tai Zinome. Taigi, mes ne-
lakstome aplink, bandydami priversti visus tapti
vienodais. Miisy nuomone, gera mintis yra ta, kad
mokykloje dirbantys ir su mokykla susije Zmones,
tévai ir visi kiti dalytysi savo idéjomis. Pavyzdziui,
kas yra patycios, ar mums reikéty su jomis susitai-
kyti, ar turime idéjy, kaip baty galima jas sustab-
dyti. Sie pagrindiniai dalykai i§ tikryjy yra $ios
Olweus programos esmé. Dabar as jums parodysiu
paveikslélj, kuris greiciausiai jus i$gasdins [Zr. skai-
dre Nr. 3]. Taigi, prasau dabar uzmerkti akis, jei ne-
norite jo pamatyti. Tai bandymas parodyti, kaip or-
ganizuojama Olweus programa mokykloje. Cia yra
daug Sypsenéliy, ar matote tai? Taip pat matote ke-
leta apskritimy ir keleta kvadraty, iliustruojanciy
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3 skaidré. Olweus programos organizavimas mokykloje

mokyklas. Dabar jums nereikia per daug gilintis j
$ia iliustracija, a$ tiesiog pasidalysiu savo jzvalgo-
mis su jumis. Turime daug minciy, kaip jgyven-
dinti savo idéjas, turime instruktorius, apie kuriuos
kalbéjome, prie$ tai kalbéjes praneséjas minéjo,
kad 74-75 instruktoriy vis dar dirba, ir vakar mo-
kymuy metu su jais bendravome. Jie visi puikis ir
labai geri Zzmoneés, atlieka labai svarby darbg. Da-
bar jie dirba su viena arba keliomis mokyklomis,
jas nuolat konsultuoja ir moko kitus, tuos, kuriuos
mes vadiname grupiy vadovais mokyklose. Siy
grupiy vadovai veda mokymosi ir supervizijy gru-
pes. Apie tai pakalbésiu iek tiek placiau.

Mes, savaime suprantama, jtraukiame ir di-
rektorius, socialinius pedagogus, psichologus, kitg
techninj personalg bei tévus, kur jmanoma, ir mo-
kinius, galbit i$skyrus mazesniuosius mokinius,
bet stengiameés jtraukti net ir juos. Man atrodo,

Specialiosios pedagogikos ir psichologijos centras
(SPPC) turi naujag pavadinima, bet dabar nesu ti-
kras, koks jis. Ta¢iau SPPC buvo organizacija cia,
Lietuvoje, Vilniuje, ji buvo programos valdytoja
ir bendradarbiavo su mumis. Dabar jie yra sava-
rankiski, ir mes reciau kalbamés, taciau palaikome
labai gerg ir malony ry$j, padédami spresti kai ku-
riuos klausimus, iskylancias apklausos problemas
ir pan. Galbat tiems, kurie nedirba su programa,
tai gali buti staigmena, taciau Olweus programa i$
esmés néra skirta vaikams, ji — skirta suaugusiems.

Taigi, manome, kad jei mes galime priversti
suaugusiyjy bendruomene imokti tai, ko moko-
me programoje, tai jie galés puikiai panaudoti tas
zinias dirbdami su vaikais. Mokyklose, su kurio-
mis bendradarbiaujame (kaip matéte ,baisiame®
paveikslélyje, kurj ka tik jums parodziau), mes
jdedame daug pastangy ir darbo, kad programa
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buty tinkamai vykdoma, perteikdami tai, ka zino-
me apie patycias, ka Zinome apie darba su vaikais,
kuriems reikalinga pagalba, kuriems reikia patari-
muy, kaip iSsiugdyti socialinius jgtidzius ir pan. Mes
tai darome pasitelkdami mokymosi ir supervizijy
grupes. Noriu pasakyti keletg dalyky apie jas. Tai,
ka a$ dabar jums apibudinu, yra tai, kas vyksta
mokykloje jsitraukus j Olweus programa.

Daugelis jasy jau daug mety dirbate su Ol-
weus programa, tad galésite patvirtinti, kad $iy
grupiy susitikimai nebevyksta arba nevyksta taip
daznai, kaip anksciau. Ir dabar galbtt jau perzia-
réjote pagrinding literatiirg, vadovélius ir turite ga-
limybe pereiti prie kitokios medziagos - kity teks-
ty, kity vadovéliy, gal kazko i$ ziniasklaidos, $iuo
metu visuomenéje vykstanciy diskusijy ir pan.
Pabandykite suprasti, apie ka mes kalbame dabar,
ar ta nauja medziaga atitinka Olweus programos
principus, ar nelabai, ir kaip turétuméme vertin-
ti joje pateikiamg informacija. Taigi, $ios MSG -
mokymosi ir supervizijy grupés — yra mokyklos
mokymosi vieta. Norime (idealiu atveju), kad visi
mokytojai ir mokyklos personalas jose dalyvauty.

Grizkime prie to, apie kg jau daug karty dis-
kutavome, jog realybé Lietuvoje yra tokia, kad
daugelis mokytojy galbut dirba tik vieng dieng
arba dirba ne visg darbo dieng ir jiems sunku ras-
ti laiko $iai grupés veiklai. Visgi, MSG dalyvauti
svarbu, nes Siose grupése jie suzino daugiau apie
patycias, iSmoksta dirbti su vaikais, kaip padéti
tiems, kuriems reikia pagalbos, ir kaip padéti su-
rasti tinkama elgesio buda tiems, kuriems reikia
pakeisti savo elgesj. Jie suzino, kaip bendradar-
biauti, kai ir kolegos patiria patycias, kaip drauge
su kolega spresti patyciy atvejus — jus galite tuo
pasidalyti ir apie tai kartu diskutuoti. Taip pat
bendradarbiauti galima ir su tévais bei kitais susi-
jusiais asmenimis.

Viena esminiy Olweus programos idéjy yra
ta, kad reikia tobulinti bendravimg ir bendradar-
biavima tarp suaugusiyjy. Trumpai, nesigilin-
damas j smulkmenas, galiu pasakyti, kad MSG

susitikimy formatas yra labai aiskiai ir i$ anks-
to apibréztas. Tai reiskia, kad $iame pradiniame
etape, pirmuosius pusantry mety, jie turéty buti
organizuojami kas dvi savaites, grupés susitikimo
trukmeé turéty bati 90 min., rekomenduojama tu-
réti du grupés vadovus, kuriuos mokyty instruk-
toriai, ir jie turéty dirbti programoje numatytu
badu. Taip ai$kina suaugusiyjy mokymasi nagri-
néjancios teorijos. Mes mokomés Siek tiek léciau
nei vaikai. Jei vaikai yra laimingi, ramas, smalsiis
ir saugts, jie mokysis labai greitai.

Mes, suaugusieji, esame $iek tiek létesni, to-
dél norédami i$mokti naujy teorijy, naujy idéjy ir
modeliy, kuriais grindziama Olweus programa,
turétume i§ anksto namuose i$nagrinéti vadovo
skyriuje pateikiamg teorija ir tada ateiti ] MSG su-
sitikimg, kuriame du grupiy vadovai pristato, pa-
vyzdziui, skyriy. Tiek mokymasis i$ anksto, tiek
klausymasis pristatymo metu yra geri budai jsi-
savinti informacija. Tada treciasis veiksnys — mes
turétume galéti ta informacija aptarti, pateikti
pavyzdziy, abejoti pateikta informacija, palyginti
j3 su jau turimomis Ziniomis. Taigi, tai yra tam
tikras modelis, kaip mokykloje ugdyti personalo
kompetencija.

Manau, kad dabar ekrane matote laiko juos-
ta [zr. skaidre Nr. 4]. Mes turime visiskai aiskig
idéja, kas ir kuriuo metu per tris pirmuosius se-
mestrus vyks mokykloje. Cia galite matyti uzsi-
émimus, skirtus instruktoriams, grupiy vado-
vams. Manau, kad $ie raudoni mazi ,,sprogimai*
ant linijos Zymi MSG susitikimy laikg. Taigi, tai-
kydami $iuos procesus, mes judame j priekj per
tris semestrus ir tikimés, kad per pusantry mety
mokykla taps gana kompetentinga. Tada galime
meéginti jsivertinti, ar mokyklos kompetencija jau
yra pakankama. Zinoma, mes dirbame ir su vai-
kais. Ypac¢ svarbios klasiy valandélés. [sibégéjus
programos diegimo procesui, galbit po pirmojo
semestro, mokytojai pradeda organizuoti klasés
valandéles. Dabar daugelis mokykly pradeda kla-
sés valandéles rengti anksciau.

Konferencijos ,Smurto ir paty€iy prevencija: daugiau nei deSimtmetis“ praneSimai 13




Reidar Thyholdt Olweus patyc€iy prevencijos programos diegimas Lietuvoje: pagrindiniai iSSukiai ir rezultatai

Pirmojo diegimo etapo laiko juosta
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4 skaidré. Olweus programos pirmojo diegimo etapo laiko juosta

Kai pradéjome dirbti, Skandinavijos mokyk-
lose pastebéjome labai skirtingus klasiy valandeé-
liy formatus. Kai kur mokytojai palikdavo klase,
ir vaikai galédavo pramogauti like vieni. Misy
manymu, tai néra klasés valandeélé. Kitur moky-
toja tiesiog sédédavo klasés kampe, o mokiniai
galéjo veikti tai, ka jie nori. Mes manome, kad
klasés valandélé turi buti kitokio formato, kad
mokytojo vaidmuo buty labiau matomas. Mo-
kytojas turéty vadovauti valandélei, iskelti tema,
diskutuoti su mokiniais, o susitikimo tikslas yra
kurti palankia aplinka, kurioje vaikai gali kalbéti
apie savo dziaugsmus, rapescius, jdomius daly-
kus, dalykus, kuriy jie bijo.

Taip pat aplinka, kurioje buty galima isgirsti
visus, taip pat ir tuos, kurie galbut yra Siek tiek
tylesni ir retai rei$kia savo mintis. Mes norime
sukurti aplinka, kurioje vaikai mokytysi vie-
nas kito klausyti, gerbti, priimti skirtumus. Mes

suprantame, kad kai mokytojai zino, ka galvoja
vaikai, jy situacija, rapescius, galbut apie padétj
jy namuose ir pan., jie lengviau uzmezga rysj su
vaikais. Tai labai susije¢ su $iluma ir jsitraukimu.
Tai zodziai, kuriuos daznai rasite Olweus teks-
tuose — Siluma ir jsitraukimas. Tai reiskia, kad
uzmegzti gerus santykius tarp mokytojo, suaugu-
siyjy ir vaiky yra labai svarbus dalykas.

Gal turéciau taip pat papasakoti apie misy
programos kokybés uztikrinimo sistem3. Mes
zinome, kad pasibaigus programos diegimo lai-
kotarpiui ir neuztikrinus programos testinumo,
po 2-3 mety programa pradeda byréti. Tai labai
tipiska. Stai kodél mes diegiame kokybés uztikri-
nimo sistema. Kokybés uztikrinimo sistema néra
kitoks, tai tas pats, tik supaprastintas Olweus
modelis. Norvegijoje buvo iskirta 12 ar 13 spe-
cifiniy veiksmy, kuriy mokykla imasi kiekvienais
metais atskirais laikotarpiais, kad sistema veikty.
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Jie organizuoja MSG susitikimus ne taip daznai,
kaip pradzioje — mazdaug tris kartus rudenj, du
kartus pavasarj. Jie atlieka apklausg, apmoko nau-
jus darbuotojus ir pan. Kaip ir minéjau, yra 12 ar
13 tokiy veiksmy. Visa tai mokykla dokumentuo-
ja. Zinau, kad daugelis i$ jisy mano, jog doku-
mentacija yra nasta, ir norétumeéte nuo jos kaz-
kaip i$sisukti. Ko i$mokome Olweus programos
déka? To, kad dokumentacija yra organizacijos
atmintis. Mes, zmoneés, galvose turime smegenis,
o jose — atmintj. Organizacijos neturi tokiy sme-
geny, taciau organizacija gali sekti, ka jie daro ir
ka nusprendé arba patyré per praéjusius metus.
Tai - dokumentacija. Taigi, mes manome, kad
jus turite dokumentuoti. Mes stengiamés kiek
galima palengvinti dokumentavimo procesa, bet
ji atlikti batina. Ir tada, kas du metus, j mokykla
ateina Zmonés, kurie papraso aplanky, dokumen-
ty, perziuri juos, kalbasi su direktoriumi, galbut
koordinatoriumi arba su kai kuriais grupiy vado-
vais, galbut jie net aplanko klases arba vaiksto po
mokyklg stebédami, ar mokykla i$ tikryjy laikosi
programos. Tada mokyklai suteikiamas sertifika-
tas, kuris yra kaip Zetonas, galbut véliava, galbut
medalis, kurj galima jdéti savo interneto svetai-
néje, o tai rodys, kad ,taip, mes laikomés Olweus
programos‘. Man minéjo, kad $iuo metu Lietuvo-
je i$ visy prie programos prisijungusiy mokykly
98 suteiktas sertifikatas. Be abejo, kyla klausimas:
kodél yra maziau nei 100 sertifikuoty ir besilai-
kanc¢iy Olweus programos kokybés uztikrinimo
sistemos mokykly, kai prie programos prisijungé
net 466 mokyklos? Kai kurios mokyklos dar ne-
baigé diegti programos, todél jy nereikéty skai-
Ciuoti. Bet vis tiek tai yra daug mazesnis procen-
tas nei norétume.

Toliau a$ jums Siek tiek papasakosiu apie
kultarine adaptacija. Kadangi Olweus programa
yra skirta Zzmoniy bendradarbiavimui organizaci-
jose, zinome, kad visoms organizacijoms didziu-
le jtaka daro tai, kg galétume pavadinti kultira.

Kultaira néra vien tautiniai kostiumai, $ventés ir

véliavos. Kultiira taip pat yra tai, kg, masy many-
mu, jprasta daryti, kg mes galvojame apie buvima
zmonémis, draugais, tévais, vaikais, mokytojais,
supratimg apie mus supantj pasaulj.

Kalbédamas apie Olweus programos pradzia
Lietuvoje, pirmiausia, noréciau paminéti, kad visa
tai prasidéjo dar 2006 m. Tai buvo musy draugas
Robertas Povilaitis, kuris mums atvéré duris, pa-
kvieté mus j Lietuvg, ir mes praleidome beveik du
metus - pusantry mety — diskutuodami apie skir-
tingus Zmones, skirtingas grupes ir institucijas,
kol i$ tikryjy pradéjome $ig programga diegti mo-
kyklose. Kaip $io proceso dalj mes jgyvendinome
kai kg, kas, mano manymu, buvo labai jdomu, ir
iki tol dar nebuvau dalyvaves tokio didelio masto
procese. Mes tai pavadinome kulttiros konferen-
cija, kultarinés adaptacijos procesu. Supratome,
kad negalime tiesiog i$versti programos zodis j
zodj j lietuviy kalbg. Kadangi tuo metu Olweus
programa vyko Norvegijoje, joje buvo daug daliy,
kurios Lietuvoje visiskai neveikty, nes jose nagri-
néjamos skirtingos vaiky aukléjimo, suaugusiyjy
ir vaiky santykiy idéjos, egzistuoja skirtingi jsta-
tymai, naudojami skirtingi zodziai ir yra daug
skirtumy, j kuriuos buvo bitina atkreipti démes;.
Taigi, pradéje §j procesa supratome, kad turime
atlikti nemazai darby, kad pritaikytume sistema
Lietuvos mokykloms. Nesigilinsiu j visas deta-
les, bet tik paminésiu, kad buvo daug klausimuy,
kuriuos turéjome i$spresti. Siuos darbus mums
padéjo atlikti Zmonés i§ SPPC. Renata Mazuriené
su savo komanda labai reik§émingai prisidéjo prie
proceso.

Mes sulaukéme pagalbos i$ gerai kalbg is-
mananciy zmoniy. Jie mums padéjo surasti tin-
kamg zodj, apibudinantj patycias. Ir a$ noriu
jums pasakyti, kad Norvegijoje mes §j reiskinj
vadiname ,,mobingu, taip pat, kaip ir Vokietijo-
je. Vanessa (vokieciy praneséja) apie tai pasakos
véliau $ig popiete, taciau ,,mobingas” i§ tikryjy
buvo vertéjo klaida. Mobingas pazodziui reiks-
ty, kad minia, grupé zmoniy puola vieng asmenj.
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Savo tyrime Olweus ir kiti Zmonés taip pat pa-
rodé, kad tipiskiausias tokios situacijos pavyzdys
yra ne visa grupé zmoniy, priekabiaujantys prie
vieno, dazniausiai tai yra vienas, kartais du, kar-
tais trys, priekabiaujantys arba puolantys kita, bet
ne minia. Taigi, tai buvo vertéjo klaida, ir mes,
zinoma, $iek tiek diskutavome, bandéme tg Zodj
pakeisti, taciau problema buvo ta, kad kai $io am-
ziaus pradzioje André ir a$ pradéjome dirbti su
Dan Olweus, $is zodis jau buvo prigijes. Norvegy
kalboje $is Zodis jau turéjo didele reikSme, todél
nebeliko pagrindo jj keisti, tad teko su tuo susi-
gyventi.

Kitose vietose, kuriose lankémeés, taip pat su-
sidaréme su $iuo procesu. Keletu mety anksciau
Islandijoje vyko panasus procesas, ir jie pasirinko
zodj ,einelti® Islandai puikiai geba kurti naujus
zodzius, juos sujungti ir suteikti prasme. ,,Einelti
reiskia: ,,ein” - vienas, kazkas, o ,.elti“ - persekio-
ti. Tai i$ tikryjy reiskia kazkieno persekiojima.
Pradzioje internete tikrinome Islandijos Zzinia-
sklaidg ir radome 1 300 paspaudimy, susijusiy su
zodziu ,.einelti®, o véliau net apie 80 000 paspau-
dimy. Taigi, kazkaip §is Zodis prigijo, o Islandijos
bendruomené sugebéjo jam suteikti prasme.

Si diskusija vyko ir Lietuvoje. Turéjome zodj
»patycios®, kuris dabar ir yra pagrindinis, apibi-
dinantis skriaudimg ir priekabiavimg. Buvo ir
kity zodziy, kuriuos bty buve galima vartoti, ir
ilgai diskutavome, kuris Zodis buty tinkamiau-
sias. Nusprendéme, kad turime pasirinkti Zodj,
kuris daugeliui Zmoniy suteikty prasme, kuris jau
yra pripildytas prasmés, turi ir daugiau reik§miy.
Taigi, negaliu pasakyti, bet tikiuosi, kad esate pa-
tenkinti zodziu ,patyc¢ios”. Man atrodo, kad tai
yra zodis, kurj dabar vartojate norédami apibrézti
uzgauliojimus, skriaudima ir priekabiavima.

Instruktoriy darbas yra tikras is$ukis. Tai
sunkus, labai daug laiko reikalaujantis ir jtrau-
kiantis darbas. Jie gali tapti ir mokyklos gyveni-
mo dalimi, nes $ie Zmonés ateinanciais metais

konsultuos mokyklas. Jie padés direktoriui ir

pagrindiniams Zmonéms (koordinatoriui, gru-
piy vadovams ir kitiems), taip pat mokys grupiy
vadovus, koordinatoriy, kartais ir direktoriy bei
koordinavimo grupe, galbut dalyvaus ir tévy su-
sirinkimuose, paaiskins apklausos rezultatus bei
diskutuos su skirtingais mokyklos Zmonémis. Jie
konsultuos mokyklos bendruomene gal net kele-
ta mety. Kai kurie i$ jy dirbs su mokykla tik pir-
mus pusantry mety, taciau dauguma instrukto-
riy konsultuoja mokyklas kelerius metus. Kokig
kvalifikacija instruktoriai turéty jgyti? Ar jie gali
konsultuoti t3 mokykla, kurioje dirba? Tai galéty
buti gera idéja, taciau buty gerai, jei jie konsul-
tuojamoje mokykloje nedirbty. Kartais Siek tiek
lengviau ateiti j mokykla ir pasakyti keleta naujy
dalyky, paprasyti laiko ir istekliy, jei nesi tos mo-
kyklos personalo dalis. Mes taip pat norétume,
kad norintys ir galintys kalbéti Zmoneés eity pas
mokyklos direktoriy ir sakyty: ,,Ei, pone direkto-
riau, mums to reikia“ ir net direktoriui atsakius:
»Jokiu budu, mes neturime laiko, mes neturime
pinigy®, $ie instruktoriai nepasiduoty, sugrizty
ir pasakyty: ,Na, mums $ito i$ tiesy reikia.“ Tai-
gi, mums reikéjo Zmoniy, kurie yra atkaklas, gal
net, sakyciau, uzsispyre. Taip pat mums reikeé-
jo galin¢iy nesunkiai prisitaikyti Zzmoniy, kurie
baty galéje darbo valandomis nuvaziuoti j kita
mokyklg ir ten mokyti vieng arba dvi dienas. I$
tikryjy buvo keliama daugybé reikalavimy, ir a$
manau, kad daugelis zmoniy atéjo ir suprato: ,,A$
nesugebésiu to padaryti’, taigi, mums teko dirb-
ti ir patiems. Mes su André buvome bent dviejy
ar trijy grupiy Klaipédoje ir Vilniuje dalis. Kar-
tu sudéjus, mes sutikome daugiau nei $imtg ins-
truktoriy. Kai kurie i$ jy Siandien yra ¢ia kartu
su mumis, ir a§ dziaugiuosi su jais biidamas vie-
noje patalpoje. Kai kurie esate instruktoriai jau
daugiau nei 10 mety ir vis tiek esate ¢ia kartu su
mumis. Nuostabu. Ar butuméte apie tai pagal-
voje, kai tik pradéjote instruktoriaus kelig? Ne-
manau. Taigi, instruktoriams teko susidurti su
daugeliu issukiy. Mes juos mokéme - turéjome
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12 visos dienos mokymuy, trukusiy po 2-3 dienas,
o po pusantry mety kitas grupes mokéme kartu
su Lietuvos vyr. instruktoriais. Per tg laikg gerai
vieni kitus pazinome. Pradzioje mes su André
Siek tiek nerimavome, nes jie atrodé tokie tylas,
kuklas ir atsargs, ir kai jiems sakydavome, mtisy
manymu, provokuojancius dalykus, stodavo tyla.
Kai pasakydavome ka nors, kas, misy manymu,
bidavo juokinga - tyla. Tai buvo $iek tiek baisu.
Galvojom: ,,Ar jie mus supranta?“ Mes turéjome
nuostabig vertéja — Reging - kuri mums padéjo.
Man atrodo, ji $iandien taip pat yra ¢ia, sédi salés
gale prie akvariumo. Ji puikiai iSmano programa.
Taigi, mums teko kreiptis j jg ir klausti: ,,Kas vyks-
ta? Ar jie mus supranta? Kas vyksta?”, ir ji atsakeé:
»Jie atsivers. I8ljs i§ savo kiauto ir galy gale pradés
kalbéti.“ Po keleto susitikimy, keleto kelioniy j
Lietuvy jie pradéjo atsakinéti, pradéjo klausine-
ti, pradéjo juoktis ir kikenti, mums buvo be galo
smagu, mes gana gerai pazinome vieni kitus.
Manau, tam tikra prasme nuolatinis bendra-
vimas akis j akj su zmonémis, kurie mokyklose
dirba tokj svarby darbg, yra tikrai batinas no-
rint, kad $§j sistema veikty. Jie turi mus pazinti,
turime turéti glaudy, atvirg ry$j, kad jie galéty
musy klausti sudétingy dalyky. Pasidalysiu su
jumis istorija, dél kurios, tikiuosi, niekas nejsi-
zeis, bet man tai labai nuostabi istorija apie tai,
kaip mes kuriame tarpkultarinj rysj. Tai istorija,
kai mes su André ankstyvajame programos die-
gimo etape rengéme pirmuosius instruktorius, ir
po milsy praneSimo jie turéjo grjzti i savo mo-
kykla, suderinti susitikima su direktoriumi ir pa-
aiskinti, kokiy istekliy, kiek laiko, kokiy patalpy
susitikimams ir kity dalyky reikeés. Ir direktorius
galbut ne i$ karto sutinka, kad tai yra gera idéja,
bet jus, kaip instruktoriai, turite buti drasts, atvi-
ri, padéti jam suprasti, kad tai batina, norint, kad
programa veikty. Taip pat turite organizuoti susi-
tikima su mokyklos personalu, informuoti juos,
kad dalyvaus Olweus programoje, kad tai bus
poky¢iai, kurie pareikalaus naujy jgudziy, tam

prireiks laiko, taciau tai taip pat atnes gery rezul-
taty, sukurs geresnge mokymosi patirtj ir aplinka
klaséje. Taigi, jus turite eiti j tuos susitikimus ir jy
dalyviams viskg paaiskinti. Ir instruktoriai sakeé:
»laip, Zinoma. Mes tai padarysim.“

Taigi, po keliy ménesiy mes su André grj-
zome ir, kaip daznai darydavome, su instrukto-
riais susédome ratu ir papraséme pasidalyti, kaip
jiems sekési, kg jie patyré nuo misy paskutinio
susitikimo iki $iandien. Mazdaug i$ visy daly-
viy iSgirdome labai panasig informacija: ,Taip,
turéjome susitikimg. Taip, kalbéjome su direk-
toriumi, jis sake, kad viskas gerai. Viskas buvo
gerai.“ Mes su André ziaréjome vienas j kitg ir
negaléjome patikéti savo ausimis. Po susitikimo
susédome ir éméme kalbétis: ,,Kas ¢ia vyksta? Tai
beprotiska. Tai niekada nevyksta taip sklandziai.
Tai daréme Norvegijoje, Svedijoje, Islandijoje,
niekada taip nevyksta, nes tai néra taip papras-
ta. Direktoriai bana suirze ir nori pasitraukti i$
programos. Mokytojai juokiasi arba nekreipia
démesio, arba sako: ,Mes jau esame girdéje tiek
nesagmoniy anksciau, mes to nedarysime. Galite
sakyti, kg norite — mes to nedarysime.“ Taigi, mes
grizome pas juos ir sakome: ,,Zmonés, prajome,
pasakykite, kaip buvo i§ tiesy, nes tai, kg jis sa-
kote — nejtikétina. Tai per daug gerai, kad buty
tiesa. Tai nevyko taip sklandziai nei Svedijoje, nei
Norvegijoje ar Islandijoje, ar bet kur kitur, kur
mes jdiegéme programa.“ Na ir po truputj vienas
po kito drasiausieji émeé kalbéti: ,,Na, galbat mes
neturéjome to susitikimo. Gal direktorius nebu-
vo labai patenkintas. Gal viskas ir nevyko taip
sklandziai.“ Tada galéjome lengviau atsikveépti ir
pasakyti: ,,Taip, tai skamba gerokai tikroviskiau.
Dabar mes galime kalbétis. Dabar mes esame
tame paciame lygyje. Dabar mes suprantame, kg
jus darote, ir mes galime judéti toliau.”

Taigi, mes diskutavome apie strategijas, kaip
tai pateikti, kaip su tuo dirbti. Kai kurias strate-
gijas, kurias pristatéme tada ir pristatome Sian-
dien, buty buve galima labiau pagrijsti remiantis
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mobksliniais tyrimais, taciau i tai mes galétumeme
atsakyti, kad, jei sugebésime sustabdyti paty¢ias,
klasé taps geresne vieta vaikams mokytis. Néra
prieStaravimo tarp gery pazymiy ir laimingy
vaiky. Norvegijoje vyko diskusija, kai mokytojai
saké: ,Klausykite, mes turime teikti pirmenybe
matematikai, norvegy kalbai ir kitiems moko-
miesiems dalykams. Klaséje turime rasyti gerus
pazymius - neturime laiko darbui su patyc¢iomis.“
Ir kuo toliau, tuo labiau mes matome, kad $ie du
dalykai tikrai vienas kitam netrukdo. Manau, kad
$iandien apie tai suzinosite daugiau.

Po to kartkartémis turéjome susitikimus su
$iais instruktoriais, bet dabar juos konsultuoja
Renata ir SPPC. Nuostabi grupé, zinau, leva yra
¢ia, Laurynas bus ¢ia ir kalbés jums, taip pat Nina
i Kauno, Ilona i§ Klaipédos bei kiti. Si grupé
nuolat organizuodavo instruktoriy mokymus ir
susitikimus, juos konsultuodavo. Ir tai yra labai
vertingas dalykas, instruktorius mokykloje gan
vienisas, todél svarbi tarpusavio parama ir pa-
laikymas. Tiems i$ jisy, kurie esate instruktoriai,
reikia kartais susitikti ir pasidalyti vieniems su ki-

tais savo sékmeés istorijomis ir riipesciais, Zinoma,

ir iSgirsti, kas naujo $ioje srityje, kaip mes spren-
dziame problemas. Sis miisy susitikimas taip pat
yra to dalis - didelé konferencija, kurioje daly-
vauja daug zmoniy i§ Olweus mokykly. Tikimés,
kad ir zmonés i§ mokykly, kurios dar tik planuoja
diegti Olweus programg. Vakar su instruktoriais
turéjome seminarg. Rytoj taip pat vyks mokymai,
todél noriu padékoti SPPC grupei, kad atliko tokj
didziulj ir reik§minga darbg ir subaré $iuos ins-
truktorius. Jie mums labai vertingi.

A3 jums parodysiu keletg rezultaty. Zinau,
kad yra kity rezultaty pristatymy, o koridoriuje
kabo plakatas, taip pat jau girdéjome keletg skai-
¢iy pradzioje. Pradésiu nuo trumpos ankstesniy
tyrimy apzvalgos. Buvo atlikta daug tyrimy, kai
kurie i$ jy buvo pradéti Norvegijoje dar am-
ziaus pradzioje. I§ daugelio tyrimy turbat svar-
biausig atliko Ttofhi ir jos kolegos 2009-2010 m.
[Zr. skaidre Nr. 5].

Tai didelis lyginamasis daugelio patyciy pro-
gramy tyrimas ir turbit nereikia né sakyti, kad
Olweus programa tame tyrime buvo jvertinta
gana gerai. Taip pat svarbu paminéti, kad Olweus
programa kuria mokyklas, kuriose maziau

Poveikio vertinimas

¢ 83-85 Bergenas: 2 500 mokiniy, 5-8 klasés

— Kelerius metus trukusios patyCios sumazeéjo apie 50 proc., taip pat
sumazéjo kito antisocialaus elgesio apraiSkos, pageréjo mokiniy
savijauta, socialinis klimatas.

— Tarp daugiau kaip 50 tarptautiniy programy Olweus programos
rezultatai yra geriausi. Keletas pakartojimy visame pasaulyje.

® Keletas naujesniy tyrimy parode, kad patyc€iy skirtingose Norvegijos
vietose lygis sumazeéjo 30-50 proc.
® Metatyrimas (Ttoffi, Farrington, 2009, 2010)

— I8 daugiau nei 50 tarptautiniy programy Olweus programos
rezultatai yra geriausi. Keletas pakartojimy visame pasaulyje.

* JAV vykdoma ,Blueprint® programa.

5 skaidré. PatycCiy prevencijos poveikio vertinimas
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mokiniy meta mokslus, maZiau vartojama netin-
kama kalba, yra maziau nepageidautino elgesio.
Kai Dan Olweus pirmg kartg pamaté $iuos duo-
menis, nusprendé, kad galbut jie néra teisingi, nes
jo programoje néra nieko, kas buty tiesiogiai nu-
kreipta pries bloga elgesj, pavyzdziui, nusikalsta-
mumg, netinkamos kalbos vartojimg ir pan. Bet
tada daugelis tyrimy parodé, kad uz to slypintys
mechanizmai yra labai panasts. A§ manau, kad
principai, slypintys uz bet kokiy prevenciniy
procesy, yra labai panasis, t. y. suaugusieji, ma-
tydami vykstancius nepriimtinus dalykus, nenu-
sisuka. Labai vertinami tie, kurie yra gana drasts
ir kompetentingi bei gali nukreipti moksleiviy
elgesj tinkama linkme ir padéti jiems daryti ge-
rus darbus. Jei vaikams pavyksta, jie elgiasi gerai,
todél mes turime déti visas pastangas, kad padeé-
tume jiems gerai elgtis.

Taigi, leiskite man trumpai apzvelgti kai ku-
riuos rezultatus. Tai yra tie patys skaiciai, kuriuos
rasite plakate, kaban¢iame koridoriuje. Cia yra
2008 m. grupé - mokyklos, prisijungusios prie

programos 2008 m. [Zr. skaidre Nr. 6]. Tada buvo
prisijungusios 29 mokyklos, o dabar liko tik 9.
Taigi, jei paimsime tas 9 mokyklas ir palyginsime,
koks buvo pradinis patyciy lygis ir koks yra da-
bar, pamatysime, kaip jis keitési nuo 2008 m. iki
2018 m. lapkricio. Tai yra praéjusiy mety rezulta-
tai. Mokyklos atlieka apklausg lapkri¢io ménesi,
todél dar neturime naujausiy rezultaty. Matome,
kad mokiniy, sakanciy: ,Taip, per pastaruosius
pora ménesiy buvau patyres patycias du, tris kar-
tus arba daugiau®, skai¢ius sumazéjo nuo beveik
30 proc. iki Siek tiek Zemiau nei 15 proc. IS tiesy,
$is skaicius sumazéjo perpus.

Dabar trumpai pristatysiu rezultatus ty
mokykly, kurios pradéjo diegti programa 2009,
2011, 2013, 2015 ir 2017 metais.

Skaiciy yra kiek per daug, kad buty galima
juos visus atsiminti, taciau galite pastebéti rezul-
taty mazéjimo tendencija. Noriu, kad suprastu-
meéte, jog $ios 9 likusios mokyklos, vis dar vyk-
dancios kokybés uztikrinimo sistemg, sumazi-
no patycias net 50 proc. Antroji 2009 m. grupe

PatycCiy lygis Lietuvos mokyklose, kurios nuo
2008 m. vykdo Olweus programg
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PatyCiy lygis Lietuvos mokyklose, kurios nuo
2009 m. vykdo Olweus programg
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7 skaidreé. PatycCiy lygis Lietuvos mokyklose

patycias sumazino 52 proc. [zr. skaidre Nr. 7],
2011 m. grupé - 56 proc. [zr. skaidre Nr. 8],
2013 m. grupé — 55 proc. [zr. skaidre Nr. 9], o vé-
liau 2015 m. ir 2017 m. grupés atitinkamai - 34 ir
26 proc. [zr. skaidres Nr. 10 ir Nr. 11]. Gal pasku-
tiniyjy etapy mokyklos dar iki galo nesusigyveno
su $ia sistema, o gal vyksta kazkokie kiti procesai,
trukdantys pasiekti geresniy rezultaty, mes nezi-
nome. Nebandysiu interpretuoti, kas vyksta $iy
etapy mokyklose, bet panasu, kad patycios tarsi
nekito, o po to Siek tiek iSaugo ir tada sumazéjo.
Matau, kad tokia pati situacija ir 2009 m. grupé-
je. 2011 m. grupéje taip pat matyti ir pakilimy,
ir nusileidimy. Kodél taip yra? Neturiu suprati-
mo. Sig situacija jis turbiit geriau suprantate nei
as. Kai kurie sako, kad galbut tai susije¢ su tuo,
jog buvo sumazintas finansavimas mokykloms,
o galbut pastebima pasauliné tendencija misy
darbe. Stengiameés plétoti tokia kultiirg, kurioje
baty kuo maziau smurto ir patyciy. Galbut dél

to sulaukiame kazkokio pasipriesinimo. Tai la-
bai jdomi tema. Skirkite laiko apgalvoti tam, kas
vyksta ir kodél. Taip, Zinau, kad mes sugebéjome
sumazinti skaiCius perpus, taciau vis dar turime
14,8 proc. Manau, tikrai galime $§j skaiciy dar
labiau sumazinti. Zinome, kad kitos 3alys suge-
béjo dar labiau sumazinti patyc¢ias, tad kam su-
stoti dabar? Juk mokykla neegzistuoja vakuume.
Ji egzistuoja kultiroje, taigi ne vien mokytojai ir
moksleiviai sprendzia, kas teisinga, priimtina, o
kas ne. Visi vaikai gatvése, namuose, $iame kaime
ar Siame mieste, kuriame jus gyvenate — visi turi
savo vertybes. O dar jisy tévai, jy vertybés, jy su-
pratimas ir kultara.

Taigi, apibendrindamas noriu pasakyti, kad
jus atliekate labai svarby darbg bandydami pa-
stiméti masy kultarg tapti dar civilizuotesne nei
iki $iol. Tai yra ilgalaikis indélis i jasy $alj - jis
pagerina jisy Zmogaus teisiy, mokyklos ir vaiky
gerovés salygas. Tuo ir baigsiu. Acia jums.
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PatycCiy lygis Lietuvos mokyklose, kurios nuo
2011 m. vykdo Olweus programg
2011 m. etapas

30,0 —2011 m. etapas
25,0 24,1
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10,0 10.8
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8 skaidreé. Patyciy lygis Lietuvos mokyklose

PatycCiy lygis Lietuvos mokyklose, kurios nuo
2013 m. vykdo Olweus programg

2013 m. etapas

30,0 —2013 m.

etapas
\26,3

25,0 \
20,0 \
15,0

10,0 11,9

5,0
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9 skaidreé. Patyciy lygis Lietuvos mokyklose
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PatycCiy lygis Lietuvos mokyklose, kurios nuo
2015 m. vykdo Olweus programg
2015 m. etapas
30,0 —2015 m.
etapas
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10 skaidré. Patyciy lygis Lietuvos mokyklose
PatyCiy lygis Lietuvos mokyklose, kurios nuo
2017 m. vykdo Olweus programg
2017 m. etapas
25,0 —2017 m.
etapas
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11 skaidreé. Patyc€iy lygis Lietuvos mokyklose
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MOKSLEIVIY PATYCIOS LIETUVOJE, JU GALIMOS PRIEZASTYS IR
PASEKMES

Dr. Kastytis Smigelskas

Lietuvos sveikatos moksly universiteto profesorius,
Mokyklinio amziaus vaiky gyvensenos tyrimo (HBSC) vyriausiasis tyréjas Lietuvoje

Laba diena. Dékoju konferencijos organiza-
toriams uz galimybe pasidalyti tyrimo rezultatais.
Pasistengsiu trumpai apzvelgti paskutinio Lietu-
voje atlikto tyrimo rezultatus ir $iek tiek pasidaly-
ti jzvalgomis apie tai, kokios gali buiti priezastys ir
pasekmeés, susijusios su mokiniy paty¢iomis. Tad
pirmiausia apie patj tyrimg, po to trumpai apie
tai, kaip jis buvo atliktas, apie paty¢iy, tiek jprasti-
niy, tiek ir internetiniy, dinamika Lietuvoje, taip
pat apie jy priezastis ir pasekmes.

Pirmiausia apie patj tyrimg. Tai yra 11-
15 mety jaunimo tikslinés grupés tyrimas. Jis
atliekamas jvairiose Europos S$alyse, taip pat
Kanadoje ir kai kuriose Azijos Salyse, viso apie
50 valstybiy. Sis tyrimas laikomas Pasaulio

sveikatos organizacijos jrankiu jaunimo sveika-
tai stebéti. Manoma, kad $i mokyklinio amziaus
grupé labiausiai atskleidzia bendrus vaikysteés ir
jaunystés ypatumus. Tyrimas atliekamas jau labai
seniai, nuo 1982 m. Profesoriaus Apolinaro Za-
borskio déka, Lietuvoje jis pradétas taikyti pries
mazdaug 25 metus. Jis vykdomas kas ketveri me-
tai (visai kaip vyksta ir pasaulio futbolo ¢empio-
natai). Jj atlikus dalijamés rezultatais. Kuo $is ty-
rimas vertingas ir unikalus? Tam tikra prasme jis
paremtas biopsichosocialiniu sveikatos modeliu.
Sis modelis yra salyginai naujas Zmonijos istori-
joje, bet néra naujas misy gyvenamuoju laikotar-
piu. Jau kelis pastaruosius deSimtmecius tiek me-
dicinos, tiek sveikatos specialisty bendruomenéje

175

Lw

Kastytis Smigélskas, HBSG Lietuva

12 skaidré. 2018 mety HBSC tyrimo imtis Lietuvoje
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jsivyrauja koncepcija, kad sveikatg lemia ne vien
biologiniai veiksniai, nors anksc¢iau buvo taip
galvojama, bet ir psichologiniai bei socialiniai —
asmens vidiniai veiksniai ir socialiné aplinka,
kurioje jis gyvena ir veikia. Tyrimas atliekamas
pagal standartizuotg tarptautinj protokola, kuris
naudojamas ir Lietuvoje. Vertinamos dviejy ra-
$iy, jei taip galima sakyti, patycios - jprastinés ir
internetinés. Mazas pastebéjimas dél detaliy. Kal-
bant apie patycias, jos néra vertinamos placigja
prasme, o yra klausiama, kiek tu jy patiri ir kiek
pats tyciojiesi butent mokykloje. Internetiniy pa-
tyciy paplitimas ir pasiekiamumas daug didesnis.
2018 m. atliktame tyrime imtis buvo reprezenta-
tyvi; atsitiktinai atrinktos 64 Lietuvos mokyklos,
viso dalyvavo daugiau nei 4 000 mokiniy. Cia ga-
lima matyti [Zr. skaidre Nr. 12], kiek ir i§ kuriy re-
giony buvo dalyviy; didmiesciai (pazymeéti tam-
sesne spalva) randomizacijai buvo imami kaip
atskiri, likusios apskritys dalyvavo be didmiesciy.
Galima pasidziaugti labai auk$tu atsako dazniu -
daugiau nei 80 proc. Liudina tai, kad maziausias
atsako daznis buvo Vilniaus regione, bet ¢ia tur-
bat trumpalaikis dalykas.

Matome dinamikg [Zzr. skaidre Nr. 13]. Vir-
$uje yra vadinamuyjy jprastiniy paty¢iy dinamika.
Pirmame grafike tie, kurie tyciojosi i§ kity mo-
kiniy, o antrame - patiriantys patyc¢ias. Matome,
kad dinamika per pastaruosius 25 metus yra ma-
zéjanti, bet pats mazéjimas néra toks intensyvus,
kokj mes matome zitirédami j Olweus programos
mokykly pavyzdzius. Nepaisant to, Sie skirtumai
ir tendencijos yra statistiskai patikimi. Tai reigkia,
kad tikimybé, jog tai atsitiktiniai svyravimai, yra
labai maza. Bet $itoje vietoje as apeliuociau j anks-
tesnj praneséjg ir jo prane$img, kurio metu buvo
jvardyta vieno patyciy atvejo kaina visuomenei.
Tikétina, kad Lietuvoje, kur kainos mazesnés
negu Svedijoje, ji turbiit nesiekia 1 milijono arba
pusés milijono. Tikétina, kad ten sgnaudos issa-
miai apskai¢iuotos. Faktas yra tai, kad ir vienas,
ir 10 uzkirsty arba i§vengty atvejy jau yra pagalba
ne tik vaikui, bet ir visuomenei.

Dazniausiai mes manome, kad i$vengtos arba
nejvykusios patycios, arba joms uzkirstas kelias, tai
yra tik isgelbéti vaikai, bet i$ tikryjy tai — iSgelbéti
ateities desimtmeciai, nes tie vaikai, kurie gyvena

saugesnéje aplinkoje, ir patiria maziau patyciy, turi

PatycCiy dinamika

348 338

34.1

19.3

Mokiniai, kurie tyéiojasi i3 kity mokiniy,
%
1994 1998 2002 2006 2010 2014 2018

40.5 401
344

272 259 290

27.8

Mokiniai, kurie patiria patyéias mokykloje, %

1994 1998 2002 2006 2010 2014 2018

Mokiniai, kurie ty€iojasi i3 kity internete, %

* 8.4

1994 1998 2002 2006 2010 2014 2018

Mokiniai, kurie patiria paty¢ias internete,
%

9.6
8.6
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13 skaidré. Patyc€iy dinamika remiantis HBSC 2018 mety tyrimu
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didesnj karybinj potencialg ir mazesne rizika nu-
eiti j visuomenés pakrascius, delinkventinj elgesj.

Panady lengva sumazéjima pastebime inter-
netiniy patyciy kontekste. Galima pasidziaugti,
kad apskritai internetinés patycios, bent jau kol
kas, nepopuliaréja, nors galimybés tyciotis inter-
nete yra didelés.

Labai trumpai pakalbésime apie jautrias gru-
pes; tas, kurios patiria ir tyc¢iojasi dazniau. Tur-
but nieko nuostabaus, kad tai — berniukai. Klasés
atzvilgiu labai ai$kaus gradiento néra dél to, kad
mes matome, jog 7 klasé (arba 12 mety amziaus
vyraujanti grupe) daugiausia nurodo patiriantys
ir besityciojantys. Dél to gali bati $iek tiek ir so-
cialiniy, ir metodiniy skirtumy, nes devintokai
galbit jau pradeda uzsiauginti ,krokodilo odg” ir
maziau reaguoja j vykstancias arba aktyvias paty-
&ias. Cia galima kelti hipoteze, bet tai nebitinai
yra tiesa, kad tarp devintoky fiksuojamas patyciy
daznis yra Siek tiek mazesnis negu yra i$ tikryjy
dél to, kad jie galbat maziau j tai reaguoja arba
maziau akcentuoja. Svarbu pabrézti, kad pagal so-
cialine ir ekonomine padétj néra jautriy arba ne-
jautriy grupiy. Tai reiskia, kad patyciy paplitimas

tarp jvairaus turtingumo vaiky yra labai panasus.
Kitaip tariant, negalime sakyti, kad tai turtingy
arba nepasiturinc¢iy $eimy vaiky problema - tai i$
esmés visos visuomenés problema.

Dabar pereisime prie galimy priezasciy ir
pasekmiy. Vienas dalykas yra socialiné parama
[Zr. skaidre Nr. 14]. Moksleiviams pateikiami ats-
kiri klausimai apie tai, kiek palaikymo, pagalbos
ir paramos i$ jvairiy aplinkos Zmoniy jie sulau-
kia. Pirmame stulpelyje matote $eimos parama,
antrame - bendraklasiy, treciame - mokytojy,
ketvirtame — draugy. Sitoje lenteléje noréjau pa-
teikti daugiau informacijos dél to, kad baty gali-
ma matyti labai nuosekly modelj, kad tie vaikai,
kurie patiria patycias, nesvarbu kokias, nurodo
gaunantys mazesne¢ socialine parama i§ bendra-
klasiy, tévy, mokytojy ir draugy. Todél 100 proc.
negalime teigti, kad tai yra priezastis, bet tikimy-
bé - gana didelé. Kodél? Todél, kad kuo nuose-
kliau pasikartoja rysiai jvairioje aplinkoje (soci-
alinéje arba tyriminéje), tuo labiau mes galime
jtarti, kad uz to slypi priezastiniai rysiai. Panasiai
galima ziaréti i socialing paramg. Kartu su uz-
sienio tyréjy komanda atlike trijy tarptautiniy

Socialiné parama

Paramos tipas
Seimos  Bendraklasiy Mokytojy Draugy

Tydiojimasis  retas 5,8 3,7 3,7 53
Patiriamos retas 5,9 3,8 3,7 5,4
patycios daZnas 5,5 3,2 3,4 4,7
TyCiojimasis  retas 5,8 3,7 3,7 53
is kity . .

. dainas 5,2 3,4 3,3 4,8

Internetines ..

Patiriamos retas 5,8 3,7 3,7 53
patycios daZnas 51 3,2 3,3 4,6

14 skaidré. Socialiné parama
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duomeny analize publikavome straipsnj. Duo-
menys buvo ne tik Lietuvos, kur labai aikiai nu-
statyta, kad kuo labiau triiksta socialinés $iy ketu-
riy rasiy paramos, tuo didesné rizika, kad vaikas
patirs patycias ir pats bus agresyvus. Galiausiai,
vaikai, kurie nesulaukia pakankamos socialinés
paramos i$ kitur, t. y. i$ tévy, draugy, bendrakla-
siy, mokytojuy, jie tris kartus dazniau rizikuoja ak-
tyviai arba pasyviai jsitraukti j patycias.

Kitas dalykas jau labiau lygiagreti situacija,
lygiagretiis veiksniai, kurie nebttinai yra patyciy
priezastys arba pasekmés. Amziy, lytj pateikéme
tam, kad jsivaizduotumeéte: berniukai tris kartus
dazniau rizikuoja jsitraukti j patyc¢ias bei rizikin-
ga elgseng sveikatos prasme (alkoholio vartoji-
mas ir rakymas). Vaikai, kurie yra jsitrauke j pa-
tycias, dazniau elgiasi rizikingai. Tam tikra pras-
me, platesniu poziariu tai yra savizala, nes taip
dél kenksmingos gyvensenos mazéja jy sveikatos
iStekliai. Vadinasi, mums, visuomenei, sveikatos
prieziaros sistemoms teks didesné nasta po 10,
20 ar 50 mety. Ir ¢ia tik pavyzdys akivaizdziausiy
rodikliy, bet yra ir daug kity, su gyvensena su-
sijusiy, rodikliy, kurie irgi nepalankis vaikams,
jsitraukiantiems j patycias. Viena i§ hipoteziy,

kurias kelia mokslininkai ir praktikai, yra ta, kad
savo sveikatos atzvilgiu nukreiptas rizikingas ir
nerupestingas elgesys yra viena i$ streso, kuris pa-
tiriamas jsitraukiant j patycias, jveikimo formy.
Dar vienas dalykas, jau labiau krypstantis j
pasekmiy spektra, yra psichosomatiniai simpto-
mai. Tyrimo metu vaiky klausiama, kaip daznai jie
turi vienokiy arba kitokiy nusiskundimy (tiek psi-
chologiniy, tiek somatiniy). Psichosomatika gali
bati galvos, skrandzio arba pilvo, taip pat nugaros
skausmai. Matyti, kad tie vaikai, kurie jsitraukia j
patycias, dazniau jaucia tiek fizinius, tiek psicho-
loginius, psichosomatinius simptomus. Mes nag-
rinégjome astuonis simptomus ir kiekvienas i$ ty
simptomy dazniau pasireiskia vaikams, kurie jsi-
traukia tiek j internetines, tiek j jprastines patycias.
Lietuvoje litdina tai, kad paty¢iy srityje mes
blogaja prasme lyderiaujame, o tai taip pat api-
ma savizudybés rizikg ir suicidiskuma [Zzr. skaidre
Nr. 15]. Vél matome lygiai ta patj, visiskai nuo-
sekly rastg. Vaikai ir jaunuoliai, kurie jsitraukia
j patycias, daznai bana liadni ir prastos nuotai-
kos. Pirmame stulpelyje matome depresiskumo
lygiui jvertinti skirto testo rezultatus. Tie vaikai
taip pat dazniau yra galvoje apie savizudybe,

Savizudybeés rizika

Bent dvi savaites
ar ilgiau jautési

Rimtai galvojo  Kuare savizudybés

Bande nusizudyti

litdni, nusimine apie savizudybe planus

TyCiojimasis retas 42,9 21,8 13,5 8,0

prastines Y daznas 45,5 28,2 16,3 10,4
Patiriamos retas 40,6 19,4 12,1 73

patycios daznas 52,0 33,2 20,5 12,4

TyCiojimasis retas 43,5 22,5 13,7 8,5

. Bkity daznas 45,8 27,8 20,3 9,2

Internetines .

Patiriamos retas 42,8 22,1 13,5 8,2

patycios daznas 54,3 33,6 22,0 13,4

15 skaidré. Savizudybés rizika
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dazniau planave ir, netgi, dazniau bande zZudytis.
Reikéty atkreipti démesj | tai, kad bado zudytis
pasirinkimg lemia labai jvairas veiksniai. Tai gali
bati alkoholio perdozavimas, jei vaikas, ypac tai
budinga mergaitéms, nori visiskai uzsimirsti ir
neatsikelti. Vaikai gali vartoti vaistus kartu su al-
koholiu arba tiesiog i§gerti per didele vaisty doze.
Sitie skaiciai — vieni didziausiy Europos regione.
Jeigu kalbame apie savizudybiy problemos spren-
dimg, kuris dazniausiai yra jau kito forumo tema,
tai dazniausiai to nesiejame su patyciomis arba
socialinés aplinkos kiarimu. Be abejo, socialiné
aplinka ir patycios néra vieninteliai veiksniai, ku-
rie vercia Zmones svarstyti apie savizudybe, bet
kad jie daro tam jtaka, rodo ne tik miasy, bet ir
daugybé kity tyrimy bei praktika.

Ir dar noriu aptarti $ig hipoteting schemag,
kuri kyla i$ rezultaty, kuriuos kg tik pristaciau
[zr. skaidre Nr. 16]. Jei mes matome patycias
kaip reiskinj, kuris yra $ios dienos pagrindiné
tema (patycias kai kurie tyréjai netgi priskiria

rizikingos elgsenos bendram profiliui), tai kaip
ir minéjau, tos rizikingos elgsenos ir patyciy
jveikimas atsiduria bendroje plotméje. Kalbant
apie jy priezastis, tai socialinge apsaugg tikrai
galima jvardyti kaip vieng i§ pagrindiniy, jei ne
pacia pagrinding. Tai rodo ir $itie rezultatai, ku-
riuos pateikiau, ir didelé dalis visy mokslininky
tyrimy. Kai kalbame apie pasekmes, gali buti,
kad psichosomatika yra natarali, bet kaip ir sa-
vizudybiy rizika gali bati i§ dalies sglygojama
nesaugios aplinkos, kurig sukuria patycios. Kaip
buvo pries tai minéta, Olweus programa orien-
tuota j patycias, bet yra $alutiniai poveikiai, to-
kie kaip sumazéjes keiksmazodziy, netinkamo
elgesio pavyzdziy skaicius. Atrodo, kad aplinka,
kurioje atsiranda patycios, kaip Zinoma, yra vie-
naip arba kitaip nesaugi, ypa¢ jaunam augan-
¢iam organizmuli, ir kuo nesaugesné ta aplinka,
tuo daugiau kenksmingy arba net aktyviy stra-
tegijy ir jveikimo budy linke pasirinkti vaikai ir
jauni Zmones.

e Socialiné
aplinka
e Lytis?

PatyCiy procesas ,,nuo—ik

(hipotetingé, nepatvirtinta schema)

Lygiagretés

* Patycios
e Rizikinga
elgsena

<l
I

Pasekmeés

¢ Psichosomatika
* Savizudybiy
rizika

16 skaidre. Hipotetiné schema, patyciy procesas ,nuo-iki“
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OLWEUS PATYCIY PREVENCIJOS PROGRAMOS DIEGIMO
NORVEGIJOJE PAMOKOS: 20 METUY PATIRTIS

André Baraldsnes
NORCE Research Ltd.- RKBU Vest vyresnysis pataréjas

Dziaugiuosi, kad ¢ia esu. Trumpai prisi-
statysiu. Esu André Baraldsnes. Dirbu Bergeno
NORCE tyrimy centre, kur esu atsakingas uz
Olweus patyc¢iy prevencijos programos jgyvendi-
nima, stebéseng ir plétrg Norvegijoje. Man teko
malonumas dirbti su $iais puikiais Zzmonémis,
esanciais $iandien cia, ypa¢ Reidar, Jane ir kitais
kolegomis i§ Svedijos, Lietuvos ir Islandijos, dir-
banciais su $iy Saliy projektais. Taigi, esu labai
dékingas ir lenkiu pries jus visus galva. Siandien
noréciau trumpai papasakoti apie Olweus pro-
gramos tobulinimg ir padétj Norvegijoje. Nor-
vegijoje taip pat buta i$s$ukiy, ypa¢ pastaruosius
5-6 metus, kurie skatina mus tobulinti programa
ir jos koncepcija. Taip pat noréciau apzvelgti atei-
ties perspektyvas. Dél daugelio priezasciy Siek
tiek keista bati ¢ia, bet vienas svarbiausiy dalyky
yra tai, kad esu $alyje, kur man buvo malonu pra-
deti jgyvendinti programa kartu su kitais, ir, tiesa
sakant, ¢ia, Lietuvoje, dabar ji veikia daug geriau
nei Norvegijoje. Tai keista. Stengsiuosi trumpai
aptarti ir pasidalyti mintimis apie $j projekta.

Noréc¢iau mintimis grjzti j savo darbo vieta
grazy 2006 m. rudenj, kai savo vir$ininko, vardu
Dan Olweus, paklausiau, ar galéciau vykti i Lie-
tuva kartu su Norvegijos atstovais, j vietove, pa-
vadinimu Skuodas. O jis pasaké: ,,Kokio galo tu
nori vykti j Skuodg, André?“ A§ atsakiau: ,,Mane
pakvieté Skuodo vidurinéje mokykloje pakalbéti
apie patycias.“ Kaip ta mokykla vadinosi... Bartu-
vos mokykla. Ir jis atsaké: ,Gerai, André, gali vyk-
ti, bet turi pazadéti vieng dalyka — turi rasti neto-
liese esantj universiteta, ir ten paskaityti paskaita
apie patycias bei papasakoti apie Olweus progra-
ma.“ Taip ir padariau. Susisiekiau su Klaipédos

universitetu ir pabendravau su ¢ia dabar esancia
Ilona. Ji pakvieté mane atvykti ir paskaityti pra-
nes$img. Taip a$ ir padariau. Po paskaitos, prisime-
nu, stovéjau labai saltame Klaipédos universiteto
koridoriuje, pasibeldziau j Ilonos duris, o jai ati-
darius pasakiau: ,Ilona, manau, kad mes galime
pabandyti pakeisti situacija dél patyc¢iy Lietuvoje.”
Tada ji paskambino Robertui dirbanc¢iam Vilniu-
je, kuris prie$ keleta mety buvo naudojes kolegos
Dan klausimyna. Jis labai susidoméjo, o tai, kaip
minéjo Reidar, atvéré daug dury. Nuo tada vis-
kas pajudéjo, mes pradéjome bendrauti su Spe-
cialiosios pedagogikos ir psichologijos centru ir
visais $iais nuostabiais Zzmonémis. Reidar nuvyko
i Seima, kur pasidalijo musy planais. Tokia buvo
pradzia, labai sékminga ir grazi istorija. Daznai
savo kalbose pamirstu padékoti zmonéms, tai-
gi, pradésiu. Noréciau padékoti Renatai, Irmai ir
SPPC darbuotojams bei §vietimo ministrui. Mano
ir Reidar bendradarbiavimas su jumis buvo labai
grazus, labai profesionalus. Buvo malonu dirbti
kartu su jumis. Visy pirma atmintyje isliko nuos-
tabiis prisiminimai apie visus mokymus, kuriuos
organizavome su instruktoriais. Daugelis i§ jy
$iandien yra ¢ia, ir norétume padékoti uz jisy
bendradarbiavima. Bet labiausiai reikia padékoti
mokytojams, kurie i$tisus metus dirbo su Olweus
patyciy prevencijos programa daugelyje Lietuvos
mokykly. Jie atliko nejtikéting darbg. Mes niekada
nebutume pasieke tokiy puikiy rezultaty, jei ne-
baty buve $iy atsidavusiy mokytojy mokyklose ir
vaiky jy klasése, kurie dalyvavo kiekvieng savaite
susitikimuose, jy tévy. Taigi, acit jiems visiems.
Viliuosi, kad turésiu $iek tiek laiko atsakyti j klau-
simus. Taigi, pradékime.
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Mes jsikiire Bergene, Norvegijoje. Iki Trum-
sés yra apie tukstantj kilometry. Taigi, atstumai
labai dideli ir lankant mokyklas instruktoriui iki
Budés arba Trumsés tenka skristi léktuvu. Kaip
zinote, vakarinéje pakrantéje vairuoti labai sudé-
tinga. Taigi, mums tenka keliauti keltais, vaziuoti
per kalnus ir sniegg ir t. t., jei norime pasiekti mo-
kyklas. Tokia ta masy $alis.

Kaip jau minéta, programa pradéta kurti sep-
tyniasdesimtaisiais po to, kai jvyko nepilname-
¢iy savizudybés. Pagrindinis darbas vyko 1999-
2000 m. Kartu su Reidar prisijungiau 2001 m.,
ir mes pradéjome nuo keliy mokykly, o 2004 m.
dirbome jau su 170. Nuo 2001 iki 2004 m. j pro-
gramg Norvegijoje jtraukéme didziaja dalj mo-
kykly. Véliau jtraukti mokyklas j programa darési
vis sunkiau. 2007 m. ar 2008 m. sukaréme koky-
bés uztikrinimo sistemg. Tai buvo mano, mano
kolegy Stein Gorseth ir Reidar, taip pat Dan dar-
bas. Norvegijoje pradéjome ja taikyti 2008 m. Per
visg §j laikotarpj programa jgyvendinome maz-
daug 600 mokykly. Tai sudaro mazdaug 20 proc.
visy Norvegijos pradiniy ir viduriniy mokykly.

Norvegijoje jvyko dideliy poky¢iy. Pradzioje
jautéme didelj misy projekto palaikyma ir para-
ma. Tiek Svietimo, tiek Sveikatos ministerijos ji
vertino teigiamai ir palaiké mus jvairiais budais.
Taip pat daug paramos sulaukéme i$ vietos politi-
ky ir valdzios atstovy. Sakyciau, kad mes su Rei-
dar dirbdami dviese vienu metu turéjome netgi
per daug mokykly, kurios noréjo diegti Olweus
programa. Mums buvo labai sunku. Véliau viskas
Siek tiek pasikeité. Nuo 2005-2006 m. patycioms
Norvegijoje nebebuvo skiriama démesio, laikras-
¢iai nustojo apie jas rasyti, o politikai nustojo apie
jas kalbeéti. 2010 m. i§ NIFU tyrimy centro Nor-
vegijoje gavome ataskaitg (Siek tiek anksciau to-
kia pat ataskaita pasirodé ir Svedijoje). Joje buvo
teigiama, kad kiekybiné analizé parodé, jog pa-
tyciy lygis yra labai susijgs su bendra mokymosi
aplinka. Ataskaitoje taip pat buvo teigiama, kad
patyc¢ios néra problema, kurig galima i§spresti

vykdant konkrecig programa. Tokia buvo 2010 m.
didziosios valstybinés ataskaitos i$vada. Po $ios
iSvados pastebéjome didelj mokykly ir savival-
dybiy susidoméjimo sumazéjimg. Nuo tada vis
dar kovojame, kad mokyklos jsitraukty j progra-
ma. Kilo daug diskusijy apie moksliniy tyrimy,
panaudoty ataskaitai, metodus, daugelis taikyty
metody buvo atmesti. Bet kuriuo atveju, ta atas-
kaita kélé mums, dirbantiems su programa, daug
problemy. Nepaisant visko, nuo 2010 m. iki $ian-
dien Norvegijos mokyklose bendrosios kompe-
tencijos lygis paty¢iy srityje yra pastebimai auks-
tesnis nei anksc¢iau. Mokytojai daugiau Zino apie
patycias. Norvegijoje atvyke j naujas mokyklas
mes zinome, kad mokytojai jau yra Siek tiek su-
sipazing su patyciy teorija, bet maziau pasitikima
moksliniais tyrimais pagrjstomis programomis.
Tai tikras issukis, su kuriuo turime kovoti Norve-
gijoje. Noréciau grjzti prie Sio klausimo dél Lie-
tuvos ir jusy ateities. Norvegijoje iSmokome labai
svarbig pamoka - dirbti toliau siekiant uzsibrézto
tikslo ir ieskant vyriausybés bei politiky paramos.

Kaip reaguojame, kai viskas pakrypsta j blo-
gaja puse? Tiesa sakant, Norvegijoje mes kovojo-
me su véjo maliinais. Buvome priversti sumazinti
darby apimtis, nes labai daug mokykly pasitrau-
ké. O tada pagalvojome: ,Gerai, tai kg darome?
Pabandykime issiaiskinti, ar galime pagerinti ko-
kybe, patobulinti programa ir apklausos atlikimo
kokybe.“ Dirbome su kokybés uztikrinimo siste-
ma ir bandéme jgyvendinti tai daugumoje mo-
kykly, pradéjome kurti naujus modulius ir daly-
kus, kurie galéty buti taikomi kartu su programa.
Pastaruoju metu dirbame prie naujo jgyvendini-
mo modelio. Apie tai noréciau tarti keletg zodziy.

Vieng dieng radau jdomy dokumentg - ra-
dau pirmgjg ataskaita apie patycias Norvegijoje
(2001 m.), Reidar ir a$ zinome ja mintinai. Sioje
pirmojoje Olweus mokiniy apklausoje, kurig at-
likome 2001 m., patycias vertinome 50 pradiniy
mokykly ir nustatéme, kad jas patyré 15 proc. vai-
ky. Tai tas pats budas, kurj taikome ir $iandien,
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ir klausimas toks pat: ,,Ar patiriate patycias 2-3
kartus per ménesj?“ Pazvelge j 2017 m. ir 2018 m.
apklausos rezultatus, atsakyma j ta patj klausima
(103 mokyklose), matome, kad paty¢iy lygio vi-
durkis Norvegijos Olweus mokyklose yra 6,1 proc.
Taigi, jvyko kazkas labai pozityvaus. Tac¢iau Nor-
vegijoje pastebime jdomy reiskinj mokyklose,
kurios nedalyvauja programoje. Jose patyciy lygis
irgi sumazéjo, bet ne tiek daug. Taigi, paty¢iy lygis
daugiau arba maziau buvo sumazintas visose Nor-
vegijos mokyklose per §j 20 mety laikotarpij.

Cia [skaidréje Nr. 17] pavaizduotos dviejy
tipy mokyklos. Si grupé (raudona) pradéjo igy-
vendinti Olweus programg 2002 m. ir ja sudaro
70 mokykly, o mélynajai grupei priklauso 103
mokyklos. Tokj pat grazy patyciy lygio mazeé-
jimg matome nuo pirmojo tyrimo iki antrojo,
abiejose grupése mazéjimas yra nuo mazdaug
12 proc. iki 8,5 proc., bet mélynoji grupé nutrau-
ké programa, tiksliau - jie nebevykdé mokiniy
apklausos Olweus klausimynu. Taigi, moksli-
ninkai teigia, kad $ios mokyklos nustojo nau-
doti daugybe Olweus programos priemoniy.

Vis délto musy mokslininkai stebéjo mokyklas
iki 2010 m. ir pamaté, kad mokyklose, kurios ir
toliau atliko mokiniy apklausa, 2007 m. patyciy
atvejy skaicius mazéjo sparciau, ir patyciy lygis
isliko stabiliai Zemas. Mokyklose, kurios nustojo
vykdyti Olweus apklausg ir, spéjama, nutrauké
programa, 2009 m. patyciy lygis vél iSaugo nuo
8,7 iki 10 proc. Cia zalia linija rodo nacionaline
Norvegijos apklausg, kurioje dalyvauja 5, 7 ir 10
klasiy mokiniai. Matome, kad mokykly, kurios
nutrauké apklausas, rezultatai susilygino su pa-
tyciy lygiu kitose Norvegijos mokyklose, taciau
mokyklose, kurios vis dar vykdé programg, paty-
¢ios sumazéjo mazdaug 2,5 procentinio punkto.
Tai ilgalaikis tyrimas, kurj paskelbéme ir jis gana
jdomus. Taip pat tai vienas pirmyjy tyrimy, kur
matomi tokie geri rezultatai. Matydamas Lietu-
vos rezultatus, galiu pasakyti, kad jie dar geresni
ir jspudingesni. Taigi, pasakiau Renatai, kad nie-
ko nelaukiant reikéty pristatyti $iuos rezultatus
tarptautinéje konferencijoje.

Taigi, kokia dabartiné padétis? Situacija tokia,
kad dabar Norvegijoje turime apie 110 mokykly,

14.0 Olweus apklausa R Nacionaliné mokiniy
apklausa
13.0}
‘12.6 Mokyklos (kuriose
12.0 ##=programa diegiama
su pertrauka)
110
10.0 -
9.0} . Mokyklos (kuriose
2 +@= programa diegiama
be pertraukos)
8.0
7.0}
6.0
*#~ Nacionalinis vidurkis
50/}
4.0 -
2002 2003 2004 2005 2006 2007 2008 2009 2010
Olweus, D., Solbergas, M. E. ir Breivikas, K. (2018).
ligalaikis Olweus paty¢iy prevencijos programos (OBPP)
poveikis mokyklos lygmeniu. Skandinavijos psichologijos Zurnalas.

17 skaidré. llgalaikis Olweus programos poveikis mokyklos lygmeniu
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dirbanciy pagal programa. Visos jos sertifikuotos.
Mes sertifikuojame mokyklas kas trejus metus,
$ios mokyklos jungiasi j tinkla, o mes su jomis pa-
laikome gana gerg rysj. Turime 70 sertifikuoty ins-
truktoriy ir 15 sertifikuoty Olweus komandos mo-
kykly. Véliau paaiskinsiu, kg reiskia buti Olweus
komandos mokykla. Programg visiskai finansuoja
Sveikatos ir Svietimo direktoratai, vien tik Sveika-
tos direktoratas finansuoja programos veikla Nor-
vegijoje. NORCE tyrimy centre (Regioniniame
vaiky ir jaunimo psichinés sveikatos centre), kur
a$ dirbu, turime tris dalinai su programa dirban-
¢ius mokslininkus ir keturis praktikus, kurie tesia
programos jgyvendinima. Susiduriame su issukiu
pritraukiant naujas mokyklas, o vykdancios pro-
gramg mokyklos pasiekia puikiy rezultaty. Galime
pasidziaugti reik§mingais 110 mokykly, dirbanciy
su programa, rezultatais.

Cia [skaidré nr. 18] pateikiami rezultatai
didelés vidurinés mokyklos, kurioje mokosi 500
mokiniy. Norvegijoje, kitaip nei Lietuvoje, tokia
mokykla laikoma didele. Si mokykla prisijungé

prie Olweus programos 2004 m., joje patyc¢iy ly-
gis buvo 7,6 proc., 0 2015 m. - tapo 0 proc. Tai
nejtikétina. Dabar pas juos patyciy lygis siekia
4,5 proc. Taigi, mokykla niekada neturés 0 proc.
Mokyklos niekada neatsikratys patyciy, nors tai
ir jmanoma. Galite jsiminti mano Zodzius. Mo-
kyklose Zenkliai sumazinti patyciy atvejy skaiciy
jmanoma, bet tam reikia nuolat déti daug pastan-
gy. Si mokykla dirbo labai sunkiai. Ar matote $ig
linija? Ji tai kyla, tai leidziasi. Vienais metais paty-
¢iy daugéja, kitais mazéja ir tada vél mazéja, po to
veél daugéja, bet ilgainiui jy sumazéja. Dirbdami
su patyciomis visada tai patirsite. Toks svyravi-
mas priklauso nuo mokiniy, darbuotojy ir kity
salygu. Kartais mes nusiviliame. Nors tai ir sun-
kus darbas, rezultatai gali bati tikrai geri.

Dabar trumpai papasakosiu apie jstatymy pa-
sikeitimus Norvegijoje. Tai idomu. Svietimo jstaty-
mas nustato, kaip bus sprendziama paty¢iy proble-
ma. Pagrindiniai pakeitimai, priimti 2017 m. nau-
jajame jstatyme, labiau akcentavo JT vaiko teisiy
konvencija nei ankstesniajame. Si konvencija buvo

Mokiniy dalis, kurie patiria patyCias 2—3 kartus per ménesj ar dazniau
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Daug pavieniy mokykly, taip pat kelios savivaldybés, kurios per daugelj mety
pasiekia jspudingai gery rezultaty!

18 skaidré. Vidurinés mokyklos Norvegijoje patycCiy lygio pokytis
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jtraukta j jstatyma kaip nuostata, kurioje teigiama,
kad visada reikia daryti tai, kas geriausia vaikui.
Véliau tai Siek tiek pakomentuosiu. Taip pat atsira-
do poreikis pasiekti nuline paty¢iy tolerancija, kuri
jtvirtinta jstatyme. Tai turi bati suprantama pazo-
dziui - jokios tolerancijos. Tai nereigkia, kad vy-
riausybé baus mokyklas, kuriose ty¢iojamasi, bet
reiskia, jog patyc¢iy mokykloje negalima toleruoti.
Paty¢iy problema reikia spresti. Anksciau budavo
taip, kad mokykla pati nuspresdavo, kokiy veiks-
my imtis kovojant su paty¢iomis. Mokykla galéjo
sudaryti veiksmy plang, bet dabar, pagal jstatyma,
tai yra prievolé. Matote skirtuma? Taip, taigi dabar
privaloma reaguoti ir laikytis veiksmy plano, ku-
riame nurodyti gana griezti ir detalis reikalavimai.
Mokytojams tai reiskia, kad, jei vaikas nesijaucia
saugus mokykloje, jie turi atidziai stebéti ir jsikis-
ti, informuoti vadovybe, tirti ir imtis atitinkamy
priemoniy. Tai jy pareiga. Si pareiga privaloma
ne tik mokytojams, bet ir visiems suaugusiesiems,
dirbantiems mokykloje. Tai jdomu. Tai reiskia,
kad techninis personalas irgi privalo reaguoti j
patycias, tai yra ir jy prievolé. Dabar vyksta daug
diskusijy $iuo klausimu. Be to, yra pareiga reaguoti
ir j suaugusiyjy patycias. Norvegijoje, jei suaugu-
sysis tyciojasi i§ vaiky mokykloje, budamas kole-
ga arba mokyklos direktorius, privalote apie tai
informuoti ir imtis veiksmy. Dél to Norvegijoje
taip pat kilo daug diskusijy, bijoma, kad gali bati
piktnaudziaujama, kad vaikai gali sakyti, jog jie
patiria patycias, nes mokytojas uzduoda per daug
namy darby, ir tada gaunate pranesimg i§ mokyk-
los, kad tyciojatés i§ vaiky. Tai didelé problema.
Yra aiskiai pabréziama direktoriaus atsakomybé
uz patycias mokykloje. Pries$ jstatymo pakeitimus
buvo teigiama, kad atsakinga yra mokykla. Da-
bar démesys krypsta j vadovy atsakomybe. Vienas
daugiausia diskusijy sukéles jstatymo pakeitimy
skamba taip: daugiau neakcentuojamos patycios,
kaip senojoje Norvegijos jstatymo versijoje, ir mes
su tuo nesutinkame. Bandéme imtis lobizmo, ban-

déme pateikti argumenty sprendimy priéméjams,

kurie noréjo, kad | jstatyma buty jtraukti terminai
»pazeidimas® (angl. violation) ir ,,zalos darymas“
(angl. harm doing), bet ne ,patycios®. Taigi, jsta-
tyme teigiama, kad pazeidimas yra, pavyzdziui,
patycios, rasizmas, seksualinis priekabiavimas ir
pan. Mes manome, kad §i formuluoté yra proble-
migka; taip pat yra ir Svedijoje. Tai yra problema,
nes nuo mokyklos pozitirio j patycias, labai daug
priklauso - nuo to, kg mokyklos galvoja apie tai ir
j ka jos turéty atkreipti démesj, su kuo turéty dirb-
ti. Jvedus ,,pazeidimo” ir ,,zalos darymo" sgvokas,
Norvegijos mokyklose kilo prane$imy apie tokius
atvejus banga. Tévai dabar zino, kad kiekvieng kar-
ta, kai pazeidziamos vaiko teisés bet kokiu budu,
jie gali apie tai pranesti, ir pagal jstatyma mokykla
privalo veikti vadovaudamasi atitinkamu veiksmy
planu. Tai didziulé biurokratiné nasta ir mokyklai,
ir vyriausybei, kuri mus tikrina. Jei ko nors galite
i$ to pasimokyti Lietuvoje, prasau, padarykite tai.
Laikykités ,patyc¢iy“ sgvokos ir venkite ,pazeidi-
my“ir ,,zalos darymo*. Pazeidimus ir zalos daryma
reikia vertinti rimtai, turime reaguoti i viska, bet
mety metus trunkantys moksliniai tyrimai rodo,
kad patycios yra isskirtinis, rimtas pasekmes tu-
rintis, pazeidimas pries vaikus, ir privaloma imtis
veiksmy joms jveikti.

Taigi, dél naujy ,,pazeidimy” ir ,zalos dary-
mo" koncepcijy atsiradimo jstatyme nebeatkrei-
piamas mokykly démesys j patyc¢ias. Mano nuo-
mone, vyksta kaip tik priesingai: démesys skiria-
mas jvairiems pazeidimams, ir dabar Norvegijoje
pastebéjau tendencija, kad mokyklos diskutuoja
jvairiais nereik§mingais klausimais, uzuot sprende
sunkius paty¢iy atvejus. Manau, kad tai yra tiesio-
giné pakeisto jstatymo pasekmé. Svietimo direk-
toratas inicijavo ir parémé privalomas bendres-
nio pobtuidzio prevencines veiklas. Tai tik pagilina
problemas, nes jstatymas formuoja bendra pozitrj
ir bendro pobudzio programas, kurias tiesiogiai
rengia Sveikatos direktoratas. Dél to sunku sutelkti
démesj konkreciai j patycias, taip pat sunkiau mo-
kykloms teikti pirmenybe tokioms programoms,
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kaip Olweus paty¢iy prevencijos programa. Ma-
nome, kad daug mokykly pavargo nuo programy.
Nekaltinu jy. Olweus programa i§ mokyklos atima
daug laiko. Mes tai zinome, bet jei norime rezulta-
ty, kartais turime daryti ir tai, kas vargina.

Taigi, pagrindinis i$$ukis, mano nuomone,
yra naujojo jstatymo nulemta ideologiné perspek-
tyva. Norvegijoje yra daugybé skirtingy pozitriy
i patycias bei jy apibrézimy. Mokykloms stinga
erdveés ta prasme, kad jos neturi pakankamai lai-
ko, joms taip pat stinga supratimo, t. y. moralinio
jsipareigojimo kovoti su patyciomis ir pagarbos
moksliniais tyrimais pagristomis Ziniomis apie pa-
tycias. Jei nesuprasime ir nesiremsime moksliniy
tyrimy duomenimis, manau, kad turésime nueiti
ilga kelig, kad padétume savo vaikams mokyklose,
kur jie susiduria su $iomis rimtomis problemomis.

Ateities perspektyvos ir galimybés. Miusy
atliekamas darbas duoda rezultaty, bet ne taip
greitai, kaip norétume. Norétume judéti pirmyn,
norétume pakeisti situacija. O situacija vis dar to-
kia, kad 30-40 takstanciy vaiky Norvegijoje pati-
ria patyc¢ias mokyklose. Turime sustiprinti veikla
ir dialoga su politikos formuotojais ir suintere-
suotomis $alimis. Tai vienas i$ dalyky, j ka turime
atkreipti démesj. Be to, turime glaudziau bendra-
darbiauti su mokytojy rengimo institucijomis.
Manau, kad veiksminga buty jgyvendinti tokias
programas, kokias jgyvendiname $iandien ir rei-
keéty stiprinti mokytojy rengimg, kurie vykdyty
veikla, nukreipty prie§ patycias. Mokytojy ren-
gimo kolegijy studentai viso mokytojy rengimo
laikotarpiu turi 3-4 mokymo apie patyciy pre-
vencijg valandas. Turime déti daugiau pastangy
jgyvendindami, kai kuriuos dalykus, kurti naujas
koncepcijas ir modelius, kad mokykloms buty
jdomiau jsitraukti j programg. Norvegijoje pra-
déjome kurti naujus seksualinio priekabiavimo
prevencijos modelius, taip pat kuriame modulj ir
apie tai, kaip stebéti vaikus, kurie patyré patycias.

Tik keletu zodziy apibudinau $j naujg jgy-

vendinimo modelj, kurj vadiname komandos

modeliu. Rytoj jj pristatysiu Olweus instruktoriy
mokymuose. Trumpai tariant, $io komandos mo-
delio idéja yra ta, kad vietoj vieno instruktoriaus
mokykloje turime komanda, kurig sudaro mokyk-
los direktorius, keletas MSG vadovy, mokyklos
sveikatos priezitiros specialistas ir psichologas. Jie
atlieka dvi pagrindines uzduotis. Pirma, stebi, ar
programa veikia taip, kaip numatyta, kaip supla-
nuota, ir t. t. Antra, dalyvauja sprendziant sudétin-
gus, sunkius patyciy atvejus, palaiko klasés auklé-
toja, skatina mokyklos direktoriaus atsakomybe.
Tai pagrindinés dvi uzduotys, taciau tai supapras-
tintas apibrézimas. Dabar Norvegijoje bandome
$§i modelj 17 mokykly. Labai norime sulaukti re-
zultaty. Akivaizdu, kad pamatysime neigiamus as-
pektus. Tiksliai apibadinti negaliu, tac¢iau buty la-
bai jdomu suzinoti, kokiy pranasumy $is modelis
turi, palyginti su instruktoriy darbu be komandos.
Turiu pasakyti, kad, jtraukdami naujas mokyklas,
sitlome tiek instruktoriy, tiek ir komandos mode-
lius. Taigi, mokyklos gali rinktis.

Ar turime laiko klausimams? Turite puikia
proga paklausti.

Jas klausiate, kiek mums svarbus prosoci-
alus ir antisocialus elgesys Olweus programoje.
Noriu pasakyti, mes dirbame su vaikais kiekvie-
na savaite klasés valandélése ir daugiausia dé-
mesio skiriame, sakyciau, prosocialiam elgesiui.
Turite pataisyti mane. Cia yra daug mokytojy ir
daug instruktoriy, bet manau, kad kai per klasés
valandéles su vaikais diskutuojame, mes sten-
giamés skatinti gerg elgesj, stengiameés pabrézti,
kaip svarbu gerai elgtis su savo draugais ir pan.
Palie¢iame daug temuy, susijusiy su vaikais, todél
jie pasijunta saugesni, bendraudami su kitais vai-
kais, mokytoju ir t. t. Taigi, manau, kad didzigjg
laiko dalj mes skiriame prosocialiam elgesiui ska-
tinti. Labai svarbu, kad nebijome reaguoti j nei-
giamg elgesj, o prosocialaus elgesio skatinimas —
tai budas uzkirsti tam kelig. Jas tai Zinote ir esu
tikras, kad mes visi taip ir darome.

Palinkésiu sékmés jasy prasmingame darbe.
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Dr. Vanessa Jantzer

Psichologé, Heidelbergo universiteto mokslo tyrimy padéjéja

Labai dziaugiuosi bidama ¢ia ir galédama
pasidalyti patirtimi vykdant Olweus programa
Vokietijoje. Kaip jau girdéjote, esu psichologe,
taip pat moksliniy tyrimy asistenté, dirbu jauni-
mo ir paaugliy psichiatrijos klinikiniame centre.

Visy pirma, noriu papasakoti apie esama
padétj, kodél mes, kaip vaiky ir jaunimo, paau-
gliy psichiatrai, nusprendéme dirbti su patyciy
programa. Taigi, pradéjome prie§ mazdaug as-
tuonerius ar devynerius metus. Pradzioje mus
pasieké klinikiniy kolegy pasakojimai, kad pas
juos patenka vis daugiau pacienty, patyrusiy pa-
tyc¢ias. Kolegy skai¢iavimu, trecdalis pacienty,
apsilankiusiy Heidelberge, buvo patyc¢iy objektai.
Taip pat mokyklos pradéjo reikalauti veiksmingy
priemoniy paty¢iy problemai spresti. Vis daugiau
mokykly prasé pagalbos, klausé ar negalétume
jiems padéti, ar negalétume surengti pedagoginiy
dieny arba seminary mokytojams, ar negalétu-
me suteikti pagalbos patyciy atvejais. Taciau taip
elgtis negaléjome ir matéme, kad tai néra veiks-
mingas patyc¢iy problemos sprendimas. Taigi,
pagalvojome, kad, norint spresti patyciy proble-
ma Vokietijos mokyklose, reikia, kad jsitraukty
visa mokykla. Problema ta, kad Vokietijoje arba
Brandenburgo Zzemése néra sisteminés patyciy
prevencijos. Vokietijoje yra federaliné sistema ir
visos Zemés visi$kai nepriklauso viena nuo kitos,
todél beveik nejmanoma issiaikinti, kas kg daro.
Nejmanoma matyti, kas ka taiko, be to, yra dau-
gybé skirtingy programy. Stai keletas pavyzdziy:
»No Blema“ metodas, ,Lions Quest*, ,,Fairplayer®,
»Konflikt Kultur®, bendraamziy mediacijos pro-
grama - jvairiausios programos, bet be aiskaus
poveikio. Iki $iol Vokietijoje nebuvo jrodymais

gristy, jvertinto poveikio programy. Jei nezino-
me, ar programos veiksmingos, rizikuojame in-
vestuoti savo i$teklius j netinkamas programas, o,
kaip visi zinote, mokykly istekliai yra menki: néra
daug laiko, néra daug pinigy.

Dar viena Vokietijos problemy yra tai, kad
prevencija vertinama kaip projektas. Mokyklose
vykdoma daug projekty ir blaskomasi nuo vieno
prie kito. Tac¢iau manome, kad prevencija turé-
ty tapti mokyklos kultaros dalimi, nes, jei tai tik
projektas — poveikis bus nezymus ir i$nyks per
kelerius metus. Galiausiai, asmenine iniciaty-
va surinkome informacijos apie sunkias patyciy
pasekmes. Ir tai aprasiau disertacijoje apie paty-
¢iy vaikus, patyrusius patycias, mokyklose, kurig
baigiau $iy mety liepa. Taigi, pirmiausia parody-
siu kai kuriuos duomenis apie patyciy objektus
mokykloje. Pirmajame tyrime naudoti duomenys
yra i§ Heidelbergo, kur po Olweus apklausos mo-
kykloje papildomai apklauséme apie 650 moki-
niy. Tai 5-9 klasiy mokiniai, kuriy klauséme apie
patirtas patycCias per pastaruosius ménesius. Tam
naudojome Olweus klausimyng, bet taip pat pasi-
teiravome apie polinkj i savizudybe pastaraisiais
metais. Mokiniy klauséme, ar galvoja apie mir-
tj, ar turi savizudisky minciy, ar bandé Zudytis.
Kuo iSsiskiria $is tyrimas? Tuo, kad suskirstéme
patycias j tris skirtingus tipus: be patyciy arba
kontroline grupe; kitai grupei priskyréme daz-
nas patycias: 2-3 kartus per ménesj arba dazniau,
todél tai buvo patyciy atskaitos taskas pagal dr.
Olweus; taip pat i$skyréme vidurine patyciy kate-
gorija: tai kartais pasitaikancios patycios. I$ viso
i$ $iy mokiniy buvo tyc¢iojamasi tik 1-2 kartus.
Pateikta diagrama [zr. skaidre Nr. 19] rodo, kad
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Disertacija: patycCiy aukos mokykloje — 1 tyrimas
Jantzer ir kiti (2015)
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19 skaidré. Tyrimo rezultatai, Jantzer ir kiti (2015)

$ioje vidurinéje kategorijoje savizudybiy rizika,
noras mirti, mintys apie savizudybe ir bandymai
zudytis yra padidéje. Zinoma, stebime $ig isau-
gusia rizika tarp daznai nukentéjusiyjy ir tai jau
gerai iStirta, taciau stebétina, kad net retkarciais
tape patyciy objektais $iandien susiduria su pa-
didéjusia rizika, o tokiy yra tikrai didelé grupé.
14 proc. teigé, kad yra nuolatiniy paty¢iy objek-
tai, 0 35 proc. nurodé, jog yra pavieniy atvejy au-
kos. Apibendrinant, patycias patyreé trecdalis visy
mokiniy.

Taigi, vél matome, kad reikia visos mokyklos
jsitraukimo j programa pastebéti kiekvieng mo-
kinj, nes kiekvienam i$ jy kyla vis didesné rizika.
Turime tuos pacius duomenis ir apie savizudy-
bes, ir apie saves Zalojimg.

Antrasis disertacijos tyrimas buvo susijgs su
islaidomis dél patyciy. Ryte su kolegomis Siek tiek
kalbéjomés apie padidéjusias islaidas dél patyciy.

Mes atlikome tyrimg internete, apklausdami apie
1300 paaugliy, kuriy amzius nuo 12 iki 16 m. Jy
klauséme apie pastaruosius tris ménesius patir-
tas patycias, o jy tévy apie pastaryjy mety svei-
katos priezitros iSlaidas. Gauti duomenys rodo
du skirtingus sveikatos prieziaros islaidy tipus,
pavaizduotus skirtingomis spalvomis [zr. skaidre
Nr. 20]: mélyna spalva rodo tiesiogines medici-
nines islaidas (gydymo dél nelaimingy atsitikimy
ar ligy, terapijos, konsultavimo, vaisty). Raudo-
na spalva rodo tiesiogines nemedicinines islai-
das (transporto islaidos arba laikas, skirtas to-
kiam gydymui). Zalia spalva rodo netiesiogines
islaidas. Tai reiskia, kad tévy taip pat klauséme:
,Dirbote maziau valandy dél vaiky problemy
arba dél to, kad kaip vienas i§ tévy negalavote
dél vaiky problemy?“ Grafiko viduryje yra tie,
kurie retkarciais patiria patycias, kartais nuken-

¢ia nuo besityciojanciyjy. Jie nepatyré didesniy
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Disertacija: patyCiy aukos mokykloje — 2 tyrimas
Jantzer ir kiti (2019)
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20 skaidre. Tyrimo rezultatai, Jantzer ir kiti (2019)

sveikatos prieziaros i$laidy nei kontroliné grupé,
t. y. grupé be patyciy. Akivaizdu, kad sveikatos
priezitros iSlaidos daznai patycias patiriantiems
vaikams yra labai didelés. Cia matote, kokios yra
vidutinés islaidos eurais. Tai i8laidos, tenkancios
nukentéjusiems per metus. Taigi, tai daugiau nei
5 000 eury vienam nukentéjusiajam per metus.
Didelé suma, kurig buty galima sutaupyti vyk-
dant patyciy prevencija, ir tai tik islaidos sveika-
tos priezitrai, kitose sistemose yra dar didesnés
islaidos. Cia pateikti tik medicinos srities duo-
menys. Taigi, buvo nustatyta, kad patycios su-
kelia dideles ekonomines pasekmes visai $eimai.
Klauséme ne tik apie sveikatos priezitros islai-
das, bet taip pat doméjomeés paaugliy gyvenimo
kokybe. Ir tai, kg matote cia [Zr. skaidre Nr. 21],
meélyna linija — kontroliné grupé, t. y. be patyciy.
Jy kasdienio gyvenimo kokybé yra auksciausio
lygio. Siame pavyzdyje raudona linija rodo, kad

deél patirty paty¢iy mazéjo net gyvenimo kokybés
lygis. Ir tada, Zinoma, nuolatinés patycios gyveni-
mo kokybe dar labiau pablogina. Taigi, tarp islai-
dy per metus skirtumo nenustatéme, bet matome
skirtumg zvelgdami j gyvenimo kokybe. Tyrimas
rodo, kad dél taikomy metody negalime tyrimo
rezultaty taikyti visai populiacijai ir daryti patiki-
my iSvady. Gali buti, kad jei patycios sukelia liga,
patiriamos didesnés islaidos, taip pat gali buati,
kad sergantys vaikai yra lengvas besityc¢iojanciyjy
taikinys. Taigi, turime buti atsargis, nes negalime
padaryti priezastiniy iSvady, tac¢iau matome pa-
didéjusia rizika ir iSaugusias islaidas.

Grizkime prie Olweus patyciy prevencijos
programos. 2011 m. perzitréjome jvairias tarp-
tautines programas ir labai greitai pasirinkome
Olweus programg. Ir ¢ia susiduriame su pirmaja
problema - gauti finansavimg programai. Krei-
pémés j 11 fondy dél finansinés paramos. Sis
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Disertacija: paty¢iy aukos mokykloje — 2 tyrimas

Jantzer ir kiti (2019)
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21 skaidré. Tyrimo rezultatai, Jantzer ir kiti (2019)

procesas uztruko keleta mety, kol galiausiai ga-
vome Badeno-Viurtembergo fondo finansavimg.
Tai Zemiy fondas Vokietijoje, todél Olweus pro-
grama pirmiausia apsiribojo tik musy Zemémis.
Jie skyré mums pinigy ir palaikeé, tada turéjome
iSversti programos medziaga, Zinoma, kartu su
Reidar ir Olweus International, o 2015 m. rugséjj
organizavome atidarymo renginj su Reidar Thy-
holdt ir pradéjome kviesti mokyklas. Cia mato-
te tyrimo tikslus, klausimus, i kuriuos noréjome
atsakyti Sio tyrimo metu. Visy pirma, noréjome
zinoti: ,,Ar Olweus programa yra labai veiksmin-
ga Vokietijoje?", ,Ar ji sékmingai veikia kitose
Salyse?®, ,Ar tai veikia ir Vokietijoje?“ Taip pat
klausiame: ,,Ar poveikis i$lieka stabilus ilgiau nei
vienerius metus?“ Tyréme dvejus metus. Treciasis
tikslas buvo: ,,Ar yra dozés ir atsako santykis?“
Noréjome i$skirti tas mokyklas, kurios daugiau
investuoja, daro daugiau ir be nukrypimuy, ar jos

taip pat pasiekia geresniy rezultaty? Todél klau-
séme mokytojy apie programos jgyvendinima. Ir
paskutinis mums, psichologams, svarbus klausi-
mas — noréjome Zzinoti: ,,Ar sumazéjus patyciy,
taip pat sumazéja ir psichologiniy problemy?“
Visos problemos, apie kurias kalbéjau, matomos
musy klinikiniame gyvenime kasdien, ar jy ga-
lima iSvengti vykdant patyciy prevencijg? Tada
pradéjome kviesti mokyklas | programa, ir tai
buvo antroji didelé problema, nes buvo be galo
sunku rasti mokykly ir jas jtikinti pradéti Sia
programa. Tikslas buvo rasti trisdesimt mokyk-
ly. Palaipsniui jtraukinéjome mokyklas, aktyviai
kvietéme kiekviena mokykla, kiekvieng vidurine
mokykla visose Zemése, kad surinktume pakan-
kamai mokykly programai. Pirmojo etapo metu
informavome mokyklas elektroniniu pastu, lais-
ku ir telefonu, todél tai buvo labai intensyvus
procesas, susisiekéme su 413 mokykly ir 2015 m.
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liepg pagaliau prisijungé tik 13. Tada vél susisie-
kéme su mokyklomis, §j karta tik laisku, ir i$ dau-
giau nei 800 mokykly 2016 m. liepg prisijungé tik
10. Taigi, tikrai sunku jtikinti mokyklas jsitraukti
j programa. Ir tai, galbat, i§skirtinis Vokietijos
mokykly sistemos bruozas, kad dél visos mokyk-
los jsitraukimo turi balsuoti mokytojai. Todél tu-
réjome vykti j mokytojams skirtas konferencijas
ir pristatyti programa, o jie turéjo uz ja balsuoti.
Buvo labai sunku per tokj trumpg laikg jtikinti
ir pristatyti privalumus, nes, Zinoma, mokytojai
pirmiausia masté apie pastangas, laika, reikalin-
gus isteklius.

Taigi, tai mutsy programos jgyvendinimo
modelis [Zr. skaidre Nr. 22]. Mes dirbame su mo-
kyklomis dviem skirtingais baidais ir turime tris
vertinimo taskus. Naudojame Olweus patyciy
klausimyng (OPK) ir apklausg atliekame interne-
tu klaséje apie 45 min. Tad naudodamiesi Olweus
patyc¢iy klausimynu mes uzdavéme klausimus

apie patirtas patycias per pastaruosius tris méne-
sius. Taip pat papildomai klauséme apie gyveni-
mo kokybe, psichologines problemas, rizikinga
elgesi.

Antroji tyrimo dalis buvo neprivaloma. Te-
siant antraja dalj, mokiniy buvo paprasyta su-
kurti individualy kodg, kad pakartotiniai verti-
nimai buty susieti su tuo paciu mokiniu. Tai, kg
matote Cia, yra $io tyrimo imtis [Zr. skaidre Nr.
23]. 23 mokyklos buvo pasirengusios dalyvauti
programoje (ketino spresti problema), taciau tik
16 i§ jy galéjo pilnai jgyvendinti programg per
18 ménesiy (jgyvendino). Programa mokyklose
buvo jgyvendinama dviem etapais: 10 pirmojo
etapo mokykly jgyvendino programa nuo 2015
iki 2017 m., o 13 antrojo etapo mokykly - nuo
2016 iki 2018 m. Tai, kg matote cia, yra progra-
ma jgyvendinusiy mokykly imtis, kurig sudaré
5-13 klasiy mokiniai (bet daugiau jaunesniy mo-
kiniy), po lygiai berniuky ir mergaiciy. Metinéje

Metodai: jgyvendinimo modelis
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22 skaidré. Jgyvendinimo modelis
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Jgyvendino: 16 mokykly
1 banga: 2015-2017 m.
2 banga: 2016 —2018 m.

Pradine Antriné Paskesnée

reik§mé reikmé reik§mé

(t0) (t1) (L7])]
Skaicius (N) 5540 5490 5546
Dalyvavimo 91.39 82.86 85.32

procentas (%)

Rezultatai:

Ketina spresti problema: 23 mokyklos e o el 1

pavyzdys

23 skaidré. Tyrimo imtis

apklausoje dalyvavo apie 5 500 mokiniy; atsako
daznis labai geras, t. y. 83 proc. ir daugiau. Pir-
maisiais metais apklausoje dalyvavo net 91 proc.
Toliau pateikiamoje analizéje jtraukéme tik pro-
grama jgyvendinancias mokyklas (N=16). Tai,
ka matote cia, yra pagrindinis viktimizacijos
poveikis (pirmasis ir antrasis tikslai) remiantis
klausimais dél viktimizacijos Olweus programos
klausimyne [Zr. skaidre Nr. 24]. Atlikome statis-
tine analize taikydami logistine regresija. Si ana-
lizé parodé trumpalaikj ir ilgalaikj programos
poveikj viktimizacijai: reik§mingas 24 proc. san-
tykinis viktimizacijos lygio sumazéjimas per vie-
nerius metus (t0-t1) (nuo 8,3 proc. iki 6,4 proc.)
ir reik§mingas 18 proc. santykinis viktimizacijos
lygio sumazéjimas per dvejus metus (t0-t2) (nuo
8,3 proc. iki 6,8 proc.). Matome didelj atotrikj
(t0-t2) tarp mokykly: santykinis sumazéjimas nuo
-99 proc. (minimalus) iki 49 proc. (maksimalus).
Panasiai matomas pagrindinis patyciy poveikis
[zr. skaidre Nr. 25]. Vélgi, naudojome bendruo-
sius OPK klausimus. Tyrimas parodé reik§minga

trumpalaikj programos poveikj paty¢ioms (san-
tykinis sumazéjimas per vienerius metus (t0-t1)
iki 23 proc. (nuo 5,9 proc. iki 4,5 proc.), tac¢iau
$is poveikis neidliko dvejus metus. Dél patyciy
poveikio intervalas (t0-t2) tarp mokykly buvo
dar didesnis, t. y. nuo -352 proc. (minimalus) iki
89 proc. (maksimalus).

Tada atlikome tolesnj tyrima, kad pamaty-
tume, ar tam tikroms grupéms buvo naudingiau
nei kitoms. Nustatéme keletg tarpusavyje susi-
jusiy pasekmiy viktimizacijai. Pirmiausia, s3-
sajos su lytimi (moderacijos efektas): mergaiciy
atsakymai rodé santykinj 44 proc. sumazéjima
per dvejus metus, berniuky - nerodé statistiskai
reik§mingo programos poveikio. Si saveika tarp
lyties ir laiko gana stebina ir, misy Ziniomis, ne-
buvo nustatyta jokiose kitose zemése. Taciau ne-
pamirskite: programa padaré poveikj besitycio-
jantiems vyriskos lyties atstovams! Antroji sgsaja
rasta su klase, kurioje mokomasi: per dvejus me-
tus buvo galima pastebéti reikSmingg viktimiza-
cijos sumazéjima Zemesnése klasése (5-7), jokio
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Rezultatai: pagrindinio poveikio viktimizacija (obj. 1+2)

Viktimizacija, proc.

t0 t1 12

> Zenklus santykinis viktimizacijos (t0-t1) sumazéjimas 23,83 proc.
> Zenklus santykinis viktimizacijos (t0-t2) sumazéjimas 18,20 proc.
» Didelis skirtumas (t0-t2) tarp mokykly (nuo -99,23 proc. iki 48,58 proc.)

24 skaidré. Tyrimo rezultatai

Rezultatai: pagrindinis poveikis, prievarta (obj. 1+2)

© -

Prievarta, proc.

to t1 2

» Reik8mingas santykinis prievartos sumazéjimas (t0-t1) - 23,31 proc.
» Néra reik8mingo santykinio prievartos sumazéjimo (t0-t2)
» Didelis skirtumas (t0-t2) tarp mokykly (nuo -351,66 proc. iki 88,51 proc.)

25 skaidré. Tyrimo rezultatai
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poveikio nepavyko nustatyti vidurinése klasése
(8-9), o aukstesnése klasése (10-13) netgi buvo
nustatytas reik§émingas viktimizacijos didéjimas.
Si reik§minga laiko ir klasés saveika jau buvo nu-
statyta kitose Zemése, o tai reiskia, kad programa
veiksmingesné Zemesnése klasése arba galbut
reikia daugiau laiko, kad poveikj pradéty jausti
vyresni mokiniai. Vélgi, $ie rezultatai yra tik pa-
tycias patirianciy mokiniy. Be to, tyréme ilgalai-
ki ry$j tarp patyciy ir psichologiniy simptomy
(ketvirtasis tikslas). Is 11 709 vertinamy atvejy
buty galima nustatyti bent dviejy elementy sgsa-
ja kalbant apie atskirg mokinj. Tuo remdamiesi
bandéme atsakyti j klausimus: a) kas atsitinka su
psichikos sveikata prasidéjus paty¢ioms (jau gerai
istirtas klausimas) ir b) kas atsitinka su psichikos
sveikata, kai patycios baigiasi (gana naujas aspek-
tas)? Remdamiesi misy duomenimis, padaréme
tokias iSvadas: 1) nustatytas aiSkus patyciy povei-
kis pasireiskiantis ryskesniais psichopatologiniais
simptomais (emocinés problemos, mintys apie
savizudybe, bandymai nusizudyti ir saves zaloji-
mas) dél didéjancio viktimizacijos intensyvumo;
2) taip pat buvo aigkiai matomas nuolatiniy pa-
tyc¢iy poveikis net ir po to, kai jy nebebuvo. Nors
psichopatologija Zymiai sumazéjo pasibaigus pa-
tycioms, ji negrjzo j pradinj lygj ties paskutiniu
matavimu (t2). Taigi, neigiamos patyciy pase-
kmés vystosi greitai, bet mazéja létai. Nezinome,
ar aukos visigkai atsigauna, ar islieka simptomi-
nio gydymo poreikis, todél patycias patyrusiems
vaikams gali prireikti papildomos paramos, kad
buty iSvengta ilgalaikés zalos.

Noréciau baigti savo kalbg apibendrinda-
ma pagrindinius rezultatus. Visy pirma, Vokie-
tijoje bendro Olweus programos (OPPP) veiks-
mingumo jrodymai buvo pristatyti pirmg karta.
Darant i$vadas reikéty atsizvelgti i keleta tyrimo
ribotumy: tyrimas buvo kvazieksperimentinis,
be kontrolinés grupés, o dalyvaujanc¢ios mokyk-
los negali buti vadinamos tipinémis, nes daly-
vaujama savanoriskai. Antra, skirtingas poveikis

mokykloms buvo akivaizdus, o tai reikia, kad
kai kurios mokyklos gavo daugiau naudos, o kai
kurios maziau arba visai jos negavo (per dvejus
metus). Turime nepamirsti galimo nuokrypio dél
labai Zemo pradinio paty¢iy / viktimizacijos lygio
kai kuriose mokyklose. Ir galiausiai, viktimiza-
cijos poveikis buvo nustatytas tik mergaitéms ir
tik Zemesnése klasése. Galima pateikti keleta $iy
ry$iy paaiskinimy: programos medziaga ir (arba)
turinys labiau tinka mergaitéms. Galbut progra-
ma labiau atsizvelgia | motery kompetencijas, nes
mergaitéms lengviau patikéti savimi arba jos la-
biau priima kitus. Arba galbut mergaités j klausi-
mus atsako tik taip, kaip socialiai pageidaujama.
Reiksminga sgveika tarp laiko ir klasés taip pat
gali turéti keleta priezasciy: arba programa pa-
trauklesné jaunesniems vaikams, arba Zemesnése
klasése programa gali buti pristatoma ir vykdoma
intensyviau. Klasiy valandéles lengviau vykdyti
zemesneése klasése dél mokyklos struktiros ir ne
tokio intensyvaus mokymosi proceso. Be to, Ze-
mesnése klasése buvo nustatytas auksc¢iausias pa-
tyciy lygis pradiniame etape, todél jaunesniems
vaikams to labiausiai reikéjo. Turésime atidziau
pazvelgti j dozeés ir atsako duomenis i§ mokytojy
apklausy, kad galiausiai atsakytume j §j klausima.

Ko iSmokome dirbdami su OPPP per maz-
daug penkerius metus? Siuos atsakymus gauna-
me i§ OPK duomeny ir instruktoriy bei vadovy
atsiliepimy telefoniniy pokalbiy ir asmeniniy
susitikimy metu. DaZnai naudojame dviejy akva-
riumy nuotrauka, kur auksiné zuvelé soka i$ ne-
malonaus tus¢io akvariumo j malonesnj. Visy
pirma, programos laiméjimai: galima sumazinti
patyc¢iy lygj; mokyklos vadovai nurodé pageréju-
sig atmosfera mokykloje ir kad mokiniai labiau
pasitiki savimi; mokyklos gauna daugiau infor-
macijos i§ mokiniy apklausy; didéja mokytojy
kompetencija; darbuotojai turi vieningg pozit-
rj; mokymosi ir supervizijy grupés suteikia ga-
limybe bendrauti tarp kolegy (to labai triksta
kasdieniame mokykly gyvenime); OPPP reiskia
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tvaruma, o ne projektinj mastyma, prevencinis
darbas formuoja teigiama mokyklos jvaizdj vi-
suomenéje. Siuo metu jau turime 7 sertifikuo-
tas Olweus mokyklas ir 22 sertifikuotus Olweus
instruktorius Vokietijoje. Badeno-Viurtembergo
fondas suteiké paramg dar $eSioms mokykloms
programai jgyvendinti (treciasis etapas prasidéjo
2018 m. rugséjj). Taigi, i$ viso Vokietijoje i pro-
gramg jsitrauké 29 mokyklos. Taciau Vokietijoje
taip pat susidaréme su daug is$ukiy dél OPPP.
Auksinei zuvelei buvo labai sunku sukaupti jégy
$uoliui. Pradzioje buvo labai sunku rasti finansi-
ne paramg programai, o Badeno-Viurtembergo
fondas nutrauké finansavimg. Taigi, nuo Siol vi-
sas i$laidas turés padengti pacios mokyklos. Buvo
labai sunku jtikinti mokyklas dél reikalingy istek-
liy (laiko ir pinigy), priklausanciy nuo politinés
paramos; klasés susitikimai yra vargiai jmano-
mi mokyklose, kurios neorganizuoja kassavai-
tiniy klasés susirinkimy; programai jgyvendinti
mokykla turi skirti daug laiko ir pastangy; labai

sudétinga jtraukti visus mokytojus j mokymosi ir
supervizijy grupes, taip pat priimti sprendimus
grupése ir juos integruoti | bendrg sistema, todél
iniciatyviné grupé yra butina (pvz., amerikietis-
kas modelis); reikia daugiau medziagos klasés
valandéléms; mokykloms sunku susitaikyti su
metinémis programos islaidomis; susidiréme su
didele kaita: programg pradéjo 23 mokyklos, 16
jgyvendino ir tik 11 mokykly vis dar jgyvendina
programg. Daznai jautémés negalintys pasialyti
kazko gero; jautémeés taip, lyg i§ mokykly kazko
norétume, net jei mokykloms tai nieko nekaina-
vo. Miisy nuomone, pagrindinj vaidmenj atlieka
politinis palaikymas, ir to labiausiai tritko miusy
zemese, todél dabar nesame tikri dél OPPP atei-
ties Vokietijoje.

Dékoju uz jiusy démesj! Nedvejodami susi-
siekite su mumis, jei turite kokiy nors klausimy
ar reikia papildomos informacijos. Acia visoms

dalyvaujan¢ioms mokykloms!
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Klemsono universiteto Saugiy ir humanisky mokykly instituto vadovo pavaduotoja

Tikriausiai jau girdéjote, kad esu socialiné
darbuotoja. Turéjau privilegija 20 mety dirbti su
Olweus programa. Dirbau su $ia programa prie$
atsirandant instruktoriy sertifikavimo modeliui.
Taigi, turéjau garbés prisidéti prie to modelio su-
kirimo. Labai greitai noréciau pasidalyti keletu
dalyky apie Olweus programa JAV, apie tai, kaip
svarbu sutelkti démesj i pacig patyciy problema,
ir siek tiek pakalbéti apie vertinimg, remdamasi
tyréjais, tokiais kaip Vanessa ir kolegos. Noriu
papasakoti, kaip jtraukti bendruomene j Olweus
programos veiklas. Tai svarbi mano darbo JAV
dalis. Taip pat tarsiu kelis Zodzius apie Olweus
programos testinuma. Zinote, manau, kad visa-
me pasaulyje mes susiduriame su tais paciais is-
sukiais.

Kalbant apie pasaulj, Olweus programa vei-
kia JAV, Meksikoje, Barbadose, Panamoje, Brazi-
lijoje, Islandijoje, Norvegijoje, Svedijoje, Vokieti-
joje, Jungtinéje Karalystéje, Lietuvoje ir Guame,
kuris i$ tikryjy priklauso JAV. Pirmiausia, pakal-
békime apie JAV. Misy bustiné jsikarusi Klem-
sono universitete Piety Karolinoje. Misy simbo-
lis - maza tigro letena, nes tigras — universiteto
talismanas. Jei atvirai, net nezinau, kodél.

Neturime tiksliy skaiciy, bet jvairiy tipy mo-
kyklose visose valstijose apie 5 000 mokykly jgy-
vendino Olweus programa. Jei kada turésite ga-
limybe, aplankykite Klemsono universitet. Di-
dziausias $alia esantis miestas su tarptautiniu oro
uostu — Grinvilis Piety Karolinoje. JAV - lyg 50
atskirai veikianciy Saliy. Labai gaila, bet teisiniu
aspektu patyciy prevencija pastaruosius 20 mety
buvo siejama su tragedijomis: smurtu, mirtimis,
$audymu. Visa tai tesiasi iki $iy dieny. Man labai

sunku apie tai kalbéti, nes tai kelia nerima. Taciau
visos 50 valstijy susikiiré savus patyciy jstatymus.
Kiekviena valstija yra skirtinga. Né viena i$ jy ne-
privalo dalyvauti Olweus programoje, bet visos
valstijose esanc¢ios mokyklos turi vadovautis tam
tikra politika ir turéti reglamentus dél paty¢iy. Ir
nors laikytis tam tikros politikos yra gerai, tai taip
pat gali kelti problemy. Daugelis mokykly iesko
greito problemy sprendimo ir stebuklingo budo
nutraukti patycias. Bet mes visi Zinome, kad néra
jokio stebuklingo budo iSspresti $ig sudétinga
situacijg. Be to, daZznai néra jokio finansavimo,
reglamentuojamo valstijos jstatymy. Tad kyla
klausimas, kaip problemy sprendima pritaikyti
praktiskai. Jus kelis kartus nuotraukose jau ma-
téte dr. Dan Olweus. A$ noriu jums pristatyti dr.
Susan Limber, masy pagrinding tyréja JAV. Ji -
psichologijos profesoré, mano mentor¢ ir biciule.
Ji atlieka nuostaby darba.

JAV mes apibiidiname Olweus programa
kaip keturiy daliy délione¢ [Zr. skaidre Nr. 26],
kurig sudaro paty¢iy prevencijai skiriamas déme-
sys ir pastangos mokyklos, klasés, individualiu
lygiais ir taip pat j programg jtraukéme iSorinés
bendruomenés lygmenj. Kai kurie i jasy galbat
taip pat tai darote. Mes sukaréme kursus instruk-
toriams, norintiems jgyti Olweus instruktoriaus
sertifikatg. Vadiname tai instruktoriy sertifikavi-
mo kursais (ISK). Masy instruktoriai dirba kon-
sultantais mokyklose, kad galéty teikti nuolating
pagalba. Pirmieji ISK jvyko 2001 m., o Siemet
mes $venciame musy 100-ojo kurso instruktoriy
atestacijg. Sie kursai vyksta visose valstijose, bet
$iuo metu daugiausia rengiami netoli Klemsono
universiteto Piety Karolinoje. Mes parengéme
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Olweus programos komponentai, JAV

Olweus
patyciy
prevencijos
programa

26 skaidré. Olweus programos komponentai JAV

daugiau nei 2 000 instruktoriy, tac¢iau dabar ak-
tyviai dirbanciy yra apie 650. Kai kurie i§saugojo
sertifikat, kai kurie — ne. Miisy mokymo mode-
lis (prisimenate besiSypsanc¢iy zmoniy nuotrau-
kg, kurig rodé Reidar? Si nuotrauka $iek tiek j ja
panasi) parodo, kaip veikia miisy mokymo meto-
das [zr. skaidre Nr. 27]. Klemsono universitetas
dalyvauja organizuojant kursus, ir mes turime
jvairiy Zmoniy, kurie tuos kursus lanko. Kai kurie
yra i$ mokyklos, kai kurie i$ psichologine pagalba
teikianciy organizacijy arba kity jstaigy. Sie lai-
kinai sertifikuoti instruktoriai véliau moko paty-
¢iy prevencijos koordinavimo komiteto (PPKK)
narius mokyklos lygmenyje. PPKK - Olweus
programos vykdymo JAV ,variklis“. PPKK moko
sertifikuotas instruktorius. Po to, padedami ins-
truktoriaus, PPKK nariai moko likusius mokyk-
los darbuotojus. Kaip jau ne kartg girdéjote, labai

svarbu, kad kiekvienas suauges asmuo mokyklo-
je buty jtrauktas j veiklg ir jaustysi atsakingas uz
patyciy problema. Taigi, §i komanda yra misy
variklis, vedantis Olweus programos veiklg JAV.
PPKK nariai dalyvauja dviejy dieny mokymuo-
se, kuriuos organizuoja instruktorius. Geriausia,
kad mokymai vykty nepertraukiamai dvi dienas
i3 eilés. Sis komitetas planuoja ir vadovauja mo-
kyklos patyciy prevencijos veiksmams, komu-
nikuoja su likusiais darbuotojais, organizuoja ir
koordinuoja darbg, gauna atsiliepimus i$ kity ir
atstovauja programai bendruomenéje. JAV mes
turime ir Supervizijy grupes, kurioms vadovauja
PPKK atstovai. Mokyklos lygmenyje mes taip pat
turime vieng ar du Zmones, kurie dirba progra-
mos koordinatoriais. Viena problema JAV yra ta,
kad mokyklos direktoriai noréty, jog programos
koordinatoriai atlikty visus darbus. Suprantame,
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JAV Olweus paty€iy prevencijos programos
mokymy modelis
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Olweus kurso instruktorius, Klemsono universitetas

Laikinai atestuoti instruktoriai-konsultantai
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27 skaidré. JAV Olweus patyCiy prevencijos programos mokymy modelis

kad paty¢iy prevencija yra per sudétingas darbas,
jog ji galéty atlikti vienas Zzmogus. Tad koordina-
vimo komitetas privalo ypa¢ aktyviai dalyvauti
jgyvendinant programa mokykloje.

Kas, jei paty¢iy prevencija nebelaikoma popu-
liaria, o prilyginama senamadiskai id¢jai? Kazkada
buvusi populiari idéja tampa jprasta tarsi besisu-
panti laikrodzio $vytuoklé ir kai kuriems mokyk-
ly vadovams ji atsibosta. JAV démesys patycioms
vis keitési. Sakyciau, kad 2011 m., deSimtais misy
veiklos metais, mes turéjome labai daug darbo.
Kiekvieng ménesj vesdavome naujus instruktoriy
sertifikavimo kursus. Bégant laikui baigési dotaci-
jos, ir $vytuoklé pradéjo suptis i kit puse. Zmo-
nés émé prarasti susidoméjimg patyciy prevencija,
panasiai kaip apie Norvegijos situacijg pasakojo
André. Uzuot spresdamos konkrecias patyciy pro-
blemas, mokyklos bando gerinti mokyklos klima-
ta naudodamos bendra, pavirSutiniska pozitrj,

ypatingg démesj skirdamos teigiamo elgesio ska-
tinimui JAV. Zinoma, teigiamas elgesys yra labai
svarbu. Kazkas uzdavé André labai gerg klausima
apie prosocialaus elgesio stiprinimo svarbg. Kaip
zinote, nuo pat pradziy j tai buvo sutelktas visas
Olweus programos démesys.

A$ manau, kad kai $vytuoklé supasi atgal,
susidoméjimas patyciy prevencija JAV vél iSauga.
Taip i$ dalies gali buti dél to, nes jau Zinome, kad
pavirSutiniskas pozitris nesustabdo unikalios ir
sudétingos patyciy problemos. Badami Olweus
programos kolegos, jus zinote, kad yra keturios
kovos su patyciomis taisyklés. Trys i jy yra apie
teigiama elgesj: mes padésime patiriantiems pa-
tycias, mes j veiklas jtrauksime atstumtus moki-
nius ir mes praneSime apie patycias suaugusie-
siems. Kartu su dr. Olweus mes vadovaujameés
pirmaja taisykle — nesitycioti i§ kity. Kai kuriems
tai gali skambéti neigiamai, taciau tai gana svarbi
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taisyklé. Sig taisykle biitina zinoti, nes ji suteikia
mums galimybe lavinti mokinius, kad jie zinoty,
kas konkreciai yra patycios. Taip aiskiai parodo-
me, kokie yra musy lakesciai jy elgesio atzvilgiu.
Zinome, kad paty¢ios turi biiti sgmoningai spren-
dziamos kaip bendrosios prevencijos mokykloje
dalis. Patycios yra labai sudétingas reiskinys tiek
socialiniu, tiek emociniu aspektais. Vakar uzsié-
mime su instruktoriais diskutavome, kad paty-
¢ios i$ tikryjy gali traumuoti vaikus, todél joms
reikia skirti ypac¢ didelj démesj. Darbuotojus ir
mokinius reikia specialiai mokyti ir vis priminti,
kad patycios yra nepriimtinos. Reikia sagmonin-
gai reaguoti ir spresti patyc¢iy problemg. Manau,
kad mano kolegos man pritars. Moksliniai tyri-
mai rodo, kaip svarbu islaikyti démesj patyciy
prevencijai. Kaip matote i$ tyrimo rezultaty [Zr.
skaidre Nr. 28], mokyklos klimato gerinimo stra-
tegijos savaime nesumazina patyciy plitimo. Ne-
paisant jrodymy, kad mokyklos klimatas pageré-
jo, patyciy atvejy skaic¢ius nepakito.

Pazvelkime | keletg tyrimy. Pirmieji -
2019 m. baziniai tyrimai, parodantys patyciy

skai¢iy JAV mokyklose [zr. skaidre Nr. 29]. Tai
Olweus paty¢iy klausimynas, kurj per pastaruo-
sius kelerius metus uzpildé 245 000 mokiniy.
17 proc. musy mokiniy pranesé, kad jie tiesio-
giai dalyvavo patyciose. Taip buvo pries Olweus
programos pradzig. Galite matyti padalijima:
12 proc. mokiniy patyré patycias, 3 proc. patys ty-
¢iojosi, o like 2 proc. sudaré sudétinga grupe, kuri
ir tyciojosi, ir patys patyré patycCias. Pamatysite,
kad prane$imy apie patiriamas patyc¢ias mazéjo
tiek berniuky, tiek mergaiciy grupése. Taciau jei
kalbésime apie tyciojimasi i$ kity, pamatysime vi-
sai kitokig statistika. Taip pat galite pastebéti, kad
zodinés patycios yra labiausiai paplitusi patyciy
forma ir tarp berniuky, ir tarp mergaiciy. Socia-
liné atskirtis — kita didelé problema. JAV vyrauja
bendras klaidingas supratimas, kad kibernetinés
patycios — siaubinga epidemija. Tai tikrai labai
rimta problema, bet pranesimy apie kibernetines
patycias skai¢iai daug mazesni.

Pradiniame tyrime matome, kad berniu-
kai dazniausiai patiria patycias i$ kity berniuky.

I§ mergaiciy tyciojasi ir berniukai, ir mergaités.

Déemesio islaikymas: du tyrimai

1. PrisiriSimas prie mokyklos nebuvo savaime nuo patyCiy viktimizacijos

apsaugantis veiksnys (Spriggs ir kiti, 2006).

2. Apklausa, kurioje dalyvavo 11 000 vidurinés mokyklos mokiniy, atskleide,
kad, nepaisant jrodymuy, jog klimatas mokyklose pageréjo, paciy mokiniy

nurodytas buvimo patyCiy objektu lygis iSliko toks pat (Bradshaw ir kiti, 2006).

28 skaidreé. Tyrimy iSvados
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3 proc.

12 proc. i$
tyCiojosi i$ kity

jy tyciojosi
kiti

Kiti

Nedalyvavo,
83 proc.

2 proc.
ty€iojosi i$ kity
ir i$ jy tyCiojosi

Mokiniy, iS kuriy tyCiojamasi, procentas
2-3 kartus per ménesj ar dazniau

(Luxenberg et al., 2019)

17 proc. mokiniy tiesiogiai
dalyvavo patycCiose:
— 12 proc. i$ jy tyCiojosi kiti
— 3 proc. tyCiojosi IS kity
— 2 proc. tyCiojosi iS kity ir iS
Jy tycCiojosi kiti

29 skaidré. Mokiniy, i$ kuriy tyCiojamasi, procentas JAV

Daugelis vaiky, deja, visai nepranesa apie paty-
¢ias. JAV dauguma vaiky pranesa apie patycias
broliui, sesei arba draugui, taciau didziajg dalj su-
daro didelé grupé, kuri visiskai niekam nepasako
apie patiriamas patycias. Ir Sie skaiciai, Zinoma,
didéja, kai vaikai auga. Yra ir gery naujieny. Vai-
kai jaucia empatija patiriantiems patycias. Gailes-
tj jaucia daugiau mergaiciy nei berniuky. Tai, gal-
bat, yra kultarinis rei$kinys. Jaunesni mokiniai
jaucia didziausig empatija, bet ar ji privercia imtis
veiksmy? Gera Zinia ta, kad apie tris ketvirtada-
lius vaiky teige, jog jie bandé padéti patiriantiems
patycias. Kad ir kaip buty, Sie skai¢iai mazéja, kai
vaikai bresta.

Pakalbékime apie antrgjj tyrimg. Didziuo-
juosi galédama jums pasakyti, kad $is tyrimas
buvo atliekamas Pensilvanijoje, valstijoje, kurio-
je a§ gyvenu. Sis tyrimas néra mano nuopelnas,
bet a$ turéjau galimybe aplankyti kai kurias mo-
kyklas. Siame tyrime dalyvavo 210 000 mokiniy,
todél jis yra vienas didziausiy Olweus programos
efektyvumo vertinimo tyrimy pasaulyje. Taip

pat dalyvavo daugiau nei 17 000 mokytojy. Mes
buvome sujaudinti, kad per laikotarpj nuo pra-
dinio iki antro vertinimo pastebimai sumazéjo
pranes$imy apie patiriamas patycias. Didziausias
sumazéjimas buvo pastebimas tarp 7 klasés mo-
kiniy - 17 proc. Maziausiai pakite rezultatai buvo
tarp metais vyresniy, 8 klasés mokiniy - 5 proc.
Jei kalbétume apie prane$imus, kai vaikai patys
ty¢iodavosi, didziausias pokytis buvo matomas 5
klaséje. Ten tyciojimasis i$ kity sumazéjo 36 proc.
Mes buvome ypac¢ patenkinti didZiojo tyrimo
Pensilvanijoje rezultatais, paskelbtais 2018 me-
tais. Programa turéjo reik$minga poveikj tiek pa-
tiriantiems patycias, tiek besity¢iojantiems. Ma-
nau, jus taip pat suprantate, kad programos po-
veikis vyresniems mokiniams pasireiskia véliau,
o pradiniy klasiy moksleiviams — anksc¢iau. Be
to, supratome, kad kuo ilgiau dalyvaujama pro-
gramoje, tuo geresni programos jgyvendinimo
rezultatai (Vanessa apie tai kalbéjo, i tai galbut
verta atkreipti démesj Vokietijoje). Ir galiausiai
pastebéjome, kad miisy mokiniy suvokimas apie
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programa ir jy, kaip liudytojy, pozitris pasikeité
] teigiama puse.

Kitame, dar nepaskelbtame, tyrime galésite
perskaityti apie konkrecias patyc¢iy formas. Jis
bus paskelbtas tarptautinio patyciy prevencijos
zurnalo 1-ajame leidime. Siame straipsnyje, pa-
radytame dr. Olweus, mano kolegés Sue Limber
ir masy kolegos Kyrre Breivik i§ Norvegijos, ap-
raSomas kiekvienos patyciy rasies atvejy mazé-
jimas. Dar vienas tyrimas, kuris man, psichikos
sveikatos specialistei, yra labai jdomus, tyrinéja
psichologine paty¢iy Zalg. Sis tyrimas buvo atlie-
kamas valstijoje, kurioje yra ir Klemsono univer-
sitetas — Piety Karolinoje. Kadangi Zinome, kiek
streso mokiniams sukelia patycios, $io tyrimo
metu buvo aiskinamasi, kodél patycios turi tokiy
neigiamy pasekmiy psichikos sveikatai, t. y. kodél
vaikams taip sunku jas istverti. Tyréjai nustate,
kad patycios yra tokios skausmingos dél savigar-
bos sumazéjimo ir saves kaltinimo. Zmonés, i$
kuriy tyciojamasi, dazniausiai jauciasi patys dél
to kalti. Tai gali turéti neigiamos jtakos gebéjimui

valdyti emocijas. Siame tyrime, kuriame dalyvavo
23 000 mokiniy, mes atkreipéme démesj j tuos, i$
kuriy buvo pakartotinai ty¢iojamasi du, tris arba
daugiau karty per ménesj. I$siaiskinome, kad su-
mazéjes pasitikéjimas savimi (veiksnys, laikomas
mediatoriumi) paaikino, kodél patycios yra to-
kios sudétingos. Sioje lenteléje [Zr. skaidré Nr. 30]
parodyta, kaip skirtingai mergaités ir berniukai
patiria patycias ir kokig jtaka jos turi. Tai pade-
da suprasti, kaip kryptingiausiai teikti individu-
alig pagalbg ir padaryti Sig programa tinkamesne
didesniam skaiciui vaiky, ypac¢ labiausiai ken-
¢iantiems. Be to, pastebéjome, kokie mokiniai,
patiriantys patycias, apie tai labiausiai linke pra-
nesti. Zinoma, norime, kad visi apie tai pranesty.
Mergaités, jaunesni vaikai, tie, i§ kuriy dazniau
tyciojosi, ir tie, kurie patirdavo jvairiy tipy pa-
tyciy, dazniau apie tai pasisakydavo. Jei mokiniy
savigarba buvo didesné ir jie labiau savimi pasiti-
kéjo, jie buvo linke daugiau apie tai kalbéti. Be to,
vaikai mokykloje dazniau informuodavo apie pa-
tycias, jei tikéjo, kad darbuotojai daro viska, kad

Visy amziaus grupiy

Visy amziaus grupiy

Visy amziaus grupiy

ReikSminga lyties ir amziaus jtaka mediatoriams

Visy amziaus grupiy

Savigarba berniukai berniukai berniukai berniukai
Visy amziaus grupiy Visy amziaus grupiy Visu amziaus arupi Visy amziaus grupiy
mergaités mergaités 4 mer aitég piY mergaités
Saves g
kaltinimas 6-12 klasése 6-12 klasése . .. . 6-12 klasése
besimokantys besimokantys Visy abn:rl‘ai::agi]ruplq besimokantys
berniukai berniukai berniukai
Liadesio 3-5 klasése 3-5 klasése 3-8 klasése 3-5 klasése
reguliavimo besimokantys besimokantys besimokantys besimokantys
sutrikmas berniukai berniukai berniukai berniukai
Pykéio 3-5 klasése 3-5 klasése 3-5 klasése
Id besimokantys besimokantys besimokantys
nevaldymas berniukai berniukai berniukai

30 skaidré. ReikSminga lyties ir amziaus jtaka mediatoriams
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jas sustabdyty. Sie nauji duomenys atspindi miisy
darbg individualiu lygmeniu.

Norédama pratesti, trumpai papasakosiu
apie bendruomenés dalj programoje JAV. Jasy
kolegos tuo doméjosi ir prasé manes tai pami-
néti. Taigi, kaip mes jtraukiame bendruomeng?
Vienas budy yra jtraukti bendruomenés narj j
PPKK, kad jis padéty informuoti ir prisidéty prie
programos jgyvendinimo pastangy. Kaip ben-
druomené gali prisidéti prie patyciy prevencijos
veikly? Galbit jie turi pinigy, galbat jmoné nori
pasitlyti finansine parama ir nupirkti mokiniams
marskinéliy renginiui arba maisto tévy susirin-
kimams, kad jy susirinkty kuo daugiau. Galbut
jie gali jtraukti kitus bendruomenés narius j sa-
vanoryste, kad Sie padéty stebéti mokinius (zino-
ma, jei néra prievartos pries vaikus atvejy). Ben-
druomenés atstovai taip pat gali padéti skleisti
patyciy prevencijos zinig visai visuomenei. Vakar
pasidalijau tuo, kuo mes labai didziuojamés. Tai -
misy sukurta knyga, kurig daviau Renatai ir jg
turésite Cia, Lietuvoje (Olweus patyciy prevenci-
jos programos vadovas bendruomenés jaunimo
organizacijoms). Siame mazame Olweus vadove
aprasoma, kaip Olweus programg pritaikyti ne
mokyklos aplinkoje. Tokios organizacijos pavyz-
dys JAV yra YMCA - organizacija, turinti prie$
ir popamokines arba sporto programas. Siekda-
mi jgyvendinti patyciy prevencija ne mokyklos
aplinkoje, mes supaprastinome procesg ir pada-
lijome ji i 10 pagrindiniy strategijy. Sis procesas
daug paprastesnis nei misy mokyklos nustatytas
modelis. Prasau, nedvejodami susisiekite su ma-
nimi, jei turite kokiy klausimy, arba kreipkités j
Renatg, kad galétuméte pamatyti knyga.

Taip pat kviec¢iame apsilankyti ir uzsiregis-
truoti musy tinklalapyje, kad gautuméte naujien-
laiskius. Tinklapio adresas bus pateiktas skaidriy
pabaigoje. Misy naujienlaiskis skelbiamas tris
kartus per metus. Noréciau parasyti straipsnj apie
jusy nuostabiai atliekamg darbg ¢ia, Lietuvoje, pa-
pildyta vienu i$ jasy grafiky. Labai didziuojameés

musy tinklalapiu. Yra specialus skyrius, skirtas
tik Olweus instruktoriams, kuriame jie gali rasti
visas mokymo skaidres, darbotvarkes, mokymo
priemones, lankstinukus tévams. Taciau taip pat
yra ir vieSas tinklalapis, kuriame maloniai kvie-
¢iame apsilankyti ir jus. Galiu padéti, jei norite,
todél, prasau, susisiekite su manimi.

Vakar instruktoriy susitikime buvo pasialy-
ta paminéti masy mielg maza ,,Venn and Friend®
susira$inéjimo draugy programg. ,Venn“ norve-
giskai reidkia ,,draugas® Tai — nemokama inicia-
tyva. Pavyzdziui, turite mokiniy, vidurinéje mo-
kykloje besimokanciy angly kalbos, ir mokytoja,
kuris suinteresuotas supazindinti savo mokinius
su JAV vidurinés mokyklos Olweus klase. Moky-
tojai susitinka, o kiekvienas mokinys suvedamas
su kitu mokiniu ir jie tampa susirasinéjimo drau-
gais (bendrauja arba elektroniniu, arba senama-
disku pastu siunciamy laisky budu). Mokytojai
gali bendrauti per Skype arba kitg panasia pro-
gramg ir netgi dalyvauti virtualiuose klasiy susi-
tikimuose, kuriuose rengty tarptautine diskusija
apie draugyste. Tai tik vienas budy, kaip Olweus
programai suteikti daugiau gyvybés. Zinoma,
tai mums i$sukis, nes musy laiko zonos skiriasi
7 val., todél turime pasitelkti kiirybinguma, kad
suderintume laikg. Man bty malonu isgirsti, jei
jus dominty virtualus Olweus klasiy susitikimas
su amerikie¢iy mokiniais.

Per pastaruosius 10 mety mes sukaréme tiek
daug dalyky: mokomuosius vaizdo jrasus apie
tai, kaip rengti klasiy valandéles ir mokomuosius
vaizdo jrasus apie tai, kaip spresti j kiekvieng in-
dividualig patyciy situacija. Labai didziuojamés
SeSiais musy paciy parasytais vadovais, kuriuos
sudaro pamoky planai ir klasiy susitikimy temos,
tokios kaip bendraamziy spaudimas, draugyste,
bendravimo jgudziai, pasitikéjimas ir pan. Taigi,
nesivarzydami klauskite Renatos apie knyga, ku-
rig jteikéme jasy bibliotekai.

Noriu, kad zinotuméte apie labai $auny ne-

mokamg $altinj, kuriuo $iuo metu naudojames
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JAV (,,Uzkirskite kelig paty¢ioms per moksla, po-
litikg ir praktika®, parengta nacionaliniy mokslo,
inzinerijos ir medicinos akademijy). Tai jrodo,
kad mes visi esame teisingame paty¢iy prevenci-
jos vykdymo kelyje. Knyga parasyta JAV eksperty
ir iSleista 2016 metais. Joje apraSomos mokyklos
pastangos i$vengti patyc¢iy, naudojant tokias prie-
mones kaip Olweus programa. Priemones suda-
ro socialinis ir emocinis ugdymas (ka darome ir
mes) ir ypatingas démesys skiriamas individua-
liy patyciy atvejy sprendimui (jie laikomi ypac
svarbiais). Jei kada nors norésite jsitikinti, kad
atliekate tikrai puiky darbg, $is $altinis atitinka
misy mastyma, nors ir néra konkreciai sukur-
tas Olweus programai. Jis sustiprina misy sklei-
dziama zinig. Toje pacioje knygoje aptariamas
sudétingas patyciy reiskinys, jvairtis mokiniy
jsitraukimo j patycias budai, mokyklos, kaimy-
nystés, Seimos ir bendruomeneés, kultariniai kon-
tekstai ir pan. Zinoma, yra papildomy sudétin-
gy scenarijy vaikams, kurie yra homoseksualis
arba biseksualas, vaikams, turintiems negalia, ir

vaikams, priklausantiems tautinéms mazumoms.
Labai svarbu sutelkti démesj j visas sritis, kuriuo-
se musy skleidziamos zinios gali baiti naudingos.
Siame $altinyje [7r. skaidre Nr. 31] yra nemokama
internetiné priemoné, kuri gali suteikti tévams,
mokytojams, mokyklos administracijai, ben-
druomenés vadovams naudingy istekliy. Galite
laisvai ja pasinaudoti.

Nezinau, ar Lietuvoje turite tokia fraze, bet
gyvenimas - ne rozémis klotas. Atlikdami $ig kil-
nig misijg prie§ patycias, mes visi susiduriame su
issakiais tiek JAV, tiek visur kitur. Zmonés mums
sako: neturime laiko, j mokykla atéjo naujas di-
rektorius arba direktorius néra suinteresuotas
patyciy prevencija, §is instruktorius per daug uz-
siémes kitais reikalais, mokyklos vadovai ne ypac
susidoméje, kai kurie PPKK nariai niekada nelan-
ko susirinkimy, mokytojai nebenori prisiimti pa-
pildomy veikly, jie nezino, apie ka kalbéti su mo-
kiniais klasiy susirinkimuose, arba kad paty¢iy
prevencijos komitetas nustojo rengti susitikimus,
o galbtit mokykloje yra nauji darbuotojai ir niekas

politikg ir praktika“ (2016)

visuomenés sveikatos problema.

,»PatyCiy prevencija pasitelkiant moksla,

* Pateikta JAV nacionaliné eksperty ataskaita

* Pabrézia trumpalaikius ir ilgalaikius padarinius kaip rimtg
* Geriausiai veikia visos mokyklos mastu vykdomos programos
su keliais komponentais, kurie apima socialinj ir emocinj

mokymasi ir individualias intervencijas

http://nas.edu/ScienceOnBullying

PREVENTING
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31 skaidré. Informacija apie leidin]
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ju nemoko. Norite tikékite, norite ne, bet Zzmonés
jums gali sakyti, kad jy mokykloje néra patyc¢iy.
Taigi, mano kolegos i§ Norvegijos pasidalijo $ia
skaidre (ir a$ jg tiesiog dievinu) [zr. skaidre Nr.
32]. Joje vaizduojamas Michael Fullan ,]gyven-
dinimo nuosmukis®. Zinome, kad mokyklos visa-
da tureés issukiy, kai pradés naujg iniciatyva. Jos
aukstai pakyla, joms puikiai sekasi ir tada staiga
kazkas nutinka, jgyvendinimo sékmé sumazéja.
Tada jie i$sikapsto i$ to nuosmukio, jgyvendi-
nimo sékmé vél pakyla ir jie vél kopia aukstyn.
Tada ir vél kazkas nutinka, pavyzdziui, koman-
dos lyderis metams ieina tévystés arba motinys-
tés atostogy, todeél vél reikia kopti i§ nuosmukio.
Normalu patirti nuosmukj, visoms mokykloms
taip buna. Taigi, jei patiriate problemy, nereis-
kia, kad esate netinkamame kelyje. Jgyvendini-
mo nuosmukis yra visiSkai normalus reiSkinys.

Mes norime tg nuosmukj padaryti trumpesnj ir

siauresnj, nes jei to nepadarysime, gali buti, kad
kai kurios mokyklos iskris i§ programos.

Tai sunkus darbas, kaip ir kiino rengyba. Ar
kada bandéte kiino rengybos rezimg, kad taptu-
méte sveikesnis? Rezimg, kai jis sportuojate ir
tinkamai maitinatés ir jus dziugina rezultatas?
Jas negalite tiesiog sustoti, jis niekada nenusto-
site rapintis savo sveikata. Tai - viso gyvenimo
darbas. Taip pat ir patycios, kaip prie§ mane saké
André ir kolegos, visada bus problema. Patycios
niekada visi$kai nesibaigs. Todél mes kaip galéda-
mi stengiamés mazinti patyCiy masta.

Kaip mes islaikome Olweus paty¢iy preven-
cijos programg? JAV mes stengiamés, kaip ir jas.
K3 mes darome? PPKK turi susitikti kiekvieng
ménesj, privalome j $ig komandg priimti naujy
entuziastingy nariy, kad Zmonés pernelyg ne-
pavargty. Turime darbuotojams rengti Ziniy at-
naujinimo kursus, kad jie galéty spresti jvairias

Lygis

Igyvendinimas

Tai, kad yra problemy, dar
"~ nereiskia, jog esate
neteisingame kelyje

Fullan, Michael. (2007)
Leading a Culture of Change, Jossey-Bass

K el

K el

e

NASUMAS

" /_———'

E Norimas nasumo lygis

Dabartinis nasumo lygis

Tikslas: sutrumpinti
nuosmukio trukme ir
sumazinti jj patj.

v

Sékmingos mokyklos ne visada turi maziau problemy.
Jos tiesiog geriau su jomis susitvarko. (Fullan)

Laikas

32 skaidre. Micheal Fullan ,)gyvendinimo nuosmukis®
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patyciy situacijas. Kiekvienais metais turime mo-
kyti naujus darbuotojus. Turime palaikyti Olweus
instruktoriy entuziazma taip, kaip jas tai darote
Sioje konferencijoje. Taip pat galima surengti ins-
truktoriy susitikimus, kuriuose jie galéty uzmegz-
ti tarpusavio rysius. Be to, reikia bendradarbiauti
ir su kity Saliy Olweus programos nariais. Galbtt
j komandas jtrauksite ir bendruomenés narius,
galbut sukursite apklausa, kad i$siaiskintumeéte,
ko reikia programai ir koks geriausias budas pa-
naudoti bendruomenés isteklius. Galite paprasyti
savo darbuotojy i naujo perskaityti Olweus va-
dova mokytojams, nes turime sau priminti apie
programos dalis ir geriausius praktikos badus.
Jei turite galimybe, dalyvaukite pasauliniame
kovos su paty¢iomis forume! Tada yra galimybé

susitikti su Olweus grupémis i§ jvairiausiy $aliy.
Kartu mes nuostabiai praleidziame laika. Nepa-
mirskite savo kalendoriuose pasizyméti, kad ren-
ginys vyks 2021 m. spalj Svedijoje. Mes bitinai
ten surengsime Olweus susiblrimga, nes tai gyvy-
biskai svarbi misy darbo dalis.

Paskutinis Zodis apie konferencijas: kasme-
tiné konferencija rengiama JAV. Tai - tarptauti-
né patyciy prevencijos asociacijos konferencija,
rengiama rudenj, vienijanti Olweus programos
Zmones.

Dar kartg noriu jums padékoti uz juasy de-
mesj ir galimybe buti kartu. PraSome, nesidrové-
dami susisiekite su mumis masy tinklalapyje.
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SVEDIJOJE, ISSUKIAI IR SEKMES

Marie Lindstrom

Olweus patyéiy prevencijos programos vyresnioji instruktoré Sollentunoje, Svedijoje

Sveiki visi! Labai malonu ¢ia bati. Tai mano
pirmas kartas Lietuvoje. Acia, kad pakvietéte.

Mano vardas Marie Lindstrom, esu moky-
toja ir sertifikuota vyresnioji Olweus instruktoré
Sollentunoje, Svedijoje. Sollentuna yra bendruo-
mené, turinti apie 72 000 gyventojy, esanti 10 km
i $iaure nuo Stokholmo. Sollentunoje yra 17 vals-
tybiniy mokykly, turinc¢iy apie 8 000 mokiniy, ir
14 nevalstybiniy. Visos 17 valstybiniy ir dvi ne-
valstybinés mokyklos yra sertifikuotos Olweus
mokyklos.

Kaip vyresnioji Olweus instruktoré koordi-
nuoju §ig programg ir $vie¢iu mokyklos darbuo-
tojus apie Olweus projekta bei kaip sukurti saugia
ir sveika aplinka. Taip pat teikiu patarimus moky-
kloms dél darbo su Olweus programa. Su ja pradé-
jau dirbti 2006 m., kai ,,Silverdalsskolan™ mokykla,
kurioje mokiau, prisijungé prie $ios programos.

Taip pat esu jtraukta j Olweus programos
kokybés uztikrinimo (OPKUS) darba Sollentu-
nos mokyklose ir Helsingborge — Svedijos pie-
tuose esanciame mieste. Su OPKUS dirbu kartu
su Olweus International ir Reidar Thyholdt is
Bergeno, Norvegijos. Be to, dvi dienas per savaite
dirbu mokytoja ,,Silverdalsskolan® mokykloje ir
mokau 6-10 mety vaikus. Taigi, su Olweus pro-
grama praktiskai dirbu visg savaite.

Siuo metu Olweus programa veikia jvairiose
Svedijos mokyklose. Jprastai j programa jsitraukia
atskiros mokyklos, o ne savivaldybés. Vis délto,
Svedijoje yra dvi savivaldybeés, kurios laikosi ho-
listinio pozitrio j saugios aplinkos be patyciy ar
pazeidimy kirima savo mokyklose. Tai yra Hel-
singborgas Piety Svedijoje ir Sollentuna (kurioje

dirbu), esanti uz Stokholmo. Olweus programos
metu kalbame apie visos mokyklos svarbg jsitrau-
kiant | darbg. Helsingborge ir Sollentunoje daly-
vauja visa savivaldybé, kuri labai palengvina dar-
ba, nes visos mokyklos ir institucijos gali viena kitg
paremti $vietimo klausimais ir, zinoma, jkvépti.

Kodél Olweus programa Sollentunoje? Vis-

kas prasidéjo nuo Vaiky ir $vietimo tarybos poli-
tiky reakcijos j apklausa, kuri parodé, kad perne-
lyg daug mokiniy Sollentunos mokyklose jauciasi
nesaugis. Politikai nurodé mokyklos adminis-
tracijoms surasti moksliniais tyrimais pagrjsta
ir moksliniu pagrindu paremta bada padidinti
saugumo jausma ir sumazinti patycias Sollentu-
nos mokyklose. Taip atradome Dan Olweus ir jo
mokslinius darbus. Taikant Olweus programa,
patyciy sumazéja ir mokykloje sukuriamas geres-
nis bei saugesnis klimatas. Politikai taip pat nore-
jo didesnés lygybés tarp mokykly, kad mokiniai
visoje savivaldybéje galéty turéti lygias galimy-
bes. Sollentunos savivaldybé Olweus programa
pradéjo jgyvendinti 2005 m. Pasirinkdami pro-
grama atsizvelgéme j tai, kad:

» mokyklos daro tai, kas, remiantis tyrimy
rezultatais, yra efektyvu;

o turime dirbti sistemingai, vienodai gerai
ir gebéti islaikyti tokias pacias nuostatas
apie patycias ir jsipareigojimus visose
musy mokyklose;

o visi vaikai mokykloje turéty jaustis saugs;

« visos mokyklos turéty aktyviai veikti
pries patycias ir uzgauliojimus;

metodai turéty buti moksliskai jvertinti ir
jrodyti.
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Kai kalbame apie Olweus programa, svarbu
suprasti, kad didziausia siekiamybé - kad kiek
jmanoma maziau vaiky, o geriausia — kad né vie-
nas, nepatirty patyc¢iy. PrieSingu atveju progra-
ma lengvai tampa per daug teoriné. Todél visa-
da svarbu parodyti ir remtis pavyzdziais, kurios
skirtingais budais jtraukia j veikla.

Pagrindiné demokratiné kiekvieno mokinio
teisé — mokykloje jaustis saugiai ir nekesti uzgau-
laus bei ZeidZiancio elgesio. Svedija yra viena i$
nedaugelio $aliy, turinciy $ios srities teisés aktus.
Turime keturis jstatymus, reglamentuojancius
kova pries patycias, Zeidziantj elgesj, diskrimina-
cijg ir smurtg. IS esmés pagal jstatyma, kiekviena
mokykla turi aktyviai veikti, kad buty uzkirstas
kelias paty¢ioms, diskriminacijai ir uzgauliam
elgesiui, puoseléti gerag atmosfera, kurioje mo-
kiniai jaustysi saugus ir galéty sutelkti démes;j j
mokymasi. Kiekvienos mokyklos direktorius yra
jpareigotas pradéti tyrima, jei kyla jtarimy dél pa-
tyciy, ir privalo pranesti apie bet kokj uzgaulaus
elgesio atvejj. Kiekviena mokykla kasmet privalo
sudaryti veiksmy, uztikrinanciy saugumga, plang.

Kiekvieny mety pabaigoje planas turi buti jver-
tinamas, tada patikslinamas, remiantis praéjusiy
mety nuveiktais darbais.

Kaip minéta, turime papildomus teisés aktus
deél patyc¢iy ir uzgaulaus elgesio. Tac¢iau $iuo metu
matome, kad Svedijoje patyciy atvejy daugéja,
ir kai kurie tyréjai pradéjo abejoti, ar mokyklos
Svedijoje daro viska taip, kaip reikia, pavyzdziui,
galbait mokykla neskiria démesio prevenciniam
darbui, o tik pildo dokumentus ir sprendzia zi-
nomus patyciy atvejus. Kita galima problema gali
bati tai, kad jstatymai kalba apie jzeidziantj elge-
si, 0 ne patycias.

Jei mokykla prie$ patycias kovoja nestruk-
taruotai ir neuztikrintai, yra labai didelé rizika
negebéti vykdyti prevencijos. Taigi, manau, kad
kiekvienai mokyklai Svedijoje reikia Olweus pro-
gramos, taciau, deja, jos to dar nesuvokia.

Sollentunos rezultatai [Zr. skaidres Nr. 33
ir Nr. 34]. Ivairios apklausos rodo, kad Svedijoje
patyc¢iy rodikliai jprastai siekia apie 10-12 proc.
Nuo tada, kai pradéjome Olweus programa, pa-
stebéjome pageréjimg jvairiose srityse:

« Patyciy ir ilgalaikiy patyciy lygis yra
zemas
» Didéja pasitikéjimas suaugusiais

* Maziau mokiniy gali jsivaizduoti
patyCias

» Daugiau mokiniy, kurie nori padéti

nukentéjusiems nuo patyciy

Pasirinkti rezultatai Sollentunoje (angl. Sollentuna)

2009-2019 m.

=

2010 2012 2014 2016 2018

33 skaidre. Sollentunos apklausos rezultatai
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Ar galétum prisijungti prie patyc€iy is tau
nepatinkancio vaiko?

Nuo 16 proc. iki 8 proc. iki 10,5 proc.

2006 2008 2010 2012 2014 2016 2018

sustabdyti patyCias?

45 proc. iki 62 proc. iki 54 proc.

Kaip daznai suaugusieji mokykloje bando

65
60 \
55
50

45

40
2006 2008 2010 2012 2014 2016 2018

34 skaidreé. Sollentunos apklausos rezultatai

« paty¢iy ir ilgalaikiy patyciy lygis yra Ze-

mas;

o didéja pasitikéjimas suaugusiaisiais;

o maziau mokiniy gali jsivaizduoti paty-

Cias;

o daugiau mokiniy nori padéti patirian-

tiems patycias.

Per pastaruosius trejus metus Sollentunoje
pastebéjome, kad musy Olweus apklausos rezul-
tatai Siek tiek pablogéjo. Kas vyksta? Analizuo-
dami rezultatus atradome dvi mokyklas, kuriose
patyciy lygis yra gana aukstas. I$ abiejy $iy mo-
kykly pasitrauké tiek mokyklos vadovybé, tiek
daugelis darbuotojy, be to, paaiskéjo, kad budé-
jimas pertrauky metu pastaruoju metu nebuvo
kokybiskas.

Taciau prie§ kelias savaites gavome dide-
lés $vediskos apklausos rezultatus, kurig sukure
Svedijos statistikos tarnyba. Jie parodé, kad pa-
ty¢ios Svedijos mokyklose isaugo nuo 12,6 proc.
(2013 m.) iki 19,4 proc. (2019 m.). Skaiciai patei-
kiami atsizvelgus j Svedijoje jgydendinamas prie-

mones, susijusias su JT pagrindiniais pasauliniais

tikslais, nurodytais JT ,,Darbotvarkéje 2030 Tai-
gi, nepaisant visy musy puikiy jstatymy ir auksty
reikalavimy mokykloms, Svedijoje patyciy dau-
géja.

Sollentunoje patyciy skaic¢ius vis dar mazas,
taciau pastaraisiais metais $iek tiek pakilo. Mes
galvojome apie tai, ir manau, kad gali bati sun-
ku palaikyti Olweus programos veikla. Dabar, kai
tai jau darome 14 mety su pirmomis penkiomis
mokyklomis ir 9 metus su visomis 17 mokykly,
pastebéjome, kad palaikyti gerg darbg yra issukis.
Butina misy sékmeés salyga yra darbas su Olweus
kokybés uztikrinimo sistema, nes ji garantuoja,
kad mokyklos ir toliau jgyvendins visas progra-
mos dalis. Kai mokykla jrodo, kad geba laikytis
programos standarto, ji tampa sertifikuota Ol-
weus mokykla. Tada ji gauna oficialy dokumenta
ir judantj zenklelj, kurj gali skelbti tinklalapyje.
Pastebéjome, kad visi to nori.

Sollentunos mokyklos prie programos die-
gimo dirbo apie 1-2,5 metus. ]diegus progra-
mg svarbu ir toliau aktyviai dirbti ir palaikyti
nuostatas bei atsidavimg. Tada mokyklos gali
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kreiptis norédamos tapti sertifikuotomis Olweus
mokyklomis. Tai padaryti sugebéjo visos 17 mo-
kykly Sollentunoje ir $iuo metu dirba laikyda-
mosis Olweus programos standarto 12 kompo-
nenty. Visos mokyklos turi parengtus mokymosi
ir supervizijy grupiy vadovus, kurie vadovauja
Olweus darbui su mokyklos personalu. Mokyk-
lose taip pat yra darbo koordinavimo grupé. Joje
dalyvauja mokyklos vadovybé, mokiniy sveikatos
koordinatoriai / kontaktiniai asmenys ir vedéjas.

Bendruomenés lygmeniu mokome visus
naujus mokyklos darbuotojus. Taip pat penkiy
dieny trukmés kursuose mokome naujus moky-
mosi ir supervizijy grupiy vadovus. Du kartus per
semestrg visi kontaktiniai asmenys / koordinato-
riai susitinka su kitomis mokyklomis bei Sollen-
tunos Olweus instruktoriais ir koordinatoriais.
Tada mokyklos dalinasi informacija apie Olweus
programos jgyvendinimg jy mokykloje. Susitiki-
ma Sollentunoje rengia instruktoriai ir iSryskina
jvairias aktualias temas arba aptaria naujausius
tyrimus. Sie susitikimai ypa¢ svarbiis, norint i3-
laikyti atsidavima ir pozityvig energija. Du kartus
per metus instruktorius dalyvauja susitikime su
mokyklos direktoriumi ir jame pristato mokiniy
apklausos rezultatus bei parengia mokiniy saugu-
mo ir gerovés tobulinimo ateities tikslus. Taip pat
Olweus instruktoriai du kartus per mokslo metus
susitinka su visy mokykly vadovais.

AS$ ir mano kolegé Katja kiekvieny mety ge-
guze / birzelj einame j visas mokyklas ir jverti-
name praéjusius akademinius metus. Kas dvejus
metus vyksta sertifikavimo posédis, o dar kas
dvejus - vertinimo posédis. Tada perskaitome
mokyklos veiklos dokumentacijg ir perzitrime
visas Olweus standarty dalis. Sie susitikimai ti-
krai svarbis!

Taigi, paziarékime, kokie i§sukiai yra
Sollentunoje ir kas mums padeda gerai atlikti
darbg. Kaip organizuojame savo veiklg, kad pa-
siektume programos tikslg - kurti tokiag mokyklos
aplinka, kurioje mokiniai gali mokytis, tobuleéti ir

jaustis saugts bei patirti kuo maziau patyciy arba
ju i8vis iSvengti. Didziausia problema - Zodinés
patycios ir zodinis uzgauliojimas. Todél intensy-
viai dirbame mokydami mokinius, kaip tinkamai
vartoti kalbg ir Zodzius. Taip pat ypac stengiamés,
kad mokiniai pasakyty suaugusiesiems apie paty-
¢iy atvejus. Mums patinka cituoti $ig mintj: ,,I$-
gelbéti Zmogy nuo paty¢iy ir uzgauliojimo man
taip pat didvyriska, kaip iSgelbéti skestantjjj. Tai
yra zmogiskumas.“ Taip pat aktyviai dirbame,
kad padidintume mokiniy pasitikéjima suaugu-
siaisiais, jog jie gali kazka padaryti, kad sustab-
dyty patycias.

Kalbant apie skaitmeninius jrenginius mo-
kykloje, Sollentuna $ioje srityje pirmauja. Visi
mokiniai turi prieiga prie savo skaitmeninio
jrenginio. Todél jsitikinti, kad mokiniai internete
taip pat saugis ir zino, kad tokios pacios taisyklés
galioja ir internete, ir realybéje, mums yra didelis
issakis.

Laikui bégant pasikei¢ia daug darbuoto-
ju. Svedijoje yra puiki darbo rinka mokytojams.
Daugelis mokytojy kei¢ia mokyklas, kad gauty
didesnj atlyginimg. Mokykly vadovybés keiciasi.
Daugelis direktoriy toje pacioje mokykloje pasi-
lieka tik kelerius metus, o tada pereina kitur. Ka-
dangi mokyklos vadovybé yra svarbi skatinant
Olweus programos darbg, pakeitus $iuos svar-
biausius Zmones gali atsirasti spragy ir kliaciy
vystant §ig programa. Tam tikry, su Olweus susi-
jusiy, susitikimy planavimas gali buti uzmirstas.
Mums pasiseké, kad Sollentunoje turime viesaja
politika, pagal kurig reikalaujama, kad mokyklos
dirbty su Olweus programa ir tapty sertifikuotos.
Todél naujai paskirtas direktorius Zino, kad visa
tai turi buti jgyvendinta.

Laikui bégant ziniy mazéja. Tik $iy mety
rugséjj gavome prieiga prie atnaujintos Olweus
knygos Svedy kalba, todél dabar stengiamés at-
naujinti Zinias.

Sunkumy kyla, jei néra klasés susitiki-

my ir mokytojy mokymosi grupiy susitikimy
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tvarkarasc¢io. Laikas jvairaus pobudzio susitiki-
mams néra numatytas mokyklos kalendoriuje,
todél lengvai perima kiti dalykai.

Mokyklos turi issukj islaikyti auksta suau-
gusiyjy stebéjimo ir budéjimo kokybe. Darbuo-
tojams per pertraukas mokyklose sunku stebéti
mokinius. Kartais sunku surasti suaugusijjj, kuris
budéty ir neturéty atlikti kity uzduociy. Dauge-
liui darbuotojy gali buti sunku atpazinti patycias
ir pradéti rimtus pokalbius su j patycias jtrauktais
mokiniais. Svarbu, kad mokyklos reguliariai grjz-
ty prie priemoniy individualiu lygmeniu.

Kas mums padeda? Bendruomenés politikai
ir toliau palaiko darba su Olweus programa, ir
tai yra misy Olweus darbo Sollentunoje pagrin-
das, todél mokykla negali atsisakyti $ios progra-
mos. Kokybés uztikrinimo darbas suteikia tvirta
pagrinda Olweus veiklai. Visos mokyklos labai
nori tapti sertifikuotomis Olweus mokyklomis.
Mokykla, norédama gauti sertifikatg, turi vykdyti
daug Olweus standartg atitinkanciy veikly tam,
jog turéty ziniy, o kartu buty jauciamas atsida-
vimas kovojant prie§ patycias, nusizengimus ir
atskirtj. Olweus standartas, kuris yra jgyvendi-
namas bei dokumentuojamas per mokslo metus,
apima 12 skirtingy punkty. Pats darbo pagrindas
yra tai, kad mokykla jdiegé programa, todél pui-
kiai i$mano ir supranta, kad moksliniais tyrimais
pagrista prevencija ir korekcinis darbas veikia ge-
riausiai.

Kartg per mokslo metus aplankome mo-
kyklas ir jvertiname. Kiekvieny mety geguze
/ birzelj a$ ir mano kolegé Katja einame j visas
mokyklas, kad jvertintume Olweus programos
veiklg per praéjusius mokslo metus. Kas dvejus
metus vyksta sertifikavimo posédis ir vertini-
mo posédis. Tada perskaitome mokyklos veiklos

dokumentacijg ir perzitrime visas Olweus stan-
darto dalis. Sie posédziai yra ypa¢ svarbis sie-
kiant i$laikyti aukstus standartus!

Visi nauji darbuotojai du pusdienius yra mo-
komi Olweus programos pagrindy. Siuos moky-
mus vedame mes su kolege. Kiekvienais metais
turime apie 200 naujy darbuotojy. Keturis kartus
per metus suburiame visus svarbiausius zmones
i$ savo mokykly. Sie susitikimai yra labai svarbiis
norint iSlaikyti atsidavimg ir pozityvig energija.
Taip pat vyksta susitikimai su vadovais ir mokyk-
ly direktoriais.

Salia budéjimo mokyklose pertrauky metu
vaikams organizuojamos suaugusiyjy priziari-
mos veiklos.

Dziaugiamés turédami atnaujint3 Dan
Olweus knygos ,,Olweus programa pries patycias
ir asocialy elgesj“ $vedy kalba versijg ir galedami
remtis naujausiais tyrimais.

Kuris Olweus programos lygmuo yra stip-
riausias? Olweus programa veikia trimis skirtin-
gais lygmenimis. Be to, yra bendrosios salygos:
Zinios, supratimas, nuo$irdumas ir atsidavimas.
Taip pat yra ketvirtas lygmuo, j kurj reikia atsi-
zvelgti. Tai - bendruomenés lygmuo, kurj pa-
siekéme Sollentunoje. Sollentunoje aktyviai
dirbame visais lygmenimis, kaip ir skatina Dan
Olweus. Matome, kad daliy suma tampa didesné
uz visuma. Skirtingi lygmenys palaiko vienas kita
ir palengvina programos jgyvendinimg bei dar-
ba. Man sunku jzvelgti, kad vienas lygmuo buty
svarbesnis uz kitg. Turime turéti visg veikly rin-
kinj, kad i$ tikryjy galétume atlikti labai sunky
paty¢iy problemos sprendimo ir stabdymo darba

bei stiprinti ir skatinti pastangas kurti saugia mo-
kykla.
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PREVENCIJOS PROGRAMA

Sigitas Alubauskas
Kauno Tado Ivanausko progimnazijos direktorius

Rata Balcitnaité

Olweus programos instruktoré

S. Alubauskas: Laba diena, mieli kolegos.
Malonu jus ¢ia matyti ir pasidalyti mtsy mokyk-
los patirtimi, jgyvendinant Olweus programa.
Pirmiausia, norisi pakalbéti apie tai, kodél pasi-
rinkome $ig programg ir nusprendéme joje daly-
vauti. Pati pradzia buvo 2011 m., kai vyko i$orinis
vertinimas ir jo ataskaitoje buvo teigiama, kad mo-
kyklos stiprioji pusé — ripinimasis mokiniais. Tai
mus sudomino, o toliau démesj atkreipé diskusija
visuomenéje apie aktualy klausimg Lietuvoje — pa-
tycias. Tie skaiciai - trec¢dalis ir net daugiau, mus
sujaudino, todél éméme svarstyti, kokig programa
pasirinkti. Pirmiausia atkreipéme démesj j tai, kad
Olweus programa yra zinoma, doméjomés, kokia
yra kity mokykly patirtis, o ji, Zinoma, buvo jvairi.
Mus sudomino tai, kad programos vykdymo metu
teikiama pagalba. Mane asmeniskai labiausiai Za-
véjo tai, kad yra atsakas, rezultatas, kad galima Zi-
noti patyciy lygj jstaigoje: vyksta nepriklausoma
apklausa, rezultaty apdorojimas ir jy pristatymas.
Tokiu biadu mes pasirinkome Olweus programa.
Salia stovi Riita, tapusi misy instruktore. Mums
labai pasiseke, nes ji yra zmogus, kuris pataria, pa-
deda, Zygiuoja kartu, bet sprendimus turime pri-
imti patys, privalome daryti i$vadas bei keisti savo
veikla. Mane kaip vadovy ir visg muisy organizacija
tai labai maloniai nuteike.

Taip pat svarbu atskleisti mano ir organiza-
cijos poziirj j tai, kad patycios ir smurtas — viena
i$ probleminiy $vietimo bei visuomenés sriciy.
Ta statistika, kurig a§ minéjau, tikrai bauginan-
ti, o uz jos yra vaikai, kurie nuolat bijo eiti j mo-
kyklg dél psichologinio spaudimo, diskomforto.

Labiausiai jie bijo apie tai papasakoti suaugusie-
siems, tad kalba su draugais, kiti - galbut su te-
vais, bet labai nenori apie tai kalbéti mokykloje.
Suprantama, kad patycios néra lokali mokyklos
problema, nes tai visuomenés dalis, todél ieskant,
kodél jos atsiranda, reikia zvilgsnj kreipti placiau.
Tada atsiremiama j Seimg, kiemg, vaiky darzelj, j
vie$g informacine erdve. Taip pat $iandien buvo
kalbéta, ir man labai malonu, kad tas poziaris
sutampa, jog patycios yra bendros kultaros dalis.
Kova su patyCiomis yra organizacijos ir naujos
kultaros formavimas bei kélimas j aukstesnj lygi,
turint vertybiy pagrinda, stiprinant jj per susita-
rimus. I$ kitos pusés, tam tikras istkis yra pripa-
zinti, kad patyc¢ios misy mokykloje egzistuoja, o
dar didesnis - atvirai jvardyti, koks yra jy lygis.
Kaip minéjau, Olweus patyciy prevencijos
programos pasirinkimas svarbus dél keliy prie-
zasCiy: galimybé Zzinoti paty¢iy lygj progimnazi-
joje, sekti dinamikg ir numatyti veiklos strategija,
identifikuoti problemas, t. y. Zinoti, kokios yra pa-
tyciy rasdys ir formos, kokios ir kokioms mokiniy
grupéms yra jautrios vietos mokykloje. Noréciau
paminéti, kad masy mokykla yra didelé, joje mo-
kosi beveik 1100 vaiky, nuo pirmos iki astuntos
klasés. Tai yra imtis, kurioje lyginant su vyresniais
vaikais patycios yra labiau paplitusios. Noriu pa-
sidZiaugti, Zinoma, gal tik mums tai labai aktua-
lu (kiekvienai pelédai savas pelédziukas yra pats
graziausias), kad pas mus patyciy lygis sumazéjo
nuo 29,8 proc. iki 10,5 proc. Pastaruosius dvejus
metus tas lygis iSlieka stabilus ir atlikus vertinima
manome, kad tai labai geras rezultatas. Taip pat
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$i programa naudinga, nes zZinant situacijg galima
labai tikslingai ir kryptingai teikti pagalbg kon-
kretiems mokiniams bei kitiems bendruomenés
nariams. Pasiekiama atskira klasé, labai nesun-
ku po to pasitlyti pagalba, pasiaiskinti situacija.
Mokiniy savijauta mokykloje tampa geresné, jie
saugesni, kaip minéjau, auga bendras mokyklos
kultaros lygis ir geréja mokyklos reputacija. Ne-
galiu drasiai teigti, kad butent démesys patyciy
prevencijai lémé tai, jog mokykla tapo tokia po-
puliari, j ja nori patekti daugiau mokiniy ir joje
jau dabar mokosi tiek vaiky, kad daugiau nebéra
galimybiy priimti naujy mokiniy. Kokie veiksniai
lémé programos jgyvendinimo sékme? Siandien
buvo minéta, kad tai — programos jgyvendinimo
komandos sudarymas. Labai didele reiksme turi
nuoseklus, kryptingas darbas, bendruomenés na-
riy motyvacija ir jsipareigojimas spresti proble-
mas. Man labai dziugu, kad pasiialymas dalyvauti
programoje buvo priimtas teigiamai ir kad visa
mokyklos bendruomené, o suaugusiy Zmoniy yra
daugiau kaip 100, jsitrauké j programos veiklg ir
visus $ituos metus, labai kryptingai besimokyda-
mi, veiké ir dirbo, integravo programg j visa mo-
kyklos gyvenimag bei kultiros formavimg. Visa
tai vyksta pamoky, klasés valandéliy, tradiciniy
renginiy metu. Minétinas ir dar vienas veiks-
nys — programos jgyvendinimo ilgalaikiskumas.
Uzsibrézus tiksla, reikéty jo kryptingai siekti. Cia
reikéty dékoti Ratai, kuri mus pamoké, kad gali-
ma pasiekti tokiy rezultaty. Galbut patyciy lygis
nemazés, kiek mes planuojame, gali bati, kad ir
padidés, bet nereikia prarasti vilties. Didele jtaka
daré ir Olweus programos standarty laikymasis,
taip pat organizuojami mokymai, informacija,
kuri pateikiama mokyklos bendruomenei, moki-
niams ir jy tévams. Mokymai yra sistemingi: ne
re¢iau nei penkis kartus per metus vyksta moky-
masis supervizijy grupése, organizuojami moky-
mai naujai atéjusiems j mokykla darbuotojams,
jiems skiriamas atskiras démesys. Aisku, vyk-
domos mokiniy apklausos, atliekamos rezultaty

analizés, rezultatai pristatomi bendruomenei.
Siekti gery rezultaty motyvuoja suvokimas, kad
uz kiekvieno skaiciaus, kuris reiskia paty¢iy pro-
centy, yra konkretis vaikai su skaudzia patirtimi,
tad skiriamas ypatingas démesys mokytojy budeé-
jimams. Kai kurie mokytojai budi ne viena, bet
ir dvi dienas, budéjimo tasky yra daug. Matyti,
pastebéti, paklausti, padéti, patarti — tokia yra
misy mokyklos darbuotojy kultara, reguliariy
klasiy valandéliy ir specialisty komandos indélis.
Nezinau, gal yra Lietuvoje mokykly, kuriose dir-
ba du arba daugiau socialiniy pedagogy, bet mes
jau treti metai turime du socialinius pedagogus,
ir tai yra didziulé jéga. Tai reagavimas j kiekvieng
netinkamo elgesio, patyciy apraiska, drausmini-
mo pakopy sprendziant problemas laikymasis,
pabréziu - reagavimas j kiekvieng atvejj, kuris yra
svarbus ir nepaliekamas be démesio.

Ar jdomu, kokie yra sunkumai ir i$Sukiai?
Aptariau graziaja puse, bet ne paslaptis, kad kiek-
viename darbe kyla problemuy, ir galbut viena i$
ju yra tai, kad norédami uzsidirbti pedagogai Lie-
tuvoje dirba dideliais kraviais ir kartais pristin-
ga laiko ir energijos jsigilinti j problemas. Deja,
yra tokiy darbuotojy, kurie i veiklg jsitraukia tik
formaliai, ir mes tai jau¢iame. Tiesiai i akis ne-
sakoma, neprie$taraujama, taciau nuosirdaus
jsitraukimo kartais pasigendame. Zinoma, jtakg
daro ir tai, kad mokykla, budama visuomenés da-
lis ir formuodama vidine kultiirg, nei§vengiamai
susiduria su iSorine kultira. Yra tam tikry pries-
taravimy, todél susiduriame su kai kuriais sunku-
mais keisdami jsigaléjusias visuomenés nuostatas
patyc¢iy atzvilgiu. Turiu galvoje tai, ka vaikai atsi-
nesa, kaip minéjau, i$ kiemo, darzelio ir $eimos.

Prie§ suteikiant zodj Rutai, noriu pasaky-
ti, kad misy mokykloje vyrauja supratimas, jog
patyc¢iy prevencijos programos jgyvendinimas
yra ne mety darbas, nes per metus gali nebent
pasiziaréti, pabandyti. Tai yra nusiteikimas nuo-
latinei testinei veiklai ir jsipareigojimas mazinti

patyciy mastg mokykloje. Dékui jums.
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R. Balciunaité: Laba diena. Klausydamiesi
direktoriaus pasakojimo apie $e$tus metus mo-
kykloje vykdoma Olweus patyciy prevencijos
programa, matome, kad su Olweus patyciy pre-
vencijos programa keliauja ne tik mokykla, bet
kartu ir instruktorius. Tai yra procesas, apimantis
dziaugsmus, atradimus, i$Sukius arba sunkumus.
Siandien norisi sustoti ir pakalbéti apie sékme.
Pries kelerius metus mokykloje pristatydama ap-
klausos rezultatus stabteléjau, paklausiau ir pa-
prasiau pasidalyti sekmés paslaptimi arba recep-
tu. Kodél apie sékme? Nes galvoju, kad kiekvie-
nas, dalyvaujantis $ioje konferencijoje, turi savo
sékmés istorija, vykdant Olweus patyciy preven-
cijos programa, ir gali prisiminti sékmeés istorija
kaip maza kasdieng situacijg, sudétingesne situa-
cijg, galbuit visg programga, o galbut iSgirsta vieno
vaiko istorija. Mano kaip instruktorés desimties
mety patirtis, dirbant su $ia programa, leido pa-
matyti, kad i$ tikryjy yra takstanciai sékmés is-
torijy ir atradimy, jgyvendinant Olweus patyciy
prevencijos programa.

Norétysi pasidalyti keliais atradimais. Si mo-
kykla yra trec¢io etapo mokykla Lietuvoje. Per de-
$imt mety darbo mokykloje, dirbant instruktore,
turéjau daug skirtingy patirc¢iy. Vienos mokyklos
jgyvendinimo etapg jvykdydavo ir pasitraukda-
vo i§ programos, kitos vykdo toliau ir dalyvauja
Olweus programos kokybés uztikrinimo siste-
moje (OPKUS) etape. Kas sustiprina programos
sékme $ioje mokykloje? Zvelgdama i§ instrukto-
rés pozicijos galiu teigti, kad aktyvus direktoriaus
jsitraukimas j programg ir konkretus Zinojimas,
kokio kokybinio pokycio norisi, taip pat atidus
programos elementy diegimas. Kai progimna-
zijoje pristatau mokiniy apklausos rezultatus,
pastebiu mokyklos vadovy rupestj kiekvienu
mokiniu ir strateginio pokycio planavima, kryp-
tis klausiant, kg dar galime padaryti. Gal tai dél
to, kad i$ $itos mokyklos, vykdant OPKUS eta-
po veiklas, gaunu jdomiy klausimy ir uzsakymuy,
kurie jkvepia ir kviecia pasitempti, pagalvoti,

pasidométi. Tyrinéti Sios mokyklos apklausos re-
zultatus jdomu dél to, kad matosi sistemingumas
ir kryptingumas. Dirbusios prie$ tai koordinato-
rés vis prasiau: ,,ISduokite paslaptj, kaip pavyksta
pasiekti tokiy sistemingy poky¢iy?“ Ji atsakyda-
vo, kad: ,Néra paslapties, mes tiesiog dirbame.”
Zvelgiant i kity mokykly apklausos rezultatus
matomas pokytis vienoje arba keliose srityse, su-
mazéjes paty¢iy mastas, pavyzdziui, valgykloje,
kavinéje, arba sumazéjo kurios nors vienos for-
mos patyciy, bet, zitrint j Sios mokyklos rezulta-
tus, matosi sistemingas pokytis. I$skirtiné mano
kaip instruktorés patirtis buvo tada, kai pirma
kartg Sioje mokykloje pristaciau apklausos rezul-
tatus. Po pristatymo buvo tyla, po to direktorius
paklausé: ,Nejaugi mano mokykloje yra tiek vai-
ky, kurie kencia ilgalaikes patycias?“ Jprastai pri-
statant apklausos rezultatus po pirmy programos
vykdymo mety, $is klausimas nebtina pagrindi-
nis. Bet $jkart jis tapo pamatinis, pagrindinis, ties
kuriuo verta sustoti. Tai buvo labai jautru ir lyg
zenklas, kad tai yra apie rupestj, rapestj kiekvie-
nu mokiniu, ir apie tai bus galvojama ir nebus pa-
likta nuoalyje. Daznai klausimo apie ilgalaikes
patycias aktualumas atsiranda mokyklose antrais
arba treciais programos vykdymo metais, o ¢ia i$
karto buvo pazvelgta j §j taska.

Kalbant apie programos jgyvendinimo sék-
me, taip pat labai svarbus ir koordinatoriaus
vaidmuo. Perzvelgiant patirtis jvairiose mokyk-
lose norisi teigti, kad programa sékmingai vyk-
doma ten, kur koordinatoriai aktyvas, klausia,
atsizvelgia j audito iSvadas ir augina mokytojus,
rapinasi jais. Kalbantis su $ios mokyklos koor-
dinatore apie tai, kad mokykla vykdo programa
jau septintus metus, gali atsirasti abejingumas
arba nuovargis. Klausimas, i kurj svarbu paiesko-
ti atsakymo visai bendruomenei: kaip neprarasti
budrumo jgyvendinant programg ir kiekvieng jos
elementg? Kaip pasirapinti, kad kiekvienas dar-
buotojas mokykloje neprarasty budrumo? K dar

galime daryti geriau?
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OPKUS etapas yra procesas, kuriame daug
dziugiy, gery momenty, bet taip pat daug i$sa-
kiy ir abejoniy. Ar tikrai reikia $ios programos?
Juk galime ir be jos vykdyti patyciy prevencija.
Tikrai galima vykdyti prevencija jvairiais budais.
Tik kokia ji baty? Ar tikrai bus sisteminis poky-
tis, judesys ir keisis mokyklos kultiira? Atsiranda
taip pat ir abejingumo, ir klausimy, kiek galima
apie ta patj kalbéti. Drasiai kalbékime, dalyki-
més, kartu ieskokime sprendimy. Siandien kity
$aliy lektoriai teigé, kad mokykla yra nuolatinia-
me procese. Tai yra kelioné su kasmet j mokykla
ateinanciais naujais mokiniais, darbuotojais, vél
ir vél tenka kalbéti apie patyc¢iy prevencijos budus
ir kurti kitokia, bendradarbiaujancios mokyklos
kultara. Acia, kad esame kartu $ioje programoje.

Zvelgdami j Olweus programos pradzig Lie-
tuvoje matome, kad $itoje mokykloje bei kitose,
mes — visi, kurie $iandien ¢ia esame susirinke -
uzauginome Lietuvai nauja karta. Vienoje mo-
kykloje dalijosi, kad su §ia programa nuo pirmos
iki desimtos klasés uzaugo karta.

Taip pat noréciau paminéti, kad ne Sioje,
bet kitoje mokykloje, kuri taip pat vykdo Olweus

programa, viena MSG vadové, mokytoja sakeé:
»Mano du vaikai baigé $ig mokykla. Vienas vai-
kas baigé iki programos vykdymo mokykloje, o
kitas — uzaugo su programa per astuonerius me-
tus. Tas vaikas, kuris baigé mokykla, kol ¢ia ne-
buvo §ios programos, tam, kuris dar mokosi, kai
yra Olweus programa, sako: ,A$ tau pavydziu,
nes mokyklos aplinka yra daug saugesné, tu esi
daug laimingesnis, kad gali mokytis tokioje sau-
gioje aplinkoje.”

2002 m., kai pradéjau dirbti mokykloje, di-
rektorius pasakeé, kad patyciy prevencija mokyk-
loje yra prioritetiné sritis. Jau tada noréjosi rasti
metody arba programy, kaip vykdyti patyciy pre-
vencija mokykloje, bet visagalis ,,Google“ tokio
zodzio, kaip patycios, lietuviskai nerado. Nors
patyciy buvo, bet kaip padéti mokiniams, kg da-
ryti, kaip sistemingai ir kryptingai organizuoti
veikla, kaip spresti patyciy situacija — nezinojo-
me, nemokéjome. Siandien, po 17 mety, jautru ir
gera zinoti, kad kiekvienas, ¢ia atéjes, esame tie,
kuriems ripi patyciy situacija Lietuvoje ir dél to
daug dirbame.
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Nijolé Bagdoniené
Vilniaus Pranciskaus Skorinos gimnazijos direktoriaus pavaduotoja ugdymui

Nomeda Cibarauskiené
Olweus programos instruktore

N. Cibarauskiené: Laba diena, kolegos, sve-
¢iai ir organizatoriai, esu Nomeda Cibarauskiené.

N. Bagdoniené: Sveiki, esu Nijolé Bagdonie-
né, Vilniaus Pranciskaus Skorinos gimnazijos pa-
vaduotoja ugdymui, Olweus programos koordi-
natoré. Siandien norime pasidalyti per pusantry
mety sukaupta patirtimi. Be abejo, laiko turime
labai mazai, bet manome, kad musy jzvalgos, gal-
bat, pasirodys jums jdomios ir galésite jas pritai-
kyti savo veikloje.

N. Bagdoniené: Smiltys byra, ir Zinau, kad
ten, kur yra smélio laikrodis, laikas sukarpomas
mazytémis atkarpélémis, kuriy kiekvienai numa-
tytas tikslus veiksmas. Zvelgiu j byrancias smil-
tis ir jauciu, kaip gera ir ramu. Butent taip dabar
jauciuosi as. O koks geriausias budas suzinoti,
kaip jauciasi Salia esantis zmogus? Manau, kad
paklausti. Kg $iandien jauciate jus, Nomeda?

N. Cibarauskiené: Acit, Nijole, uz klausima.
Butent jj ir girdéjau pusantry mety. Tai, turbat,
yra klausimas, kuris buvo dazniausiai uzduoda-
mas man, a§ uzduodavau koordinatorei Nijolei,
taip pat MSG vadovéms, kurios iSmoko uzduoti
ji MSG nariams susitikimy metu. Siandien a$ jau-
¢iuosi patikimai ir saugiai.

N. Bagdoniené: Dziugu girdéti Siuos Zzo-
dzius, jau prabégo 15 ménesiy nuo tos dienos, kai
susitikome. Kg ryskiausiai atsimenate i§ pirmojo
susitikimo, kokie jasy jspudziai, potyriai, jaus-
mai?

N. Cibarauskiené: Labai gerai atsimenu savo
pirmajj apsilankyma Sioje mokykloje. Pries eida-
ma, paskaiciau $ios gimnazijos filosofija, misija,

vertybes, ir man labai patiko gimnazijos filoso-
fija, kuri skelbé: ,,Zengiu létai, taciau nezengiu ir
nedarau zingsnio atgal.“ Tai — Linkolno zodziai.
Man tiko $ita filosofija, nes zingsniuosime létai,
ramiai, atsitraukti negalésiu, tad buvo jdomu,
koks bus tas pirmasis susitikimas. Atéjusi pama-
¢iau dideles direktorés, koordinatorés (nors tada
ji dar nebuvo koordinatoré), pavaduotojy akis
ir pajauciau be galo didelj atsakomybés jausma.
Visa tai, kg kalbéjau, jie atsakingai rasési, déliojo
ir vis uzduodavo klausimy: o kaip bus ¢ia? O kaip
darysim tg? Ir tada pajutau nedidelj nerima. Ar
uzteks mano turimy ziniy vykdyti ir pradéti $ig
programa gimnazijoje? Tai buvo abipusis jaus-
mas, bet jauciau begalinj tikéjimg manimi ir su-
pratau, kad su $ita komanda daryti Zingsnio atgal
tikrai negalésiu, todél apémé ryztas, tvirtumas ir
atsakomybeé.

N. Bagdoniené: Artéjant pirmajam susitiki-
muli, $iek tiek nerimavau, masciau, ar pavyks uz-
megzti nuosirdy rys$j per tokj trumpg laika, bet
atvykus jums j gimnazija, jau po pirmojo ryztin-
go ir tvirto rankos paspaudimo, jauciausi rami.
Neklydau, pagarba ir pasitikéjimas, nuosirdu-
mas, lygiavertiskumas nuo pat pirmos susitikimo
akimirkos lydéjo visg bendravimo laikg. Zinoma,
kiekviena i§ misy nuéjome savajj kelia, tac¢iau bu-
vome komanda, kuri maté ir jauté mokyklos ben-
druomene¢. Tai padéjo uztikrinti bendravimo ir
bendradarbiavimo sékme. Nuosirdziai tikiu tuo,
kg darau. Sakoma, kai tiki, gali kalnus nuversti.
Nors ir néra paprasta, tai teikia didelj moralinj
pasitenkinima.
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N. Cibarauskiené: Isties, pradzia buvo to-
kia, sakyciau, kupina tam tikro nerimo. Manau,
kad mes su gerbiama Nijole, programos koordi-
natore, nuo pat pradziy nutaréme veikti i$vien,
derinti maziausius veiksmus, elementus, kalbétis
ir kalbéti apie tai, kaip jauciasi visi mokyklos na-
riai. Tai buvo vienas svarbiausiy veiksniy, kuris
véliau lémé gerus pokycius. Kg supratome i$ pat
pradziy? Jog i§ esmés, kad programa veikty, yra
dvi sglygos - suauge tiek namuose, tiek mokyklo-
je turi prisiimti tam tikrg atsakomybe $itos pro-
gramos rémuose. Antra salyga — kad visi vienodai
suvokty ir buty vieningi spresdami skriaudzia-
mojo ir skriaudéjo problemg. Turéjome dvi gru-
pes: tai MSG vadovai, kurie turéjo perteikti Zinias
ir dirbti su mokyklos personalu, ir mokiniy tévai.
Nuo pat pirmyjy susitikimy jautéme, kad turime
skirtingas pozicijas sprendziant klausima, kas yra
patycios ir kas yra suaugusysis mokykloje pa-
tyciy reiskinio kontekste. Sédéjome su Nijole ir
galvojome, ka daryti, kaip daryti, nes nepavyks
atsisésti ir tiesiog per mokymus perteikti Zinias.
Kilo daug klausimy. Ka daryti su nuostatomis,
kurios i§ esmés, bent jau misy situacijoje, pasi-
rodé viena pagrindiniy galimy klitaciy toliau vyk-
dyti $ig programa. Supratome, kad butent moky-
tojy pozitris, o $itoje situacijoje mes pradéjome
nuo MSG vadovy poziirio i skriaudéjo ir skriau-
dziamojo problemas, turi didele jtaka visai pro-
gramos eigai, tad bandéme viska sudélioti, ir a$
pradéjau intensyviai dométis tam tikromis strate-
gijomis. Masciau, kas galéty padéti $itoje situaci-
joje? Atradau jdomig strategija — mazy zingsneliy
strategija. AS ja radau visiskai kitoje srityje. Tie,
kurie domisi krepsiniu, turbit Zino gera NBA
trenerj Patrick Riley, kuris ie$kojo savo koman-
dai strategijos, kuri paskatinty zaidéjus labai sti-
priai pagerinti rezultata, nors jis ir taip jau buvo
labai geras. Jis pasitelké tam tikrus elementus,
kiekvieng zaidéjg jtikino pagerinti savo zaidima
tam tikrose srityse tik vienu procentu. Kiekvie-
nas zaidéjas tuo labai jtikéjo, nes juk tai tik vienas

procentas. Kai visi dvylika zaidéjy pagerino vienu
procentu savo zaidima penkiose srityse, jie pasie-
ké labai gery rezultaty. Kokia yra $itos strategijos
filosofija? Tai, kad niekas neabejoja, jog as galiu
padaryti vienu procentu geriau, ir kai tai padarau,
kai komanda laimi, atsiranda labai daug galiy ir
tikéjimas savimi bei tam tikra laisvé. Lygiai tokj
pat metodg pritaikéme MSG vadovams. Kaip mes
tai padaréme? Mokéme MSG vadovus ir kalbé-
jome su jais, kaip, remiantis nuostatomis, reikia
dirbti su grupe, kaip diskutuoti, kaip bendradar-
biauti su grupe, kokiy principy reikéty laikytis.
Aiskinome, kad grupei reikia ne perteikti Zinias,
bet bendradarbiauti, laikantis pagarbos, koopera-
vimosi principo ir gerbiant kiekvieno nuomone,
matant pozityva. Darbo buvo labai daug ir tikrai
lankiausi mokykloje daugiau negu priklauso, gal-
bat, netgi trukdziau Nijolei atlikti jos tiesioginj
darbg, bet man tai buvo svarbu. Lankiausi beveik
visuose MSG vadovy susitikimuose. Po kiekvie-
no susitikimo sulaukdavau grjZtamojo rysio i§
MSG vadovy ir aptardavome visy ty elementy,
kuriuos jie i§désté, pokycius. Kokie buvo teigiami
pokyc¢iai ir kaip sekési to pasiekti? MSG vadovés
keitési akyse, ir su Nijole buvome sutarusios, kad
ji merginas dar pastiprins. Kaip, Nijole, jums se-
kési stiprinti vadoves ir kaip jautétés matydama
pokyc¢ius?

N. Bagdoniené: Galiu pasakyti, kad taikant
mazy zingsneliy strategija, ne tik MSG vadovés,
bet ir visa mokyklos bendruomené jgijo daugiau
ziniy. Mokyklos darbuotojai tapo atviresni vie-
nas kitam, laisviau dalijosi problemomis, kreipési
vienas j kitg pagalbos. Dziaugiuosi, kad mokyk-
los bendruomenés santykiai tapo $iltesni, batent
Olweus programos diegimo laikotarpiu pamaciau
mokykloje aktyvius, jautrius Zmones, siekiancius
keisti esama situacija. Didziuojuosi jais, jauciuosi
laiminga, kad visi kartu kiaréme atsakingos mo-
kyklos kultirg kiekvieng dieng.

N. Cibarauskiené: Kalbant apie asmenine pa-
tirtj, noriu pasakyti, kad tai, kg gavau mokykloje,
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Nijolé Bagdoniene, Nomeda Cibarauskiené

Mokyklos ir Olweus instruktoriaus bendradarbiavimas siekiant galutinio rezultato

laikau labai didele vertybe. Turbut vienas didziau-
siy tokiy jvertinimy, kad tikrai éome teisingu
keliu yra tai, kad, rudenj vél sugrjzus i mokykla,
vadovés dziaugesi, kad joms atsirado naujas ka-
rybinis potencialas ieskoti filmy, siuzety, pac¢ioms
sudarinéti praktines uzduotis, kaip jos man, ins-
truktorei, sako: ,Ne ne ne, mes Sitaip nesésime,
mes sédime jau ratu.“ A$ labai dziaugiausi, kai
MSG vadovés save pavadino ,,mes komanda“ ir
»mes nutarsim kartu®. Tai buvo, mano nuomone,
labai emociskai stipris, aiskis dalykai, kurie rodo,
kad mums pasisekeé jas suburti ir padaryti koman-
da. Tai misy asmeninés patirtys, ko mes imo-
kome. A§ asmeniskai i$mokau, kad tg patj dalyka
galima pateikti ir batina pateikti skirtingoms gru-
péms, atsizvelgti j jy nuostatas, j jy turimg patirtj.
Supratau, kad elementai Olweus programoje yra
labai svarbis. Juos reikéty perprasti kiekvieng in-
dividualiai. Olweus programa turi aiskia filosofija
ir ja reikia labai giliai suprasti. Jei paklausite, kaip
jauciuosi - jauciuosi tvirta ir kirybinga.

N. Bagdoniené: Tiesa, supratau ir as, kad
pasikeitimai nevyksta greitai ir lengvai, kaip

norétysi, todél svarbu dirbti komandoje, siste-
mingai ir nuosekliai vykdyti programa, laikytis
jai keliamy reikalavimy. Tik dirbant komandoje
galima tikétis pozityviy rezultaty. Svarbu nebijo-
ti atvirai reiksti savo jausmy ir dalytis patirtimi,
taciau kad tai vykty, reikia kantrybés, laiko ir
kiekvieno asmeninio indélio. O kaip dél galutinio
rezultato Olweus programoje?

N. Cibarauskiené: Sito klausimo tikéjausi
pacioje pradzioje, kai atéjau j mokykla, ir labai
apsidziaugiau, kad manes to nepaklausé. O Sian-
dien galiu pasakyti, kad Olweus programa - tai,
ka kalbéjo i$ esmés visi praneséjai, ir tai, ka skel-
bia programos filosofija. Programa yra testiné,
daugiasluoksné, sisteminé ir kompleksiné. Ji yra
¢ia ir dabar ir veikia visais bendruomeneés lygiais.
Jeigu mes j Olweus programa ziGrésime kaip j
terpe, kurioje mokyklos personalas, mokytojai,
vaikai (grupése ir individualiai), taip pat jy tévai
jauciasi sauglis emociskai ir fiziskai, tai turbat ir
galima laikyti galutiniu rezultatu. Acia.

N. Bagdoniené: Aciu uz démes;.
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PATYCIOS: DIAGNOZE IR GYDYMAS

Dr. Robertas Povilaitis
Vs/ ,Vaiky linija“ vadovas

Acin, kad pakvietéte ir suorganizavote $ig
konferencijg, kurioje dalyvauja daug kolegy i$
uzsienio ir Lietuvos.

Pirmiausia noréciau pasveikinti visus
Olweus programos kolegas, svecius, instrukto-
rius, ir visus $ios programos organizatorius.

Labai smagu, kad Olweus programa placiai
vykdoma ir Lietuvoje, ir pasaulyje. Ruosdama-
sis pranes$imui bandziau prisiminti, kada pavyko
susitikti su Dan Olweus, ir atrodo, kad tai buvo
prie$ kokius 14 mety.

A§ ilgai maniau, kad Olweus programa yra
labai griezta ir struktiiruota. Prie§ dvi savaites,
kai buvau tarptautinéje patyciy prevencijos kon-
ferencijoje, susitikome su Jane ir kitais kolegomis.
Per vieng Olweus programos pristatymga isgirdau
sakant, kad Olweus programa yra ne visai progra-
ma, bet toks ,,framework", labiau rémai. Supratau,
kad programoje yra atsirade daugiau lankstumo.

Noréciau pakalbéti apie patyciy problema,
nes mano pranesimo pavadinimas gana keistas -
»Patycios — diagnozé ir gydymas“. Kadangi esu ir
socialiniy moksly daktaras, tai daktarai daro pa-
prastai — nustato diagnoze ir gydo.

Atsimenu, prie§ kokius 16 mety svarstéme,
ar patyc¢ios yra problema, ar ne. Zmonés atsa-
kydavo jvairiai. Labai dziaugiuosi, kad $iandien
patycios daznai jvardijamos kaip rimta problema.
Prie§ 15 mety, kai klausdavai direktoriaus, ar tai
problema, neretai atsakydavo: ,Nezinau, kad pas
mus mokykloje tokie dalykai vykty.“ Siandien,
man atrodo, jau retenybé sutikti mokyklos va-
dova, kuris sakyty, kad patyciy néra. Jis matéte
HBSC tyrimo rezultatus, kurie rodo, kad paty-
¢iy paplitimas yra labai didelis. Norisi prisiminti

kitg savoka i§ visuomenés sveikatos — epidemija.
Ji gali buti skelbiama, kai i§ 10 000 suserga 100
zmoniy (tai sudaro 1 proc.). Mes $iandien kalba-
me apie reiskinj, kuris daugybe karty virsija vadi-
namg epidemijos slenkstj.

Sioje skaidréje [zr. skaidre Nr. 35] yra ,,Sprin-
ter tyrimy", su kuriais mes bendradarbiaujame,
rezultatai. ,,Sprinter tyrimai“ kiekvienais metais
atlieka visuomenés apklausg, kurioje aiskinasi, ka
zmoneés mano apie patycias. Vienas klausimy -
»Kaip jus galvojate, kiek aktuali mokyklose pa-
tyc¢iy problema? rodo, kad problema Zmonéms
atrodo vis aktualesné.

Vaiky linijoje kampanija ,,Be patyciy“ pra-
déjome pries§ 16 mety. Jg jgyvendindami éméme
ieskoti veiksmingy patyciy prevencijos metody.

Jeigu patyciy problema mokyklose jau
matoma, tai ziarékite, kas vyksta pastaraisiais
ménesiais. Atsiranda supratimas, kad skaudi-
nimas, zeminimas vyksta ir suaugusiy Zmoniy
darbovietése. Mokyklos daugybe mety dirba
su patyciomis ir daug kas supranta, kad tai yra
problema. Staiga visuomené pradeda suprasti,
kad suauge Zmonés taip pat skaudina vieni ki-
tus. Jvykus jauno gydytojo savizudybei pradeda
aiskéti, kad skaudinimo ir Zeminimo yra ir tarp
suaugusiy Zmoniuy.

Diagnozé rimta, ar ne? Problema rimta. Rei-
kia vaisty. Rimtos prevencinés programos ir yra
tie vaistai, budas tg problemg spresti.

Vaiky linijoje keleri metai darbuojamés su
,Friends, kolegy i3 Svedijos, programa. Eko-
loginis patyc¢iy modelis [Zr. skaidre Nr. 36], ku-
ris rodo, kad jeigu mes norime spresti patyciy,
smurto problemas, turime dirbti visais lygiais.
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PATYCIY PROBLEMOS MOKYKLOSE AKTUALUMAS (PROC.)

« JUsy manymu, kiek aktuali mokyklose patycCiy problema?
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35 skaidre. PatycCiy problemos mokyklose aktualumas

Socialinis-ekologinis patyCiy modelis
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36 skaidré. Socialinis-ekologinis paty&iy modelis
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PatycCios: diagnozé ir gydymas

Mokykla yra viename i$ ty bendruomenés lygiy.
Bet yra ir Seimos aplinka, jvairtis draugy ratai, vi-
suomeneés lygis, ir ¢ia turi vykti pokyciai.

Vaiky linijoje sugalvojome ,vaistus“ nuo pa-
tyciy. Keli vaistai skirti vaikams, kurie jas patiria.
Vienas vaistas vadinasi ,,Bepatycen” tepalas. Visi
suprantame, kad tokio tepalo negali buti. Tada
skaitome smulkiomis raidémis: ,,Paty¢iy skausma
geriausiai gydo nuosirdus pokalbis su vaiku.“

Kitas vaistas — ,Lasai nuo patyciy® Palasi-
name vaisty ir, ziarékite, gal jau dingo patyciy
skausmas. Ir vél smulkiomis raidelémis parasyta:
»Jskaudinimg geriausiai gydo nuosirdus atsipra-
$ymas.“

Pakalbékime apie kitas aplinkas, pavyzdziui,
vie$gjg erdve. Prisiminiau kelis jvykius. Viena

pasaipy banga buvo kilusi i§ tuometinés Seimo
pirmininkés. Atrodyty, jeigu nepatinka Zmogus
ir jis politikas, galima i$ jo Saipytis. Visokiausi en-
tuziastai karé vaizdo filmukus apie tai, kaip poli-
tiké kalbédama suklydo. Kitas pavyzdys — buves
ministras pirmininkas buvo pavadintas ,,Prietai-
su, nes kai kam nepatiko, kaip jis atrodo ir ko-
kius akinius nesioja.

Mes irgi ieSkome buidy, kaip prieiti prie tévy,
kad jie padéty spresti patyciy problemas. Su or-
ganizacijos ,Friends“ pagalba adaptavome mo-
kymus tévams internetu, kur jie gali pasimokyti,
kaip bendrauti su savo vaiku, kaip jj prakalbinti,
kaip kreiptis j mokykla, kaip kalbétis su aukléto-
ju, kaip kalbétis su mokyklos vadovu, jeigu reikia.
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CONFERENCE SPEAKERS

Reidar Thyholdt is a psychologist, and CEO of Olweus International Ltd which
has provided assistance in implementing the Olweus Program in Lithuania. He has
led implementations of the OBPP in Sweden, Norway, Iceland, Germany as well
as Lithuania as a head of Olweus International Ltd. Reidar has worked as a clini-
cal psychologist within child and youth psychiatry. He has been a research fellow
within the field of psychosocial work environment and occupational health, and is
currently holding a position as a special consultant at a regional centre for building
competence in the fields of violence, traumatic stress and suicide prevention.

André Baraldsnes is a senior advisor for NORCE Research Ltd.- RKBU Vest.
He is responsible for implementing and developing the Olweus Bullying Pre-
vention Program, and for spreading the OBPP in Norwegian primary and sec-
ondary schools. Andre also worked with the Olweus programme in Lithuania.
As the Chairman of the board, co-owner and senior instructor in Olweus Inter-
national Ltd. at the time, A. Baraldsnes was together with Reidar Thyholdt re-
sponsible for the delivery of the Olweus programme to the Lithuanian Ministry
of Education and Science in 2008. In collaboration with SPPC and the National
coordinating committee, Olweus international Ltd. had the main responsibility
for training instructors and senior instructors and implementing the program
in the first and second cohort of schools.

Jane Riese, L.S.W,, is the Associate Director of Safe and Humane Schools at
Clemson University in the U.S., the headquarters for the Olweus Bullying Pre-
vention Program in North, Central, and South America. Jane began her work
with the Olweus Program in 1999 and is one of the developers of the program’s
Trainer Certification Course, first held in the U.S. in 2001. She is co-author of Ol-
weus Program print and online program materials. Jane developed and directed

- dialogue-based restorative practices programming in her community and was
the director of a prosecution-based victim services program. She is certified in
Trauma Center Trauma-Sensitive Yoga, an adjunct therapy for the treatment of
complex trauma through the Center for Trauma and Embodiment at JRI

Dr phil Vanessa Jantzer is a psychologist. Since 2009 she is working as research
assistant at the Department of Child and Adolescent Psychiatry, Center for Psy-
chosocial Medicine, University of Heidelberg. Her main responsibilities in the
Olweus Bullying Prevention program are recruitment of schools, co-training
of Olweus Coaches, certification of Olweus Schools, composing of scientific

| articles, lectures and workshops about bullying and the OBPP for research-
ers and practitioners. Vanessa Jantzer finished her dissertation about bullying
(“Victims of bullying at school: psychiatric disorders, protective factors and
economic healthcare aspects. Two self-report studies on adolescents (and their
families)”) in July 20109.
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Marie Lindstrom is a teacher and senior Olweus trainer in Sweden, coordi-
nator and educator of the Olweus bullying prevention program in Sollentuna,
north of Stockholm. She started to work with the Olweus program in 2006. She
is also working with a system of securing the quality of the Olweus program in
schools.

Dr Robertas Povilaitis — psychologist, head of public institution “Child Line®.

Dainius Radzevicius - Chairman at Lithuanian Journalists Union.
Topic of his presentation at the conference was ‘Public Information and Bully-
ing — It is just a Beginning!’

Dr Kastytis Smigelskas is a professor at The Lithuanian University of Health
Sciences working at Faculty of Public Health, Department of Health Psychol-
ogy, and institute of Health Research. He got his MD and PhD in Finland. His
main research areas are children and youth health and wellbeing, its anteced-
ents and risk factors. He is principal investigator of international HBSC re-
search. K. Smigelskas also leads scientific researches and projects in the field of
youth health.

Nomeda Cibarauskiené had been working in police system since 1996.
Through her service she worked in the field of crime prevention. The main
activity was juvenile delinquency prevention. She worked in international and
national juvenile delinquency projects, also with juvenile delinquency preven-

tion in police system. In collaboration with other institutions worked in various
work groups in purpose to prepare draft laws for child’s welfare, minimum and
medium supervision, and protection from violence. While working in juvenile
delinquency prevention field she paid attention to the bullying as one of the
main reasons for later criminal behaviour. For this reason she has been Olweus
bullying prevention program instructor in two schools since 2018.
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Nijolé Bagdoniené is vice-principal for studies and biology teacher in Vilnius
Pranciskus Skorina gymnasium. This gymnasium has been implementing the
Olweus bullying prevention program since September 2018 and Nijolé Bagdo-
niené is the program coordinator at school.

Laurynas Zakevicius is a known Lithuanian dance artist and a dance teach-
er representing Low Air Vilnius city dance theatre who uncovers the artistic
potential of urban dance. Laurynas with LOW AIR has 6 dance productions
which led young artist to two prestigious Lithuanian performing arts awards
Golden Stage Cross, led to the award of Borisas Dauguvietis Earring for both

the successful research and development of a new stage forms connecting ur-
ban dance and theatre which changes a face of Lithuanian contemporary dance.
Also Laurynas is former Olweus senior instructor.

Topic of his presentation at the conference was ‘Urban Dance in the Context of
Bullying and Violence Prevention. How and Why?’

Rata Balciunaiteé is a social educator and Head of the department on educa-
tional planning at Kaunas Jézuitai Gymnasium. She has been interested in the
Olweus bullying prevention program since 2002 — even before the implemen-
tation of the program started in Lithuanian schools. Rata Bal¢itinaité has been
working as Olweus instructor for more than 10 years now.

Sigitas Alubauskas is principal at Kaunas Tadas Ivanauskas progymnasium.
This gymnasium has been implementing Olweus bullying prevention program
since 2013.
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PREFACE

Over the last fifteen years, attitudes towards the prevention of violence and bullying have changed
noticeably: legal acts have established an obligation to fight violence and bullying, while an increasing
number of schools have found it beneficial to implement effective, evidence-based prevention pro-
grammes. Although the public attitude towards the phenomenon has been changing, the changes are
still not as quick or easy as we would like: the issue of violence and bullying remains among the most
relevant.

In order to confront violence and bullying in schools in Lithuania, the Olweus Violence and
Bullying Prevention Programme has been implemented for over ten years. Since 2008, the right of
implementation had been granted to the Special Education and Psychology Centre (after institutional
reorganisation, this right was transferred to the National Agency for Education in 2019). The principal
idea of the Olweus Programme is that bullying is not and will never be tolerated, while the aim of the
programme is to create a safe environment at school, in which adults assume responsibility for chil-
dren not to be hurt and for them to feel safe. Bullying has been steadily decreasing over the years in
the schools implementing the Olweus Programme, while the relationship between pupils and teachers
has been improving: trust of pupils in teachers is increasing, and the children’s attitude towards school
is growing more and more positive. Currently, almost half of the schools in Lithuania have already im-
plemented the Olweus Programme, and about a third of them continue to implement the programme.

During the period of the programme’s implementation, a lot of experience has been accumulated
while training school staff to notice bullying and respond to it appropriately. In order to share this
experience and discuss the key aspects and future prospects of the prevention of violence and bully-
ing, we gathered members of school communities and specialists in violence and bullying prevention
from Lithuania, Norway, Sweden, Germany and the USA in Vilnius during the autumn of 2019. At
the conference, the participants shared their knowledge and experience, presented the work they have
done, and discussed future prospects. We believe that the expressed ideas and the presented work can
inspire and contribute to the creation of a safer environment at school; therefore, we are sharing them
with you in this publication.

On behalf of all the organisers of the conference, we would like to thank everyone who has con-
tributed to and participated in the conference as well as everyone who is involved in the field of vio-
lence and bullying prevention and is working towards a safer environment for every pupil.
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IMPLEMENTATION OF VIOLENCE AND BULLYING PREVENTION IN
LITHUANIAN SCHOOLS

Kristina IgnataviCiené
Head of the Project “Creating Safe Environment in School II*

Over the last thirty years, the approach to
prevention and its implementation have been
evolving and changing in Lithuania. After the res-
toration of independence, opportunities to take an
interest in and adopt the practice of other coun-
tries were offered. During this period, a number of
methodological tools, violence, bullying, psycho-
active substance use, and other prevention pro-
grammes, as well as social-emotional education
programmes, were translated and applied, and
international research was launched in the areas
of psychoactive substance use, the prevalence of
violence and bullying, and student lifestyles. Later
Lithuanian researchers and practitioners prepared
prevention programmes on their own. The State
has consistently supported the implementation of
prevention measures in schools, initially by financ-
ing prevention projects and later by implementing
prevention programmes.

Significant changes took place when the
amendments to the Law on Education came into
force in September 2017. They oblige schools to
enable every student to participate in at least one
prevention programme; for teachers to improve
their skills in the field of development of pupils’
social competencies every 4 years, for school
management to provide assistance to a teacher or
student who has experienced violence or commit
acts of violence. For the implementation of the
amendments to the Law on Education, the State
has provided funding for the implementation
of prevention programmes from the European
Structural Funds.

In 2008, due to the initiative of politicians,
officials, and private individuals, the Olweus Bul-

lying Prevention Programme was introduced in
Lithuanian schools from Norway. The method-
ological material of the Olweus programme was
translated into Lithuanian, adapted to our cul-
ture, and over a decade the programme was im-
plemented in schools in seven stages. 423 schools
have learned to apply the Olweus programme.

The first instructors of the Olweus programme
were trained by our colleagues from Norway, later
by representatives of both countries, until we final-
ly started doing it ourselves. A total of 105 trainers
were trained, of which 74 are still active.

Teachers in the schools participating in the
Olweus programme note that it is not easy to im-
plement it because it requires a lot of time, ded-
ication and mutual understanding. That is the
reason why some schools have refused to run
the Olweus programme. Moreover, some schools
had to stop participating in the programme be-
cause they were reorganised or liquidated. 35%
of schools continue the implementation of the
Olweus Bullying Prevention Programme. After
each stage of the programme implementation,
the programme is continued by a different num-
ber of schools. Prior to the entry into force of the
amendments to the Law on Education, when the
implementation of prevention programmes was
not yet mandatory, the percentage of schools con-
tinuing the Olweus programme ranged from 11%
(2011 stage schools) to 31% (2008 stage schools).
Following the entry into force of the amendments
to the Law on Education, two-thirds of schools
have decided to continue implementing the pro-
gramme (67% of schools in the 2015 stage and
66% of schools in the 2017 stage).
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Violence and Bullying Prevention in Lithuanian Schools
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Figure 1. Dynamics of the number (%) of pupils being bullied

The results of the annual pupils’ survey show
that the number of pupils experiencing bullying
has halved in schools that implemented the Ol-
weus Bullying Prevention Programme from 2008
to 2018. It should be noted that the overall level
of bullying in schools has also decreased over the
decade. In 2018, 30% of pupils experienced bul-
lying at school, in 2018 - 18%.

The Olweus Bullying Prevention Programme
has been successfully implemented in schools
across the country for more than a decade. Ex-
perience with the Olweus Programme has shown
that the programme is effective when it is imple-
mented in a school in line with the Olweus Pro-
gramme standard when school administration

and teachers are actively involved and participate
in the programme, consistently follow the con-
sensus, set an example by behaving appropriately,
involve parents in the programme, and collabo-
rate with them. The success of the Olweus Pro-
gramme is also ensured by the constant attention
and support of managers (politicians, municipal-
ities, school administration) and by the support
and assistance to the school/teachers in dealing
with bullying cases.

We would like to thank teachers, school
principles, and colleagues in Lithuania and Nor-
way for their dedication, faith, and enormously
great work. We believe in your success in contin-
uing your work.
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IMPLEMENTING THE OBPP IN LITHUANIA:
MAIN CHALLENGES AND OUTCOME

Reidar Thyholdt
Psychologist, CEO of Olweus International Ltd.

Hello, hello, laba diena, it’s good to be here.
Permit me to give you a brief overview of the
Olweus model that we have followed in Lithua-
nia. We had a little introduction here, which was
very nice, about how your wonderful country has
been very focused on the wellbeing and the rights
of children and we are very happy to have had the
chance to contribute to this.

So I will try to go briefly through some of
these things, this is important for us, because we
need to know what we are working with. And
the way Olweus defines bullying, as I guess most
of you know because most of you come from
schools or communities where this model is used,
is that there are three components of this defini-
tion. One is that it has to be done with the intent
to hurt someone. It has to happen repeatedly, not
only once. And there has to be an imbalance of
power between those who do it and those who
are exposed to it. If we take away one of these
three things, we end up with something differ-
ent from bullying, so we need to be focused on
what we are doing and the Olweus programme is
a programme to reduce bullying. That’s also im-
portant to know but also I will touch upon on the
fact that the Olweus programme also has some
other nice side effects so that actually it is to be
seen as a general preventive programme.

Just briefly, this is the man that you have been
talking about, that we have been talking about, he
is still alive and kicking in Norway, he would have
wanted to be here, he gave me the order to bring
his warm greetings to you'. He’s 88 years old now
and he is still working very actively, he is working

! Dan Olweus died in 2020.

on writing a chapter in a handbook against bul-
lying in schools and he has many productions of
articles and things on the way. So, we still work
with him, sometimes we struggle with him be-
cause he is a very determined person, we can't
just move away as we maybe would like to but it’s
very inspiring, it has been very inspiring. So, we
could ask ourselves then why in the world should
we worry about bullying?

Bullying is not a disease; at least we don't
look upon it like that. Most bullies, those who
do it, don’t run around and ask for help services
or other benefits, so we could just turn our back
away. But then we don’t. We have an obligation to
take care of those who are exposed to this. I think
it is a part of what we could call a rights revolu-
tion. Over the last hundred years or so the world
has seen increased focus on the rights of people,
human rights, children’s rights, the rights of dif-
ferent public groups in the society who are may-
be not numerous or very strong and we have also
other rights and movements. And the way we see
it basically it’s a way for our culture, for our hu-
man race to become more what should you say,
decent in a way or civilised you could say - to
become more respectable.

So that is one of the main reasons we think
that all kids, all children and adults for that sake
have the right to be free of bullying. But then also
of course bullying causes a lot of pain and neg-
ative consequences for those who are being ex-
posed primarily: anxiety, depression, other kinds
of psychological problems but also bodily prob-
lems and so on. And we could also add to it that
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it does cause problems for those children who are
not directly involved. Other children in the class-
room who observe bullying are being affected by
it takes their attention away from the creativity
and the fun, and good learning in the classroom
and they become anxious. Maybe I am the next
one to be bullied. So we also see that schools ac-
tually are breaking laws. I hear that your country
now has some very exciting and promising laws
regulations to make sure that schools work in a
serious fashion against bullying. So the schools
who are not doing any reasoned work against
bullying and other kinds of preventive measures
they are actually breaking the laws.

There is also another issue and maybe some
of you are involved in maybe as directors, as deci-
sion makers, there is a financial aspect. We, who
work with this, don't maybe think so very much
about just this issue but I know that many politi-
cians and decision makers are interested in this
figure. There is a Swedish economist back in 2008
I believe, who did a study on what are the costs of
one single bullying case. (See Fig. 2)

Now these costs are in a lifetime perspective,
on a lifetime meaning that these costs run over
many many years, many decades. These are costs
for mental health assistance, these are costs for spe-
cial education and these are costs for family advice,
supervision, these are costs for other kinds of social
activities, social support, because bullies and the
bullied are sometimes not following the straight,
normal so to speak line of development, so they
require some extra assistance from the society.

Of course, you could argue that these costs
are in the Swedish society or in the Scandinavian
society we have quite high levels of support: med-
ical, psychiatric, legal costs to these people who
are exposed to that. But I believe also that Baltic
states and Lithuania in particular also have a high
level of quality for these services so these costs
are also applicable, these figures also include fees
for the legal system. We know that people who do
bully others more frequently than others are in-
volved in criminal behaviour later in life. So this
also includes costs for the legal processing and
police and the prison system. So this adds up to

Societal costs of bullying

* Swedish social economists estimate life term
costs of one bullying case € 1.3 mil.

* |n addition comes personal costs by means of
mental and physical unwellness and lower
qualities of life for the involved + fam.

Figure 2. Societal costs of bullying
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1.3 million euros per case. That was in 2008 so
maybe the costs have gone up a little bit, I don’t
know, I wouldn’t know, but they are probably not
lower at the moment. So now later in my talk, I
will give you a little calculation, a little math cal-
culation to perform, to figure out what can we ac-
tually estimate that we have gained from working
and reducing these levels.

Ok so, let me just say a few words about what
kinds of scientific basis the Olweus programme
has. And there it'’s not only studies about bully-
ing directly but there are many parts of science,
especially for human relations, that are important
for this. Studies and knowledge and science about
how to help children guide their own behaviour,
how to help them be aware of their emotions, their
feelings and to be pro-social, meaning be nice to
one another. One of the people I like to listen to
these days not only Dan Olweus but Stuart Ablon,
who says that kids do well if they can so we need to
help the kids to learn how to do well. So there are
many pieces of knowledge about how do we help
kids do well that goes both for the perpetrators to
and of course for those who are exposed how can
they also develop their social skills, their coping
skills and their ability to move forward and get out
of bullying situation. We also lean on knowledge
about how adults learn. This is important because
adults in schools working with the Olweus pro-
gramme often have to learn different things from
what they had learn in teachers’ schools. At least
this is the case in Norway, Scandinavia, I believe
this also has been the case here.

So the adult community in the school, the
teachers, have to learn new things, how to see,
how to observe bullying, how to support those
who are doing good things, those who are pro-so-
cial and also how to sanction or to stop those who
are doing bad things, how to do that in a civilised,
in a calm way so that we actually can assist those
who do these other things. So also there is some
knowledge about how to change behaviour in or-

ganisations. That's an important thing. An organi-
sation is a kind of living being populated by many
other living beings and there is a fair amount of
knowledge about how to establish competence in
organisations. One thing is that we have to make
sure that not only one, two or three teachers know
the system, there has to be a substantial number
of adults in the organisation who know and fol-
lows these things. So it has to be a mass effect so
to speak. And that is one of the reasons why in the
Olweus model we say that it's not sufficient that
a few people know the programme, ideally every
adult in the school should know the programme.
Teachers, everybody else, administrators, other
kinds of technical support people should know the
programme that is what this has taught us.

And also some of the organisational change
theories have taught us that maybe we should do
something in the years to come. We should follow
up, we should maybe have a system for ensuring
that people actually follow the programme be-
cause we know that is schools as in every other
part of our modern world new ideas, new theories
come along and tomorrow somebody will say “Oh
the Olweus programme is old, we need something
new, there is something new out there now, so we
should go for something new”. Yeah, there is a lot
of new stuft out there, 'm sure that it’s all very ex-
citing but if we find that the Olweus programme
actually works, maybe we should do something to
make sure that we actually use it as long as it works.

And therefore we talk about quality as-
surance. This is a basic idea of the Olweus pro-
gramme and that is that it’s a whole school model,
it doesn't only talk about the individual students
who are in a bullying situation, talks about every-
one in the classroom. It doesn’t only talk about the
children, it talks about the adults in the school,
talks about the administration, talks about the
parents, talks about psychologists and social ped-
agogues, everybody giving support to the school
system. So the basic idea is that everybody needs
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to share some common ideas. Now we have no
ideas that we can make everybody in the school
or in the society think the same thoughts. It's not
possible. You know that, we know that. So we are
not running around trying to make everybody
become the same. What we think is a good idea
that the people working in the school and relat-
ed to the school, parents and everybody else, at
least share some ideas. Like what is bullying, like
should we accept it, like how do we think about
bringing it to the end.

These basic things are really the glue, are
really the substance of the Olweus programme.
Now, I'm going to show you a picture that will
probably scare the guts off of you. So please close
your eyes now, if you don’t want to look at it. This
is an attempt to illustrate how the organisation of
the Olweus programme in the school is. There are
lots of smileys here, do you see that? Yeah? And

there are some circles and there are some squares
illustrating the schools. (See Fig. 3)

Now you don't need to look to much on it
but just let me share this with you. We have a
lot of ideas about how to put this in to place, we
have instructors, whom you have talked about
now, the former talker have mentioned that we
have about 74 75 of them still working and we
met some wonderful people yesterday, these are
all excellent very good people doing a very im-
portant job, now they work with one or several
schools at the time, they follow them over the
years and they teach others, they teach what we
call group leaders in the schools, and these group
leaders are organising study groups, I'll talk a lit-
tle more about that.

But we involve also naturally the principals,
we involve social pedagogues, psychologists, oth-
er support personnel and we involve parents.

SPPC/

Olweus

International Olweus
instructor

™~

The Olweus program organization

School

—

School

Parents Director Students
FEPreSen- 1 social pedago
tatives p 909,

psychologist

AN
&)

Study- and
Supervision
Group(s)

Staff, faculty, social
pedagog, psychologist

Figure 3. The Olweus program organization in Lithuania
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And we do also involve students, where it’s possi-
ble. Maybe except for the very lowest grades, but
even there we try to involve them but except that
we also involve students with this. And then, at
the moment I think SPPC has got a new name but
I am not sure what it is. But the SPPC has been
the organisation here, in Lithuania, in Vilnius,
which has been the owner of the programme
and they have collaborated with us. Now they are
very self-sufficient and we don’t talk very often
but we do have very good contact very good and
pleasing contact with them helping with special
issues, questions, maybe some survey issues and
so on. So maybe for those of you who are not
really working in the programme this may be a
surprise for you, the Olweus programme is not
a programme for children basically, it’s a pro-
gramme for the adults. So we think that if we can
make the adult community learn and they will be
very good at bringing programme further on to
the children.

So in the school we organise (as you could
see in the scary picture that I have just showed
you), we do a lot to organise putting the pro-
gramme into place, teaching about what we know
about bullying, what we know about how to work
with children who need support, who need guid-
ance to start doing other things and how to de-
velop prosocial skills and so on. So the way we
do this is really we work with something we call
Study and supervision groups (I think you call it
Mokymosi ir supervizijy grupés, does that makes
sense? Something like that, yes) So let me say a
few things about these study groups. Now this is
what I am describing to you now is how it works
in the school when you start working with the
Olweus programme.

Many of you have worked with the Olweus
programme for many years, so many of you will
see that this is not, it doesn’t happen as much, as
often and frequently as it did in the beginning.
In the beginning there was higher frequen-

cy of these group meetings and now it is not so
high anymore. And now maybe you have been
through the basic literature, the manuals and so
on, so now you have the opportunity to go to oth-
er kinds of materials. Maybe other texts, maybe
other manuals, maybe something from the me-
dia, current debate in the society at the moment
and sort of try to understand what is this that we
talking about now, does it fit with the Olweus
model, does it not fit, how do we need to think
about these things. So these MSG’s — Study and
supervision groups, are the learning arena for the
school. We want (ideally) all teachers and all stuff
to participate in that.

Let’s come back to the fact that we discussed
many times that the reality in Lithuania is also so
that many teachers are maybe working just one
day, just working part time and it’s hard for them
to find the time for these group activities. So,
what do they learn about bullying in these groups,
what do they learn — how to work with children,
how to help those who need help and guide those
who need to change their behaviour. They learn
about how to collaborate with colleagues when
other colleagues experience bullying, when col-
league of yours has had a talk with student that
was involved, so you can share this between you.
And also to work with the homes, the parents, the
other people involved in this.

One of the essential ideas of the Olweus
programme is that the communication between
adults should be improved. Briefly, I wont go
much into the detail I will say that MSG’s have
very clearly predefined format meaning that they
should in this initial phase, first year and a half
or something, meet every two weeks, they should
meet for 90 minutes, there will be two group lead-
ers, who are trained by the instructors and they
should work in a specific format. And this is also
picked up from the theory about how grown-ups
learn, how we - adults do, learn. Meaning that we
are a little bit slower learners than kids, kids can
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Timeline First Tirm

> Information and survey feedback to school personnel
» Establish SSG’s and BPCC and meets
» Olweus style class break supervision and class meetings

Give info to the Work to Start working
School | school about establish with supervision School-home
program, SSGs practices during coIaboratpn,
survey results BPCC class breaks class meetings
}, 5 U -
# Ve ¥ g ¥ meet
Coach [Three days Two days | Halfdaytele | Assistande to the schools:
initial SSG leader conf. w/ mainly getting the SSG’s to
trainin training Olw.Int’l function, start class meetings

Figure 4. Timeline

speed of if they are happy, if they are calm, if they
are curious and safe, they will learn very fast.

We who are adults we are a little bit slower,
so for us to pick a new theories, new ideas, and
models that Olweus programme has picked up or
participants in these groups should study the the-
ory the chapter in the manual at home in advance
and then they come to the group meeting, the
MSG meeting, where two group leaders present
let’s say chapter. Both studying in advance and
listening to it while it is being presented is a good
way to absorb it. And then the third factor, this
is that we should be able to discuss it. We should
be able to exemplify it, we should be able to ques-
tion it, we should be able to hold it up against the
other things that you know in advance. So this is
sort of model on how to build competence in the
school, in the staff. This is a timeline; I will go by
it just quickly. (See Fig. 4)

But just to say that yes we have quite a clear
idea what’s going to happen at the school and at
what time during these first initial three semesters
and here you can see activities for the instructors,
activities for the group leaders, I think these red
small explosions on the line here is when these
group, these MSG meetings are happening.

So we move forward and during the peri-
od of 3 semesters, one and a half year, we move
through this process and then after one and a
half year we think that school has become quite
competent, quite good at this and then we can es-
timate that school competence and then we can
estimate that the school competence is at its peak.
Of course we work with children. I think this is a
picture of a class meeting in Western Norway, I
was given permission by the teacher and the par-
ents of the kids to show this picture, it’s not very
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problematic to show, I think it's a very nice pic-
ture to show. Class meetings are important.

When we have come a little bit out, maybe af-
ter the first term of the implementation process,
then teachers have organised class meetings with
the students. Now many schools have class meet-
ings in advance. We have seen extremely different
formats of the class meetings in schools in Scandi-
navia when we started working, some places it was
even so that the teachers left the room and kids
could just have fun. We don't think that’s a class
meeting. And other times it was just like the teach-
er was just sitting in the corner and the children
could use the time for whatever theyd like. Now
we want a class meeting to have a different format,
we want the teacher to have more visible role, the
teacher should lead the meeting and maybe bring
up a topic, discuss with the students, and the aim
of the meeting is to foster a good situation, where
the children can talk about their joys, their worries,
the things that they are curious about, the things
that they are afraid of and that we could create an
environment where everybody, also those who are
maybe a little bit silent, a little quite, not so much
for word also can be heard.

We want to create an environment where
the children learn to listen to one another, to re-
spect one another, to accept differences. And we
know that if teachers are knowledgeable about
what the children are thinking, their situations,
their worries, maybe their home situations and
so on, these teachers will be better at connect-
ing with the children. It’s very much, very much
about warmth and involvement. Those are words
that show up often in Olweus texts, warmth and
involvement. And it means that building a good
relationship between the teacher, between the
adults and the kids is a very important thing.

Maybe I should say something about the sys-
tem we use to follow up the programme, because
we know that, if we implement a programme like
this, after two three years maybe it starts coming

apart. That’s very typical. Thats why we intro-
duced the system for quality assurance. The sys-
tem for quality assurance is not a different model,
it’s the Olweus model, but it is a simplified model.
It really has pinpointed 12, in Norway I think at
the moment are 13, specific items, specific things
that a school does every year, every so often with
given intervals in order to keep the system alive.
They have these Msg meetings, not as often as in
the beginning, maybe 3 times in the fall, 2 times
in spring something like that. They do the sur-
vey, they have training for new personnel and so
on. There are 12 or 13 such points. And then the
school documents this.

Documentation, I know many of you think
that documentation is a pain, we should get away
with it, what we learn and what the Olweus pro-
gramme says is that documentation is the mem-
ory of the organisation. And we individuals, we
have something up in our head called the brain
and there is something called memory in there.
Organisations don't have that kind of brain, but
the organisation can keep track of what they are
doing and what they decided last year and what
they have experienced. This is documentation. So
we say that you have to document, we try to make
the documentation tasks as easy as possible, but
you have to do them. And then every other year
some people come to the school, they ask for the
folders, documents, they look through the docu-
ments, they talk to the principal, maybe the coor-
dinator, maybe some of the group leaders, maybe
they even visit the classroom or walk around the
school a little and they see that the school actually
is following the programme and then the school
gets a certificate, which is just like a token, maybe
a flag, maybe a medallion to put on the website,
maybe something to show that “yes, we are fol-
lowing the Olweus programme”.

At the moment I was told 98 schools I believe
in Lithuania are certified out of all those schools
that started in all those years. And of course,
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it is a question that could be raised “why there
are only almost less than a 100 schools certified
and following the Olweus quality assurance pro-
gramme, when 466 schools started”? Well, some
of the schools started having not finished imple-
mentation yet, so they shouldn’t be counted. But
still it’s a very much lower percentage than we
should like for it to happen. I would like to try to
come back to this issue a little bit later.

I will move and talk a little bit about cultur-
al adaptation. This is what’s on screen now, yes?
Because the Olweus programme is a programme
that addresses collaboration in human organisa-
tions and we know that all human organisations
are very much influenced by what we could call
culture. Culture is not only national costumes,
celebrations and flags. Culture is also really what
we think is normal to do, how we think about
being people, being friends, being parents, be-
ing kids, being teachers, our understanding of
the world around us. So when we should start
working with the Olweus programme in Lithua-
nia, well first of all I'd say that we actually started
way back in 2006 and it was our friend Rober-
tas Povilaitis, who somehow opened doors for
us, invited us to come to Lithuania and we spent
almost 2 years, year and a half discussing the dif-
ferent people, different groups and institutions
before we actually launched the programme in
the schools. And as a part of that process, we did
something which I thought was very fascinating,
I hadn't actually been a part of that before in such
a big scale and that was what we called a cultural
conference, cultural adaptation process. Because
we realised that we couldn’t just translate word by
word of the programme into Lithuanian.

There are so many parts of the Olweus pro-
gramme as it existed in Norway at that time,
which would not work in Lithuania at all, because
they address different ideas of child rearing, dif-
ferent ideas of adult-child relationship, there are
different legislations, there are different words

and there are so many differences that had to be
addressed. So when we started this process, we re-
alised that we have to do a fair amount of work to
adapt the system to the Lithuanian system. I will
not go into all the details, but just mention that
there were many issues that we had to address.
And the work we did was together with the peo-
ple at the SPPC at that time, Renata Maziriené
was very essential to the process but also her
team was in the process at that time.

We also had assistance from some very good
language people, some people who knew the
language and what we did was I think this thing
starts a little bit about the language process, we
were looking for a good word for bullying. And I
could share with you that in Norway we call this
phenomenon mobbing, it’s also the same as they
do in Germany. Vanessa (German presenter) will
tell more about this later this afternoon, but mob-
bing it actually was a translator mistake. Because
mobbing means, if you take it literally, it would
mean that there’s a whole mob, whole group of
people, who is attacking one exposed person.
And Olweus had shown in his research and other
people also, that the most typical example of such
a situation is not whole group of people running
of to someone, it’s like one running of to anoth-
er one or attacking another one, sometimes two,
sometimes three, but not a whole mob. So it was
a translator mistake and we of course discussed
a little bit, we tried to change it, but the problem
was that when André and I started working with
Dan Olweus around the turn of the century, then
the word had already caught on. It had already
got so much of the meaning in the Norwegian
language, that it would be absolutely not a good
idea to change it. So we lived on with it.

But other places where we had been, we had
this process, not as thoroughly as in Lithuania, but
we had similar process there in Iceland some years
before and there they picked up a word ‘einelti’
and Icelandic are very good at creating new words
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and putting them together and making them very
meaningful. ‘Einelti’ means ‘ein’ — one, for some-
one, and ‘elti’ means running after. So it actual-
ly means running after and going after someone.
And when we started I think we did search on
the web in Icelandic media and I think there was
about like 1,300 hits with the word einelti and later
there were about 80,000 hits. So somehow actually
that word caught on and the Icelandic community
was able to fill it with meaning.

We had this discussion in Lithuania as well,
we had the word patycios, I think that’s how you
say it? Which is now the word that is commonly
accepted as meaning bullying. There were other
words that could have been used and we had along
discussion about how we should pick a word that
is good for this. We should pick a word that would
give and make sense to the most of the people and
we should pick a word that is sort of already filled
with meaning, with other kinds of meaning. So I
can't tell but I hope that you are happy with the
word patycios. It seems to me that it is generally
the word that you use now for bullying.

Is this the picture of instructors? Now this is,
I can’t see it unfortunately, but you can see it, this
is a picture of group of our instructors from I be-
lieve the first round In Klaipéda, yes. I hope I ha-
ven't asked anybody If I could show it, so I hope
you will forgive me if you feel that this was inap-
propriate, but I think this very appropriate, these
people are wonderful people and we had a long
discussions about how do we recruit people who
should fill the role as the instructor. Because its a
challenge. It’s a difficult job, it’s a very time-con-
suming job, it’s very easy to be really soaked up in
it, to be engulfed in it. It may actually take a bit
place in your life for the years to come, because
these people will follow the schools. And they
will guide the principal, will guide key people in
the school like coordinator, like the group leaders
and others, and they will teach the group leaders
and coordinators, sometimes also the principal

and the leading group and maybe also they will
take part in parent meetings and they will explain
the meaning of the survey and discuss with dif-
ferent people from the school.

They will follow the school over several
years maybe, they will at least follow the school
in that first one and a half years, but many of
the instructors follow the school for a number
of years. What would be good qualification for
instructors to have? Well, should they work in a
school? Could be a good idea. But it could also be
a good idea that they didn’t work in that particu-
lar school. Sometimes it’s a little easier to come
into a school and say some new things, ask for
time and resources, if you are not the part of the
faculty in that one school. We also wanted peo-
ple who are willing and able to talk, to go to the
principal and say “Hey, mister principal, we need
this” and even it the principal said “no way, we
don’t have time, we don’t have money” we need-
ed these instructors to sort of not give up imme-
diately, maybe come back and say “well actually
we really need this” So we need people who are
persistent, maybe even on the verge on being
stubborn I would say. And also we needed people
who had a position that made it possible for them
to maybe travel to another school during work-
ing hours, do teaching there, maybe get a leave
for one or two days to do teaching.

So there were actually many requirements for
this and I think that some people came in and re-
alised that “I can’t do it” and we had to supplement
and then we ended up with groups, like this one
group we had several groups, I think André and I
were part of at least three two, at least two, maybe
three rounds of groups in Klaipéda and also in Vil-
nius. So we met with I think about 120 instructors
all together, at least more than a hundred instruc-
tors all together. And some of them are here to-
night, this morning, so very good to be in the same
room as you. [ can’t see you, but it’s very good to be
in the same room as you. So this also tells me that
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this role of being instructor, maybe some of you
have had this role for more than 10 years now and
you're still here, in this room. Amazing. Did you
think that when you started training as an instruc-
tor? I don't think you did.

So the instructors have had many challenges.
They got training from us, we had about 12 full
days of training in workshops 2 and 3 days long, we
came back over year and a half and did the training
with them. We became quite well known to each
other. I can share with you that in the beginning,
I think André and I were a little worried because
they seem so quiet, they seem so humble and so
careful and when we said things that we thought
would be provocative, there wasn't a sound. And
we said things that we thought should be funny,
there wasn't a sound. And it was a little scary. Do
they understand us? Well we have a wonderful
interpreter who has followed us along, Regina,
I think she is here today, sitting back at the glass
aquarium. And she is very knowledgeable about
the programme. And we had to talk to her and
say that “what’s happening? Do they understand
it? What's happening?” And she said “oh they’ll
come, they will come out of their shell and even-
tually they’ll say things”. After a few meetings with
them, after a few trips to Lithuania, they started
answering and they started asking, and they start-
ed laughing and giggling, and we had a lot of fun,
and we became quite well acquainted with them.

I think, in a sense, that having so much con-
tact face to face with people who are having such
an important job in a school is really essential for
this thing to work. They need to know us, they
need to have a very open line to us to able to ask us
difficult things. I will also share with you a story
which is I hope no one’s being offended by it but
to me it’s a very wonderful story really about how
do we connect across cultures. And this a story
about André and me presenting to them quite
early in the training programme that you know
you have to go back to your school and make an

appointment with the principal and tell the prin-
cipal what is needed of resources and time, and
rooms for meetings and so on here. And the prin-
cipal may not immediately think this is a good
idea but you should be brave and you should be
open and say that well this is really necessary, we
need to do this for the programme to work and
you also need to make an appointment with the
whole staff, a staff meeting, where you should tell
the staff there that well you have decided now
that you will go with the Olweus programme,
it is going to be a change, it is going to require
some new skills on your side, it is going to require
some time from you but it will also yield some
good results, it will probably create a much better
learning experience, learning environment in the
classroom. So you have to go to these meetings
and tell the people there. And the instructors said
“Yes yes, we will do that”

And we came back a few months later,
and André and I did as we often do we start up
with a round, everybody’s saying how it’s been
since last time and what they have experienced
and the word that went around was really very
much the same, they said “Yes, we had a meet-
ing. Yes, we talked to the principal, he said it was
ok. Everything was fine” And André and I were
looking at each other, I could look at him at that
time, we were looking at each other and after the
meeting we sat down together “What is going on
here? This is crazy. It never works like this. We've
done this in Norway, we done it in Sweden, we
done it in Iceland, it never works like that. ’Cause
it isn't that easy. Principals are angry, they want
to withdraw from the programme. The teachers
are laughing or they do not pay attention or they
say “well we heard so many stupid things before,
were not gonna do this. You can say whatever

3

you want, but you not gonna do this™. So we went
back to them and said that “please people please
tell us how it really was, because this is almost

incredible, it’s almost too good to be true, because
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it doesn’t work like this in Norway, it doesn’t
work like this in Sweden, not in Iceland, not in
anywhere, where we have done the programme”.
And gradually gradually one at the time there
were some who were courageous enough at the
beginning to say that “Well maybe we didn’t have
that meeting, maybe the principal wasn't so hap-
py, maybe it didn’t work that well”. And then we
could lower our shoulders and we would say “yes,
that makes sense. Now we're talking. Now we’re
on the same level. Now I understand what you're
doing and we can move on from there.”

So we were discussing strategies, how do you
present this, how do work with this. Some of the
strategies that we presented at that time and to-
day we could have even put more scientific heav-
yweight studies behind it, but at that we could say
that well if you managed to stop the bullying, the
classroom will be a better place for kids to learn.
So there is no contradiction between good grades
and happy children. There has been a discussion
in other countries, we had it in Norway, that the
teachers say that “Hey, listen. We have to put a
priority on doing maths, Norwegian language
and other things. We have to give good grades
in the class, so we can’t spend time working with
bullying” And then now more and more we are
seeing that there is no contradiction between
this. I think you probably will hear more about
that during today.

I can tell you that we had meetings with these
instructors occasionally after that, but now most
of the time the group run by Renata and SPPC,
now it’s called something else, have followed up
the instructors and this group, wonderful group,
I know Ieva is here, Laurynas will be here and will
be talking later today and Nina in Kaunas and
other people and Ilona from Klaipéda. This group,
they have been training the instructors and they
have been following up with the instructors in
meetings every so often. And it’s a very valuable
thing, being an instructor at a school can be quite

lonely position so you need to get together, those
of you who are instructors need to get together
every once in a while and to share with each other
your success stories and your worries of course
and to get some new input what is new in this
field, how are we working out. Now this, getting
together here is part of that, conference here is
big and many people from Olweus schools and
hopefully also some other people from schools
who think about becoming Olweus schools and
other people.

Yesterday we had a workshop with instruc-
tors, there will be a workshop tomorrow so the
SPPC group have done a tremendous job to hold
together these instructors because they are ex-
tremely valuable. Ok, I will show you some re-
sults, but I understand that there are other pres-
entations about the results and there is a poster
out there in the hall, please take a look at that,
maybe you can get some handouts, I don’t know,
and we also heard some numbers from the be-
ginning. I would just start by showing you a lit-
tle overview of some of it, previous studies, there
are many studies, some of them started in Nor-
way, way back before the beginning of the cen-
tury. More than that, many studies, maybe the
most important one was the one that was done by
Ttofh and colleagues in 2009-2010. (See Fig. 5)

It’s a big comparative study of many antibul-
lying programmes and needless to say the Olweus
programme came out quite well in that study. It's
important also to say that we have seen that the Ol-
weus programme also creates schools where there
are fewer people dropping out of school, there is
less bad language, there is less negative behaviour
and when Dan Olweus saw those numbers in the
first place he reacted by saying that it must be
wrong because there is nothing in my programme
that directly goes on sort of bad behaviour, like
crime, like bad language and so on. But then many
other studies have shown the mechanisms behind
this are very similar and I think also the mecha-
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Evaluations of effect

* 83-85 Bergen: 2500 students, 5-8 grade

— About 50% reduction in bullying, lasting several years, also
reduced other antisocial behavior, improved student
well-being, social climate

* 30-50% reduced bullying in several more recent studies
different places in Norway
* Meta study (Ttoffi, Farrington 2009,2010)

— O-program best results among 50+ international programs,
several replications worldwide.

* Blueprint-program in the US

Figure 5. Evaluations of effect

nisms behind very much prevention work are
very similar, that is having adults who don't run
away, when they see things they don't like, they are
brave enough to be there, they are competent and
they can guide students and help them to do good
things. Kids do well if they can so we need to help
them to be able to actually to this.

So let me just very briefly walk through the
some of the results, these are the same numbers
as you will find out in the hallway. This is the
group of 2008, school starting in 2008 and yes
there were 29 schools starting then, now there
are about 9 schools left in that area. So if we take
those 9 schools and compare them to what were
their initial levels and what are their levels now,
we see how it has moved from 2008 until Novem-
ber 2018. That’s one year ago cause the schools
do the survey now in November so we don't have
the latest results. We can see that the number of
students saying that “Yes, I have been bullied two
or three times or more during the past couple of
months” that number has dropped from almost

30 per cent to a little bit below 15 per cent. Actual-
ly divided into its half of what is was. (See Fig. 6)

I'll just briefly let you go through the oth-
ers school starting in 2009, 2011, 2013, 2015 and
2017. These are too many members to remember
but you just get the general idea that they follow
the same pattern.

And I can just try to give you shorthand
idea, this first round of schools, the remaining 9
schools still doing the quality system, they have
reduced bullying by 50 per cent. The second
the 2009 group reduced bullying by 52 per cent
(see Fig. 7), those starting in 2011 reduced bul-
lying by 56 per cent (see Fig. 8) and then 2103
group reduced bullying by 55 per cent (see Fig. 9)
and then the more recent groups, the 2015 and
the 2017 groups, have reduced bullying by 34 and
26 per cent (see Fig. 10 and 11).

Maybe they haven't really got the system un-
der their skin yet or maybe there are something
other going on. We don't know. I will not try to
interpret what’s happening here in this group (we
callit a cohort) in 20152016 2017, but then at that
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Bullying levels in Lithuanian schools starting
2008 using the Olweus Program
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Figure 6. Bullying levels in Lithuanian schools
Bullying levels in Lithuanian schools starting
2009 using the Olweus Program
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Figure 7. Bullying levels in Lithuanian schools
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Bullying levels in Lithuanian schools starting
2011 using the Olweus Program
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Figure 8. Bullying levels in Lithuanian schools
Bullying levels in Lithuanian schools starting
2013 using the Olweus Program
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Figure 9. Bullying levels in Lithuanian schools

Conference “Violence and Bullying Prevention: More than a Decade* 88




Reidar Thyholdt Implementing the OBPP in Lithuania Main Challenges and Outcome

Bullying levels in Lithuanian schools starting
2015 using the Olweus Program
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Figure 10. Bullying levels in Lithuanian schools
Bullying levels in Lithuanian schools starting
2017 using the Olweus Program
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Figure 11. Bullying levels in Lithuanian schools
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time it seems that the bullying sort of levelled out
and they go a little bit up, a little bit down. And
also for the 2009 group I think it’s the same, 2011
group it’s also a little bit bumpy when it gets down
to the latest years. Why is this? I have no idea.
You probably have better ideas than I do. Some
say that maybe it has to do with the fact that the
funding for the schools have been reduced, may-
be there’s a global or a trend in our work these
days, work to civilise our cultures making them
less violent, less bullying, maybe were getting
some punches, some resistance on that.

So it’s a very exciting topic, I know that I
have just a minute or two left, but I'll leave you
with that and just let that be a conundrum for you
and you can think about whats going on. And
also let me throw off this idea - yes, we reduced
it to about half, but still 14.8 per cent survey, it
could go further down than that. We know that
other countries dropped the bullying levels fur-

ther down so why just stop there? Does it need
to be there? Can we bring it even further down
here? Or is it something like the school is not ex-
isting in a vacuum, the school exists in a culture,
so it's not only teachers and your classmates that
contribute to your understanding what’s right to
do and what’s not right to do. All the kids back
home, in the street, in this village or in this city
you live they also have their values. What about
your parents, what about their values and under-
standing what is the culture and the understand-
ing of the culture? So to just sum up, I think you
were doing a very very important work in trying
to push your culture in the direction of becom-
ing very much more civilised than it already is.
It’s a long civilised contribution to your country;
this is something that’s pushing your conditions
for human rights, for school wellbeing for school
children even further. So I think I will leave it to
that. Ok, thank you.

Conference “Violence and Bullying Prevention: More than a Decade* 90




STUDENTS’ BULLYING IN LITHUANIA, POSSIBLE REASONS AND
CONSEQUENCES

Dr Kastytis Smigelskas

Professor at The Lithuanian University of Health Science working at the Faculty of Public Health,
Department of Health Psychology, and Institute of Health Research

Good day!

I would like to thank the conference organis-
ers for the opportunity to share the results of the
research, and with your approval, I will do so in a
mixed way. So I will speak in English as there are
foreign guests. Is Lithuanian better? In Lithuani-
an, great. I can manage in both languages. So I
will try to take a brief look at the results of the last
research conducted in Lithuania and share some
insights on what the causes and consequences in
regard to bullying may be identified. At first about
the research, then very briefly about how it was
conducted. Later about some of these dynamics
of bullying in Lithuania, both traditional and cy-
ber. Finally, a little bit about the causes and conse-
quences.

So let’s start with the research. It is a research
of a target group of 11-15-year-olds conducted in
various European countries, as well as Canada and
some Asian countries. In total, these are about 50
such countries included. This research is consid-
ered as a tool by the World Health Organisation
for monitoring the health of young people. As this
age group, being the middle school age group, is
considered to be the most revealing the common
teatures of childhood and youth. The research, as
such, has been carried out for a very long time,
since 1982. About 25 years ago it was conducted
in Lithuania thanks to Professor Apolinaras Za-
borskis, and every four years and every year, as the
World Cup takes place, we conduct this research
and share the results. What makes this research
very valuable and unique, even in a sense that it
follows a biopsychosocial model of health.

From the point of view of human history, this
model is relatively new but it is not new from the
point of our lives because there are several decades
when the notion that health is determined not only
by biological factors (a previous idea), but psycho-
logical and social ones prevail both in the medical
and health professional communities. It includes
a persons internal factors and the social environ-
ment where he lives and operates. The research is
performed according to a standardised interna-
tional protocol, which is also applied in Lithuania.
Bullying is considered to be of two types if it can be
said so, it is traditional and cyberbullying. A gen-
eral observation about the details. When it comes
to bullying, this is a so-called traditional one that is
assessed at school and it is not assessed in a broad
sense. So, there is a question of how much you ex-
perienced bullying at school, how much you bul-
lied at school; and on the Internet, it is clear, this is
already very wide and at the world level. In 2018
the research was conducted on a representative
sample of randomly selected Lithuanian schools,
with a total of 64 and over 4,000 students partic-
ipating in it. It illustrates how many of which re-
gions were selected, metropolitan areas are darker
in colour, and as individual ones were selected ran-
domly. While the remaining districts participated
without metropolitan areas. (See Fig. 12)

What makes me happy that is the very high
response rate, i.e. over 80 per cent. It is sad, per-
haps, the lowest response rate was in the Vilnius
region, but it is a short-lived thing.

And here the dynamics can be seen. (See
Fig. 13)
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Figure 12. Research sample
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Figure 13. Dynamics of bullying

The dynamics at the top is of so-called tra-
ditional bullying. The first chart indicated those
who bullied other students, the second one points
out those who are being bullied. And we see that
the dynamics of the last 25 years is declining, but

the decline as such is not as intense, active as we
observe in the example of the Olweus schools.
Despite these differences, these trends are relia-
ble statistically and it means that the probability
of these random fluctuations is very small. But at
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this point, I would turn to the previous speaker,
the previous report, which identified the cost of
one bullying case to the society. Probably, in Lith-
uania, where prices are lower than in Sweden, it
is probably less than 1 million, or half a million.
Those costs are probably looked at in detail there,
but the fact is that both 1 and 10 cases when pre-
vented or avoided help not just to the child if so
to speak but to the society as well.

Because most of the time when we imagine
that bullying is either avoided or prevented, these
are not only children saved but in fact, decades
to come are saved. In the sense that those chil-
dren who live in a safer, less bullying environ-
ment have a greater creative potential and a lower
risk of going to the margins of society, delinquent
behaviour. Similarly, we observe a slight decline
in the context of cyber bullying, and it is delight-
ful that, in general, cyber bullying is not gaining
popularity at least for the time being, although
the chances of bullying online are high enough as
far as I know.

Very briefly about sensitive groups — the so-
called groups that experience and bully more of-
ten. It’s probably not surprising that these are boys
in terms of gender. There is no a very clear gra-
dient in terms of grades because we see that the
7th grade or the predominant group of 12-year-

olds is mostly referred to as experiencing bully-
ing and mocking, hence there may be some social
and methodological differences, in the sense that
9th graders, perhaps they are already starting to
grow a thick skin by little and react less severely
to ongoing or active bullying. This can be hypoth-
esised here, but it is not necessarily true that the
recorded frequency of bullying among 9th grad-
ers is slightly lower than it actually is because
they may be less responsive or less highlighting.
What is important to emphasise in terms of the
socio-economic situation, there are not sensitive
or insensitive groups in SEP, which means that
the prevalence of bullying among children of dif-
ferent wealth is very similar, to say so. We cannot
say whether the problem is of children from rich
or poor families, it is essentially common to the
whole of society.

Now I will shift towards the possible causes
and consequences. Social support is one of these
things. Students are asked individual questions
about how much they feel experiencing support,
help and acceptance from different people around
them. (See Fig. 14)

The first column indicates family, the second
points out classmates, the third - teachers, and
the fourth - friends. And in this table, usually, I
try to give as few numbers as possible, but in this

Social support
Type of supprt
Familly Classmates Teachers Friends
. others Frequent 55 3.4 3.3 5.0
Conventional

Being Rare 5.9 3.8 3.7 5.4

bullied Frequent 5.5 3.2 3.4 4.7

Bullying Rare 5.8 3.7 3.7 53

. others Frequent 52 3.4 3.3 4.8

Online

Being Rare 5.8 3.7 3.7 5.3

bullied Frequent 5.1 3.2 3.3 46

Figure 14. Social support
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place, I wanted to give just more so that a very
consistent pattern or model that those children
who experience bullying, no matter what kind
of bullying, indicate receiving lower levels of so-
cial support from everywhere: from classmates,
parents, teachers, and friends. However, it can-
not be stated by 100 per cent that it is the reason.
But it is highly probable, which is why the more
consistently the relationships recur in different
environments (social or research), the more we
can suspect that there are causal links behind it.
Similarly, social support can be considered in this
way. Together with a team of foreign researchers,
we published an article based on an analysis of
data from three countries, not only from Lithu-
ania, where it was very clearly identified that the
less social support is received from these four
types, the higher the risk of bullying and aggres-
sion occur. This is simply the last figure for inter-
pretation. It means that children who do not feel
social support from elsewhere enough i.e. both
from parents insufficiently, and from friends,
from classmates, teachers, they are three times
more likely to be involved in bullying actively or
passively.

The other thing is already a more parallel
situation, parallel factors that are not necessari-
ly causal, not necessarily consequences. Age and
gender are just to help you have a general view.
Boys are three times more likely to engage in bul-
lying, though risky behaviour in terms of health is
common indicators, such as alcohol consumption
and smoking. Children who are involved in bul-
lying are more likely to choose risky behaviours,
which is, in a sense from a wide view, self-harm-
ing because they reduce their health resources
by choosing a harmful lifestyle. This means that
we, as a society, will have a greater burden on
health care system in ten, twenty or fifty years.
And it is just an example of the indicators that are
most obvious but there is a number of other life-
style-related indicators that are also less favour-

able among children who are involved in bully-
ing. One of the hypotheses raised by researchers
and practitioners is that risky and careless health
behaviour is one of the forms of coping with the
stress that is experienced by engaging in bullying.

Another thing already in the context of con-
sequences is the psychosomatic symptoms. Dur-
ing the research, children were asked how often
they experience one form or another of com-
plaints, both psychological and somatic. Psycho-
somatics can include headaches, stomach pains,
or abdominal or back pain. And again, it can be
very systematically observed that those children
who are involved in bullying are more likely to
experience both physical and psychological, psy-
chosomatic symptoms. Again, this is completely
systematic. We examined 8 symptoms and likeli-
ness of each of those symptoms to occur is com-
mon in children who are involved in bullying,
both in cyberspace and in a traditional way.

And perhaps the most painful thing for Lith-
uania, due to the fact that here we are leaders in
a bad sense, by the way in the field of bullying, it
is the risk of suicide and suicidality. (See Fig. 15)

It is exactly the same perfectly consistent
pattern observed. Children and young people
who are involved in bullying are more likely to be
longer in a bad mood, sad mood. In general, the
first column is a kind of a screening test to assess
the level of depression. Those children have also
considered suicide more often as well as they have
planned it more often, and those children have
even tried to commit suicide more often. Here, at
the end of a column up to 10 per cent can be seen,
it sometimes seems very unbelievable. However,
it should still be noted that the attempt to commit
suicide is a very different action: it can also be an
overdose of alcohol, if a child, especially among
girls as they want to forget and not get up com-
pletely; it can be mixing drugs with alcohol, it can
be just an increase of the dose of drugs, it can be
an injection of drugs and all other things. These
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Risk of suicide
Felt sad, upset Had serious Tried to
for at least Developed .
thoughts L commit
two weeks or . suicide plans .
about suicide suicide
more
Bullying Rare 42.9 21.8 13.5 8.0
. others Frequent 45.5 28.2 16.3 10.4
Conventional
Being Rare 40.6 19.4 121 7.3
bullied  Frequent 52.0 33.2 20.5 12.4
Bu||ying Rare 43.5 22.5 13.7 8.5
. others  Frequent 458 27.8 20.3 9.2
Online
Being Rare 42.8 221 13.5 8.2
bullied  Frequent 54.3 33.6 22.0 13.4

Figure 15. Risk of suicide
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Figure 16. Hypothetical scheme, process of bullying - Ato Z

figures are, in fact, some of the highest or the
highest in the European region, and again, if we
are talking about tackling suicide as such, but it is
usually the subject of another forum, we do not
identify it with bullying or socialisation. Howev-
er, we really should not look at it in isolation and
of course, the social environment and bullying
are not the only factors that encourage people to
consider suicide, but these factors contribute to it

and it is also shown not only by our research but
a whole range of research and practices.

I just want to present this very hypothetical
scheme very briefly. It is purely from these results
that I have just presented. (See Fig. 16)

So if we see bullying as a phenomenon at the
top of today’s topics, bullying is possible. Some
researchers even attribute risky behaviour as such
to the overall profile because, as I mentioned,
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coping risky behaviors and bullying go hand in
hand. Speaking of their reasons, social security
can certainly be identified as one of the main, if
not the most important, and this is also shown
by these results, which I have also presented to
a large number of researchers. As we talk about
the consequences, it may be that even psycho-
somatics is natural, but even the risk of suicide
may be due to the environment, the insecure en-
vironment that creates a climate of bullying and

that the Olweus programme is sort of focused on
bullying, though there are side effects, such as a
decrease in profanity, a decrease in examples of
misbehaviour. It seems that the environment in
which bullying develops, as a rule, is unsafe in
one way or another, especially for a young organ-
ism, a young person growing up, and the more
unsafe that environment is, the more harmful it
is or children, young people even tend to choose
active strategies and coping methods.
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I am very happy to be here. I will just very
briefly introduce myself. I am André Baraldsnes
and I am working at NORCE research in Ber-
gen where I am responsible for implementation,
maintenance and development of the Olweus
Bullying Prevention Programme in Norway. I
also had the pleasure of working together with
many of these nice people who are here today,
especially Reidar, Jane and people from Sweden
and Lithuania, Iceland with the projects in these
countries, so I am very grateful and humble to
mention you all. Today I would like to talk a lit-
tle bit about the development in Norway and the
status of the Olweus programme in this country.
Also there have been some challenges coming up,
especially in the last 5 to 6 years in Norway that
really challenge us to develop the programme
and the concept that we are working with. As
well, I would like to look into the future and see
what the possibilities are for us. It is a bit strange
feeling for me to be here for many reasons, re-
ally. But one of the main things is that I am in
a country where I had the pleasure to start the
programme together with others and actually it
is working much better for you right now here,
in Lithuania, than it does in Norway. That is a
strange thing. And I will try to reflect a little bit
of what my thoughts are regarding this phenom-
enon. In the start of my speech I would like to
come back to a nice autumn day at my workplace
in Norway in 2006 where I asked my boss at that

time, his name was Dan Olweus, if I could go to
Lithuania together with the Norwegian munici-
pality to a place called Skuodas. And he said ‘why
on earth do you want to go to Skuodas, André?’
and I said T have been invited to talk in a sec-
ondary school in Skuodas about bullying. What
was the name of the school? - Bartuvos mokykla.
And he said ‘Ok, André, you can go, but you have
to promise me one thing — you have to find me a
university nearby to go and lecture on bullying
and tell them about the Olweus programme. And
I did. I contacted Klaipeda University and I got in
contact with the woman who is in a room right
now - Ilona. And she invited me to come and
hold a lecture. Didn’t you, Ilona? Yes. And I did.
And after the lecture I remember I was standing
in this very cold corridor in the University of
Klaipeda and I knocked at Ilona’s door and she
came out and after I said T think, Ilona, we can
try to do something about bullying in Lithuania,
and she said ‘yes, that would be nice’ And she
made a phone call with a guy called Robertas in
Vilnius and Robertas Povilaitis had used Dan’s
questionnaire some years before and he was very
interested and it opened many doors, as Reidar
mentioned, and then the boat started to go and
we started to communicate with SPPC and all
these wonderful people there. Then Reidar went
to the Seimas and told about our plans. That was
the beginning and it has been a very successful
and nice story. Absolutely. I think I often forget
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in my speeches to thank people, so I will start.
I would like to thank you Renata and Irma, and
all of the people in SPPC, and the Minister of the
Education. I and Reidar had a very nice collabo-
ration with you, very professional. It has been a
pleasure to work together with you. Most of all,
we have wonderful memories of all the work-
shops we did with instructors and many of whom
are sitting here and we would like to thank you
for the collaboration. But most of all we need to
thank all the teachers who worked with OBPP all
these years in so many schools in Lithuania. They
have done an incredible job and we would have
never achieved these wonderful results if it hadn’t
been for the dedicated teachers in the schools and
kids in their classrooms that have been partici-
pating in the class meetings week after week and
their parents. So, thanks to them. And I hope that
I have some time in the end of my presentation
for the questions. Please, let’s do it.

This is Norway. We are situated in Bergen.
There is one thousand kilometres up to Tromse,
I think. So it is a long country and we have to use
airplanes when we are visiting our schools and
instructors in Bodo or in Tromse. It is very com-
plicated to drive on the west coast as you know.
So we are taking a lot of ferries and driving over
the mountains and the snow, and so on so on to
reach schools. So this is our country.

I think I will be quick on this one. The de-
velopment of the programme started in the "70s
as mentioned here with some juvenile suicides.
The major work started in 1999-2000. I came in
together with Reidar in 2001 and we started with
some schools and then we picked up 170 schools
by 2004. So these were the years, the beginning
of the 2000 from 2001 to 2004, in Norway when
we got the most schools in the programme. And
then it started to get more and more difficult to
get schools in to the programme. In 2007 or 2008
we developed a quality assurance system. It was
I and my colleagues Stein Gorseth and Reidar,

and also Dan. We started to use it from 2008 in
Norway. In total we have implemented the pro-
gramme in approximately 600 schools over the
years — from 2001 up to today. That is approxi-
mately 20 per cent of all our primary and second-
ary schools in Norway.

But in Norway we had a big change. When we
started we felt that we really have a lot of support
and backing for our project. Both the Ministry of
Education and Ministry of Health were positive
to us and they supported us in many ways. Also
we got a lot of support from administrators and
local politicians. In a way it was easy. I would say
for some years I and Reidar we were two persons
and we had nearly too many schools coming at the
same time. So it was really hard work for us. But
then things changed a little bit. By 2005-2006 you
didn’t get that attention to the concept of bullying
in Norway, newspapers stopped writing about it
in a systematic perspective and politicians also
stopped talking about the bullying. Then in 2010
we got a report in Norway from a research centre
called NIFU and that was the same time as big
report came out in a Sweden just before. And it
said that quantitative analyses show that overall
the learning environment really matters in influ-
encing levels of bullying. But they emphasised
that it was overall the learning environment. And
then they say that bullying is not the problem that
can be solved adopting a specific programme. It
was the conclusion of the big national report in
2010. After this we noticed a big decrease in in-
terest from schools and municipalities. We strug-
gled, and actually since then we still struggle to
get schools in to the programme. There have been
a lot of debates and discussions around research
methods in this report and a lot of methods that
have been used were rejected. Anyway, the report
did a lot of harm for us who work with the pro-
gramme. In spite of this, in a way from 2010 and
up to today, there is noticeably a higher level of
general competence regarding bullying in Nor-
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wegian schools than earlier. Teachers in general
know more about bullying. In Norway, when we
get to new schools we know that teachers already
have a certain level of this theory. But there is a
lower confidence in research based programmes.
This is really a challenge now that we have to deal
with in Norway. I would like to come back to this
issue regarding Lithuania and your future. This
is a very important lesson that we have learnt in
Norway - to stay on the track, to keep the focus
and really emphasise the need for support from
the government, from the politicians.

How do we handle things when they go in a
wrong way? We have worked, in a way, against the
wind in Norway. What we decided was in a way to
scale things down. We needed to scale things down
because we lost schools, we lost many schools.
And then we think ‘Ok, so what do we do? Let’s
try to see if we can raise the quality, improve the
programme, and improve the quality of conduct-
ing the national survey. We worked with the qual-
ity assurance system and we tried to implement
that in most schools and we started to develop
new modules and we develop new things that can
go together with the programme. Lately we have
also worked with a new implementation model. I
would like to say some words about it today also.

I found an interesting document the other
day. I found the first report we made in 2001 in
Norway on bullying. I and Reidar know it by heart.
In this first survey we did in 2001 we measured
the bullying in 50 schools in primary level and we
found that 15 per cent of the kids were bullied. It
is the same way that we measure today, like the
general question ‘have you been bullied 2-3 times
a month?’ You see the figure on the lowest level -
15.6 per cent. And if I take the last surveys we did
in 2017 and 2018, it is the same questions. If we
see on the last table the same last question in 103
schools we now see that the percentage is 6.1 on
average in Norway for Olweus schools. So some-
thing has happened, something very positive has

happened. But you also find an interesting phe-
nomenon in Norway that other schools that don't
use the programme also have reduced the bullying
nearly the same but not that much. I will show you
soon that we are at the average level of schools in
Norway, but in general bullying has been reduced
in more or less all schools in Norway over this long
period of nearly 20 years. That’s the good thing.

This graph shows two types of schools. This
cohort (red) started in 2002 and this cohort con-
sists of the 70 schools and the blue cohort con-
sists of 103 schools. (See Fig. 17)

And you see the same nice reduction from
the first time point when we measured to the sec-
ond from around 12 per cent to 8.5 for both co-
horts. But this blue cohort they stopped using the
programme, or the right way to say it is that they
stopped using the Olweus questionnaire. So by
research it is said that they anticipate that these
schools have also stopped using a lot of the meas-
ures of this programme. Though our researchers
have followed the schools up till 2010 and you
see that the schools that continued with using the
survey got an even better reduction in 2007 and
it has been quite stable at a low level. The schools
that stopped using the survey and after the antic-
ipation have stopped using the programme they
went up again to 8.7 up to nearly 10 per cent in
2009. And the green line you see in here is the na-
tional survey of Norway where they measure 5.7
and 10 grades. You see the schools that stopped
using the survey, they aligned with results of the
level of bullying with other Norwegian schools,
but our schools that still worked they went down
to approximately 2.5 per cent lower. This is a lon-
gitudinal study that has been published and it is
quite interesting. Also this is one of the first stud-
ies that show such a good results. But I can say,
when I see the figures in Lithuania they are even
better and more impressive. So I told Renata that
someone should really present these result at the
international conference quite quickly.
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Figure 17. Long-term school-level effects of the Olweus Programme

So what is the status right now? The status
is that we have approximately 110 schools in Nor-
way that we know work according the programme.
These are all certified schools. We certify them
every 3" year and we have these schools joining
networks and we have quite good contact with
them. We have 70 certified trainers and we also
have 15 certified Olweus Team schools. I will ex-
plain to you later what it means. The programme is
tully financed by the Directorate of the Health and
the Directorate of the Education and it is merely
the Directorate of the Health that finance the pro-
gramme work in Norway. At NORCE research
(the Regional Centre for Children and Youth
Mental Health) where I work we have 3 scientists
that work partly with the programme and we are 4
practitioners that work with the programme. And
the situation is that it is really challenging to get
schools. But there are really many nice results. It is
not only that we lose schools and struggle. There
are wonderful results among these 110 schools
that work with the programme.

Here we see the results from a big secondary
school - 500 pupils. (See Fig. 18)

In Norway that is a big school, not in Lithua-
nia. You see they start of in 2004 with 7,6 per cent
and in 2015 they had 0 per cent bullying. And that
is incredible. Now they have 4,5 per cent bullying.
So the school will never stay on the 0 per cent. The
school will never get rid of bullying but it is possi-
ble. You can mark my words. It is possible to nearly
eliminate bullying from the schools. But you have
to work very hard. This school worked very very
hard, intensive. But do you see the line in here? It
goes typically up and down. One year they go up
and then they go down, and then they go down
again but then they go up again and then they go
down. But on long term it goes down. This you will
always experience when you working with this. It
is a variation; it depends on the pupil, the staff, and
other conditions. Sometimes we just get discour-
aged because it goes up and next year or two years
later it goes down. This is difficult work but you see
it can really give good results.
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Figure 18. Level of students being bullied 2-3 times or more

Now I will tell alittle bit about the main chang-
es in the law in Norway because that is interesting.
The educational law will always make like a frame-
work for work with this issue. The major chang-
es that came in 2017 in the new law were that it
emphasizes more the UN children’s convention act
than earlier. It was taken into the law as principle
and this act says that you always have to do what
is best for the child. I will comment a little bit later
on this. There was also a demand of zero tolerance
of bullying. This became statutory. This must be
understood in operational way that there is no tol-
erance. It doesn’t mean that the government will
punish schools that have bullying at their school
but it means that you should never tolerate it that
there is bullying at school. You have to try to do
something about it. Earlier on there was like that
you have to make a decision at school when you
attack bullying. You have to make a plan of action.

But now in the law there is a duty to act. You see
the difference. Yes, so there is a duty to act now
and follow the activity plan. And it is quite strict
and it is quite detailed demands. For teachers this
would result that they have to follow closely, they
have to intervene; they have to alert the leadership,
they have to investigate and they have to enforce
measures if the child doesn’t feel safe at school.
This is their obligation, all of this they have to do.
This duty, it doesn't only apply to teachers but it
applies to all the adults that have their daily work
at school. That is interesting. So it means that tech-
nical personnel have their daily work at the school
and this is also their duties. There is a lot of de-
bate and discussion going on right now. Further-
more there is duty to act against cases of bullying
from grownups. Oh that is interesting, first time
we look into the law. In Norway that if a grownup
is bullying children in school you as a colleague or
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headmaster have to act and report it. It has also
started a lot of discussion in Norway - the fear that
this could be misused, that children who say they
are bullied because teacher gives too much home-
work and then you get the report from somebody
at school that you bully kids. Well, that is a big
problem. There is a clear emphasis on headmas-
ter’s responsibility for schools bullying. Before this
law it was said that the school is responsible and
so on, like the general terms. Now it points at the
headmasters™ responsibility. One of the most dis-
cussed changes in the law is this last one because
they don’t emphasise bullying anymore in Norwe-
gian law and we were really against it. We tried to
do lobby work; we tried to make some arguments
towards the decision makers that they wanted this
violation and harm doing into the law not bully-
ing. So the law says violation like bullying, racism,
sexual harassment and so on. This is the wording
in the law right now. But this is problematic. It is
really problematic because it is the same in Sweden
and I am sure Marie will mention it to you. This is
problematic because it has a lot of consequences
for how the schools are thinking about bullying
and where they should put their focus on, what
should they work with.

Because of the time I will only comment
more on this first one - violation and harm doing,
because this has resulted in an explosion of cas-
es in Norwegian schools. Explosion of cases that
are reported to the headmaster because children,
parents know now that every time kid is violated
in any way they can report it and according to
the law the school has to act according to activity
plan. This creates enormous amount of bureau-
cracy for the school and also for the government
that are checking up on us. If you can learn some-
thing from this in Lithuania, please do. Stick to
the bullying concept and don’t mess around with
violation and harm doing. We have to take vio-
lation and harm doing seriously we have to act
on everything but research over years tells us that

bullying is a very specific, very serious way of vi-
olation against kids and this has to be acted upon.

So the new concept in the law with the focus
on violation and harm doing doesn’t draw schools’
attention towards bullying. In my opinion it does
the opposite. It draws attention to all kinds of vi-
olations and I have seen a tendency in Norway
now that schools are discussing all kinds of small
matters instead of dealing with severe bullying
cases. I think it is the direct consequences of the
changes in the law. Obligatory work with a more
general approach initiated and supported by the
Directorate of education, like schools environ-
ment project two different times. This reinforces
problems because of the law you get the gener-
al approach and you also have general approach
programmes coming directly from the Directo-
rate of health. And it also makes it more difficult
to focus on bullying and it also makes it more
difficult for schools to prioritise programmes like
Olweus. And at the same time we feel that a lot of
schools they have tiredness of programmes. They
are tired. I don’t blame them; Olweus programme
is very hard to work with. We know that but if we
want to achieve something sometimes we have to
work things that are a bit tiring.

So the main challenges to my opinion are the
ideological perspective that is enforced through
the new law. There are a lot of different perspec-
tives on bullying and also there are other ways
and definitions of bullying that I discussed in
Norway right now. Schools have a lack of space
in a sense of that they don’t have enough time and
so on. To my opinion there is also a lack of under-
standing. Understanding is based on two differ-
ent levels. It is moral understanding. Like moral
obligation to deal with bullying. But it is also a
lack of understanding of the scientific work. And
if we lose the understanding and belief of the sci-
entific work then I think we will have a very long
way to go to help our kids in schools with these

serious matters.
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Future perspectives and possibilities. The
work we do help but not with the pace we desire.
We would like to move forward, we would like to
do something about the situation. We still have the
situation that 30-40 thousand kids in Norway are
bullied in school, so we would like to do some-
thing about that. We need to strengthen the work
and dialog with policymakers and stakeholders.
This is one thing that we need to draw our atten-
tion to. We have to have a stronger collaboration
with the teacher education institutions. I think
that maybe the key to the future would be a com-
bination that we do programmes like we do today
but they need to strengthen teacher education in
Norway regarding anti-bullying work. Students in
the teacher training college get 3-4 hours of this
during their entire period of training to be a teach-
er. And who knows something about this field; it
is something that doesn't count at all. So we need
to strengthen teacher education. We have to have
a stronger implementation how we do things and
we need to develop new concepts and modules, so
it would be even more interesting for schools to
take on board the programme, like supplementary
modules, concepts that they can choose according
or in addition to the basic programme. We have
now started in Norway to develop new modules
on sexual harassment; we started to make a mod-
ule on how we follow up kids that have been in-
volved in bullying. Also we have started a module
on how we could use the Olweus programme and
the renewing of the subjects in the schools togeth-
er. That is also interesting work.

I said only few words about this new imple-
mentation model, that we call a team model; I will
talk more about it on the workshop tomorrow with
instructors. But the concept of this team model is
set in very short terms, that instead of having one
instructor, we have a team at the school, so that
the headmaster, some leaders of the study groups,
the school health person, and the psychologist is
together in a team in the school. And they have

2 main tasks. One - see that the programme runs
as it is intended, like planning, following up and
so on. Two - take part in complex, severe bully-
ing cases, support the class tutor, and support the
responsible headmaster to solve complex bully-
ing cases. These are the main two tasks. But this
description is very simplified. We are trying out
this model in 17 schools now in Norway. We are
very eager to see the results. There are obviously
downsides on this; I can’t go into it right now but
we are very interested to see how this works in-
stead of having single instructors. But I must say
that when we are taking on board new schools
we are offering both the instructor model and the
team model. So they can choose.

Do we have time for questions? You have
a wonderful opportunity to ask me questions
which I don’t know if I can answer. So you are
asking how much we emphasize prosocial and
the antisocial behaviour in Olweus programme. I
mean, we work with the kids every week in class
meetings and we are mainly focusing, I would
say, on prosocial behaviour. You must correct me
now. There is a lot of teachers here now, there is a
lot of instructors but I would guess that when we
have these class meetings with the kids and we
discuss with the kids we try to promote the good
behaviour, we try to emphasize how important it
is to be good to your friends and so on. And we
have a lot of topics that we rise up with the kids,
so they can feel secure; they can communicate
with the kids and their teacher and so on. So I
would guess that majority of the time we empha-
size prosocial behaviour. But it is very important
that we don't fear to react on negative behaviour
when it happens but the way of preventing bad
behaviour is to work with prosocial behaviour.
You know that and I quite sure this is what we do.

I guess my time is up now. So I will stop with
this and wish you good luck in nice work that you
are doing.
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Thank you. I'm very glad to be here and to
tell you something about our experiences with
the Olweus programme in Germany. And as you
already heard I am a psychologist, I'm also a re-
search assistant and I work in Clinical center for
youth and adolescent psychiatry. So first of all
I want to tell you something about our starting
situation, why we as a Child and youth, adoles-
cent psychiatry decided to work with the bully-
ing programme. So, our starting situation was
like about eight or nine years ago. It was like, at
first of all, we got the feedback of our clinical col-
leagues and they told us that they had more and
more patients with the bullying experience and
they estimated about one third of the patients we
see in Heidelberg were formal current victims of
bullying. And there were also increased demands
of the schools for effective measures. More and
more schools ask us the code, could you help
us, could you make pedagogical days, could you
give a workshop for teachers, could you support
us in cases of bullying. But first of all we couldn’t
handle it really like that and we saw this is not
an effective way to be handling the problem of
bullying. So, we thought we need a whole school
approach to handle a problem of bullying in
schools in Germany. So, a problem is that there is
no systematic bullying prevention in Germany or
in my state of Brandenburg. Germany is a federal
system and there is a great independence of each
individual state. So it’s almost impossible to keep
track: Who does what? So, it is impossible to keep

it on overview use and there are many many dif-
ferent programmes in use and just to mention for
you: No Blame Approach, Lions Quest, Fairplay-
er, Konflikt Kultur, peer mediators, the variety of
programmes, but with unclear effect. There is no
evidence based evaluated programme available in
Germany so far. And if we do not have, if the pro-
grammes work, we risk of investing our resources
in a wrong programme and as you all know the
resources of the schools — they are scarce, there
are not a lot of time, there is not a lot of mon-
ey. And another problem in Germany is that the
prevention is seen as a project, schools have a lot
of projects and they jump from one project to
another. But we thought prevention should be a
thing in a school culture, because if it’s just a pro-
ject, the effect will be diluted and will vanish in
several years. And finally we had some interest-
ing own data about severe consequences of bul-
lying. And this is what I did as my dissertation
I just finished this year in July about the victims
of bullying in schools. So, first of all will show
you some of my data about victims of bullying
at school. And the first study is data from Hei-
delberg, we asked about 650 pupils in Heidelberg
and they took part in our survey in school, they
were in grade 5 to 9 and we asked them about
bullying experiences within the last months so
we used the Olweus questionnaire but we also
asked them about suicidality within the last year.
So, do you have a longing for death, do you have
suicidal ideas, do you have suicidal attempts.
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Figure 19. Research results, Jantzer et al. (2015)

And what we did now, what is very special
about this study is that we made 3 different types
of bullying: no bullying or control group, and
there was group frequent bullying: 2-3 times a
month or more, so this would be the threshold
of bullying according to Dr. Olweus. But we also
did a middle category of bullying this occasional
bullying: these pupils were only bullied 1-2 times
in all. (See Fig. 19)

But what we see here in the figures is that
already this middle category hasn’t increased risk
for suicidality and it is true for long for death for
suicidal ideation also for suicidal attempts. Of
course we see this increased risk for these fre-
quent victims and this is already well researched,
but the new thing is the even the occasional vic-
tims today already show increased risk levels and
this is really big group, because 14% reported to
be victims of regular bullying, but 35% reported
being occasional victims, so bullying involves one

third of all the pupils. So, we really see here again
we need a whole-school approach and to really
reach every student, because they are at increased
risk also. And it’s the same also for self-harm, we
have the same data as suicidality also for self-
harm. The second study I did for my dissertation
was a study about the costs of bullying. In the
morning ride with the colleagues we have talked
a little bit about the increased costs of bullying
and we did an online study, we asked about 1,300
adolescents who took part in this study, they were
from 12 to 16 years old and we asked these ad-
olescents about the bullying experiences within
the last three months, but especially we also ask
their parents about healthcare costs within the
last year. (See Fig. 20)

And we have two different types of health-
care costs, you can see in the different colours,
and we have the blue ones - the direct medi-
cal costs, these can be treatments according to
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Figure 20. Research results, Jantzer et al. (2019)

the accidents, diseases, therapy, counselling,
medication. Then we have this red one - direct
non-medical costs, this means travel expenses or
time spent on these treatment things. And then
we have the green ones - indirect costs and this
means we also ask the parents: “did you have to
reduce working hours because of any problems
with your children or because are you as a par-
ent ill, because of problems with your children?”.
And what you see here is that in the middle oc-
casional bullies, occasional victims of bullies they
did not have higher healthcare costs than control
group - the no bullying group. But it’s very clear
that frequently bullied children have very sharp
degrees of healthcare costs. And what you see
is the average costs in euros, it’s the cost for vic-
tims per year. So, its 5,000 euros more per vic-
tim per year. So, it’s a lot of money that could also
be saved by bullying prevention and this is only
the healthcare costs, there are even more costs by

other systems. So, that’s just in this medical field.
So, we said bullying has a lot of economic con-
sequences and also for the whole family. We did
not only ask them about the healthcare costs, but
we also asked the adolescents about the quality of
life. (See Fig. 21)

And what you see here, it’s the blue line -
control group, no bullying, they had the highest
level in quality of life in everyday mention. And
here the pattern is different because even occa-
sional bullying, they had reduced level of quality
of life - it’s this red line. And then of course with
regular bullying the quality of life is even more
reduced. So, we didn’t see the difference for these
occasional victims’ year according to the costs but
we see a difference according to the quality of life.
And what I have to say from my studies is that we
cannot draw conclusions, because of methods,
the things all at once. So, it might be that if you are
bullied you get ill and this makes higher costs but
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Figure 21. Research results, Jantzer et al. (2019)

it might also be that ill children are easy target of
bullying. So we must be cautious, we cannot draw
causal conclusions, but we see elevated risk and
elevated costs. So, back to the OPPP, in 2011 we
screened different international programmes and
very quickly decided to go for the Olweus pro-
gramme. And then we get the first problem: to get
money for the programme. So we asked eleven
foundations for financial support. It was a process
that took us years to finally get the Baden-Wuert-
temberg Foundation. This is the foundation for
our state in Germany, so the Olweus programme
was firstly only limited to our state. They gave us
a grant and supported us, then we had to translate
the programme materials of course together with
Reidar and Olweus international and then in Sep-
tember 2015 we had a Kick-Off Event with Reidar
Thyholdt and we started to recruit schools. Here
you can see our research objectives, the questions
we wanted to answer with our study. First of all
of course we wanted to know: “Does the Olweus

programme achieve significant effects in Germa-
ny?”, “Is it successful in other countries?”, “Does
it work in Germany as well?” We also ask: “Do
the effects remain stable or only for one year?”;
we also look at this two-year period. The third
objective was: “Is there a dosage-response-re-
lationship?”, we wanted to know those schools
that invest more, that do more, that have a higher
treatment fidelity, do they also get better results?
And for that we also asked the teachers about the
use of the programme. And the last question is
special for us psychologists, because we wanted
to know: “Is reduction of bullying also associated
with reduction of psychological problems?” All
the problems I have talked about we seen in our
clinical everyday life, could they be prevented by
bullying prevention? Then we started with the re-
cruitment and this was our second big problem
I have to admit because it was very very difficult
to find schools, to convince schools to start a
programme. Our goal was to find thirty schools.
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We gradually expanded the area of recruitment;
finally we really asked every school, every sec-
ondary school in the whole state to get enough
schools for the programme. In a first round we
informed schools by email, by letter and by tele-
phone calls, so it was a very intensive process;
we informed 413 schools and only 13 started fi-
nally in July 2015. And then again we informed
schools, this time only by letter and out of 800
more schools only 10 schools started in July 2016.
So, it is really difficult to convince the schools to
do the programme. And its perhaps special to
the German school system that the whole-school
approach needs to be voted for by the teachers.
So, we had to go to teachers’ conferences and talk
about the programme and they had to vote for it
and it was very difficult to convince them in such
a short time and to tell them the advantages, be-
cause of course they first saw the efforts, the time,

the resources needed. So, this is our implementa-
tion model. (See Fig. 22)

We work in two different ways with schools
and we have three types of survey so the OBQ
survey three assessment points and this was on-
line measurement in class, about 45 minutes
maximum duration. And what we did is on the
one hand this Olweus bullying questionnaire so
the items about experiences of bullying within
the last three months. But we additionally ask
them questions about quality of life, psycholog-
ical problems, and risk-taking behavior.

This second part of the survey was optional.
If continuing with the second part, pupils were
asked to create an individual code to enable the
association of repeated assessments to the same
pupil. What you see here is the sample of our
study. (See Fig. 23)

Methods: Implementation model
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Figure 22. Implementation model
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Intention to Treat: 23 schools
Completer: 16 schools

Wave 1: 2015-2017

Wave 2: 2016-2018

Baseline | Postline | Follow-
(t0) (t1) Up (t2)

Number (N) 5540 5490 5546

Participation 91.39 82.86 85.32

rate (%)

Results: Sample

Figure 23. Sample

Twenty-three schools were willing to take
part in the programme (intention to treat), but
only 16 of them were able to completely im-
plement the programme over the course of 18
months (completer). Schools implemented the
programme in two waves: the first wave of ten
schools from 2015 to 2017, the second wave of 13
schools from 2016 to 2018. What you see here is
the completer sample, which consisted of pupils
from grades 5 to 13 (but more younger students),
half boys and girls. About 5,500 students partici-
pated in our annual survey, with a very good par-
ticipation rate of 83% and more. In the first year,
even 91% took part. In the following analyses, we
only integrated the completer schools (N=16).
What you see here is the main effect for victimi-
sation (first and second objective) on basis of the
global item about victimisation of the OBQ. (See
Fig. 24)

We did the statistical analysis by logistic re-
gressions (multi-level mixed effects because of
the hierarchical data structure). This analysis re-

vealed a short-term and long-term effect of the
programme on victimisation: a significant rela-
tive reduction in rate of victimisation within one
year (t0-tl) of 24% (from 8.3% to 6.4%) and a
significant relative reduction in rate of victimisa-
tion within two years (t0-t2) of 18% (from 8.3%
to 6.8%). We saw a big range (t0-t2) between the
schools: a relative reduction from -99% (mini-
mum) to 49% (maximum). Similarly, you see the
main effect for perpetration here. (See Fig. 25)

Again, we used the global item of the OBQ.
Our analyses revealed a significant short-term ef-
fect of the programme on perpetration (relative
reduction within one year (t0-t1) of 23% (from
5.9% to 4.5%), but this effect could not persist
over the course of two years. For perpetration,
the range of effect (t0-t2) between the schools
was even bigger with -352% (minimum) to 89%
(maximum).

Then, we conducted further analyses to see
if certain groups benefited more than others. We
found several interactional effects for victimi-
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Results: Main effect victimization (obj. 1+2)
E ™
= t0 t1 12
- Significant relative reduction in rate of victimization (t0-t1) of 23.83%
-> Significant relative reduction in rate of victimization (t0-t2) of 18.20%
- Big range (t0-t2) between the schools (-99.23% to 48.58%)

Figure 24. Research results

Results: Main effect perpetration (obj. 1+2)

o

perpetration %

t0 t1 t2

- Significant relative reduction in rate of perpetration (t0-t1) of 23.31%
- No significant relative reduction in rate of perpetration (t0-t2)
-> Big range (t0-t2) between the schools (-351.66% to 88.51%)

Figure 24. Research results
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sation. First of all, a strong moderator effect for
gender: while girls reported a relative reduction
of 44% over the course of two years, boys showed
no significant programme effect at all. This inter-
action between gender and time is a quite sur-
prising effect and could not be found in any other
country (to the best of our knowledge). But re-
member: the programme did have an effect for
male perpetrators! The second moderator effect
is one for grade: within two years, a significant
decrease of victimisation could be found for low-
er grades (5-7), no effect could be found for mid-
dle grades (8+9), and for higher grades (10-13),
even a significant increase of victimisation was
found. This significant interaction between time
and grade has already been shown in other coun-
tries, meaning that the programme works better
in lower grades or perhaps needs more time to
show effects for older pupils. Again: these results
are only for victims. Furthermore, we explored
the longitudinal association between bullying
and psychological symptoms (fourth objective).
For 11,709 assessments, an association of at least
two measurements to a pupil could be estab-
lished. On this basis, we tried to answer the ques-
tions a) What happens to mental health when
bullying starts (an already well researched issue),
and b) What happens to mental health when bul-
lying stops (quite a new aspect)? According to
our data, we made the following conclusions: 1.)
A clear effect of bullying in form of an explicit in-
crease in psychopathology (emotional problems,
suicidal ideation, suicide attempts, and non-su-
icidal self-harm) as a result of developing victi-
misation could be shown. 2.) An ongoing effect
of bullying became clear, even after the victimi-
sation has already stopped. Although psychopa-
thology significantly decreased by termination
of bullying, it did not go back to the baseline
levels at t2. 3.) So adverse consequences of bul-
lying develop quickly, but reduce slowly. We do
not know if victims fully recover, or if a residual

symptomatic persists. As a consequence, former
victims might need additional support to avoid
long-term harm.

I would like to end my speech with a sum-
mary of our main results. First of all, evidence
of general programme effectiveness of the OBPP
was for the first time provided in Germany. Sev-
eral limitations exist for this conclusion: the
study was a quasi-experimental design without a
control group, and participating schools cannot
be called typical schools, as participation was on
a voluntary basis. Second, a big range of effect be-
tween the schools became obvious, meaning that
some schools benefited more, and some less or
not at all (within two years). We have to keep in
mind a possible distortion due to extremely low
baseline rates of some schools. And finally, an ef-
fect on victimisation could be found only for girls
and lower grades. Several explanations may cause
this relationship: programme materials and/or
content might be more attractive to girls. Perhaps
the programme addresses more female compe-
tences, as girls might entrust themselves easier,
or integrate others more. Or perhaps girls only
answer socially desirable. The significant inter-
action between time and grade might also have
several reasons: either the programme is more at-
tractive for younger children, or the highest dose
of the programme might be delivered in the low-
er grades. Class meetings are easier to integrate in
the lower grades due to school structure and less
learning pressure. Besides, highest bullying rates
at baseline were reported in the lower grades, so
the highest need was for younger children. We
will have to take a closer look at our dosage-re-
sponse-data from the teacher surveys to finally
clarify this issue.

What are our lessons learnt after working
with the OBPP for about five years now? These
answers come from OBQ data plus feedback from
coaches and principals in telephone interviews
and personal meetings. We often use this picture
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of two fishbowls, with the goldfish jumping from
the unpleasant empty bowl into the more pleasant
one. First of all the successes of the programme:
a reduction of bullying rates could be achieved;
schools reported a better school climate and that
pupils trust themselves more; schools gain infor-
mation due to the pupil surveys and increased
competence of teachers; staff develop a common
approach together; study and supervision groups
provide an effective platform for communication
between colleagues (which is urgently missing
in school’s everyday life); the OBPP means sus-
tainability instead of project thinking; and the
preventive work brings a positive public image
for the schools. Right now, we already have sev-
en certified Olweus schools and 22 certified Ol-
weus coaches in Germany. The Baden-Wiirttem-
berg Foundation supported six further schools
in the implementation of the programme (wave
3 started in September 2018). So altogether, 29
schools in Germany started the programme. But
we also experienced a lot of challenges for the
OBPP in Germany. It was so hard for the gold-
fish to activate its powers for the jump. In the
beginning, it was very difficult to find financial
support for the programme and meanwhile, the
Baden-Wiirttemberg Foundation has already
stopped funding. So from now on, all costs would

have to be paid by the schools. It was very dif-
ficult to convince schools, obviously resources
(time and money) are needed, which depend on
political support; class meetings are hardly feasi-
ble for schools without weekly class conferences;
the programme needs an enormous investment
of time and organisation from the schools; the
integration of all teachers in study and supervi-
sion groups was extremely complicated, as well
as decision-making in the groups and integration
into an overall concept, which makes a steering
group necessary (like in the American concept);
more materials and guidance for class meetings
are needed; schools hardly accept the annual pro-
gramme costs; and we had a high fluctuation: of
23 schools started, 16 completed the implemen-
tation and only 11 schools are still working with
the programme. Often, we didn’t feel like we had
something good to offer, instead we felt as if we
wanted something from the schools. Even with-
out any costs for schools so far! In our eyes, po-
litical support plays a central role, and this was
completely missing in our state. As a result, we
have an open situation concerning the future of
the OBPP in Germany right now. Thanks a lot for
your attention! Feel free to contact us if you have
any questions or need for further information.
Thanks a lot to all participating schools!
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I am a social worker as you may have heard.
I have had the privilege of working with the OI-
weus Program for twenty years. I have worked
with the program before there was a trainer cer-
tification model. So, I had the honor of helping
to create that model. Very quickly, I would like
to share a few things about the Olweus Program
U.S., about the importance on focusing on the
problem of bullying specifically, a little bit about
the evaluation, relying on researchers, like Vanes-
sa and colleagues. I want to talk about how to en-
gage the community in Olweus efforts, which is
an important part of my work in U.S., and I'll also
say a word about sustaining the Olweus program.
And you know, we have the same challenges, I
think, around the world.

Speaking of the world, Olweus is in these
countries with red stars: United States, Mexico,
Barbados, Panama, Brazil, Iceland, Norway, Swe-
den, Germany, the United Kingdom, Lithuania,
and Guam, which is actually part of the US. Let’s
talk about the United States first. Our headquar-
ters is at Clemson University in the state of South
Carolina. We have a little tiger paw here because
this is the University mascot — the tiger, (although
I must admit, I'm not sure why).

In the various types of schools around
the United States, maybe about 5000 have im-
plemented the program - we don’t have exact
numbers. Clemson University itself, if you have
a chance to visit, is in the very beautiful small
city of Clemson, South Carolina, the largest
neighboring city with an international airport is
Greenville, South Carolina. The United States al-

most operate, in ways, like 50 countries. The legal
landscape around bullying prevention in the past
20 years, very sadly, has been driven by tragedies:
violence, deaths, shootings, and it continues to
this day. I can hardly talk about this because it
is so disturbing. But all 50 states have developed
their own laws around bullying and each one is
different. No states are required to do the Olweus
program, none of them, but all schools must have
a school policy and regulations regarding bully-
ing. And although it is good to have a policy;, it
can also be problematic, because many schools
are looking for the quick answer, the magic fix to
address bullying, and we know that there is no
magic way to address this difficult problem. Also,
there is often no funding attached to any State re-
quirement, so how good practices can be put into
place is a good question. You have met Dr. Dan
Olweus through photos several times before. I
want to also introduce you to our lead researcher
in the United States, Dr. Susan Limber who is
a professor of psychology, she is my mentor and
friend and she does amazing work.

In the United States we characterize the Ol-
weus program as a puzzle with these four pieces:
school-level efforts, classroom-level efforts, in-
dividual efforts and in the U.S., we have added
attention to involving the outside community;
some of you are doing this as well, perhaps. (See
Fig. 26)

We have developed an instructor course for
certification in the Olweus model. We call it a
Trainer Certification Course (TCC). Our train-
ers also serve as consultants to the schools to pro-
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Olweus Program Components, U.S.

Figure 26. Olweus program components, U.S.

vide ongoing support. Our first TCC was held
in 2001 and now, in this year, we are celebrating
our course to certify instructors. These courses
are held all over United States, but these days,
they are mainly held near Clemson University
in South Carolina. We have trained over 2,000
instructors, but currently there are about 650 in-
structors who are active. Some have maintained
certification and others have not. Our training
model, (you remember the picture that Reidar
showed with all the happy faces; this image is a
little bit like this one,) shows the way our training
model works. (See Fig. 27)

We have Clemson involved in providing
these courses and we have a variety of people who
attend. Some of them are from the school itself
and some of them are from psychological organi-
zations or other settings. And these provisionally
certified trainers later train leadership teams at
the school-building level. The “engine” that leads
the Olweus work in United States is called the

Bullying Prevention Coordinating Committee
(BPCC). This leadership team is trained by the
certified instructor. Afterwards, with the help of
their instructor, the BPCC members train the rest
of the staff at the school. As you have heard re-
peatedly, it is so important that every single adult
in the school be connected to and feel responsible
for this issue. So, this leadership team is our “en-
gine’, leading Olweus work in the United States.
This committee attends a two-day training that
the instructor provides, better delivered back-to-
back, typically. They plan and lead the efforts in
the school, they communicate with the rest of the
staff, they organize and coordinate the work, they
obtain feedback from others, and they represent
the program in the community. Committee mem-
bers also lead the Supervision Groups we have in
the United States as well. We also function at the
school level by having one or two people serve
as the program coordinators. And one problem
in the US. is when the headmaster would like
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Figure 27. Olweus program components, U.S.

the program coordinator to do everything. We
understand that it is too much work for bullying
prevention to be the single effort of one person.
So of course, this coordinating committee needs
to all be very active in leading the school.

What if bullying prevention is no longer
viewed as “popular’, and is seen as an old-fash-
ioned idea? A once-popular idea, the pendulum
of the clock swings, and some school leaders be-
come tired of it. In the United States, the attention
to bullying has shifted back and forth. I would say
in 2011, about ten years into our work we were
very busy. Every month we conducted another
new Trainer Certification Course. As time went
on and a large grant concluded, the pendulum
started to swing the other way. People began los-
ing interest in bullying prevention similar to what
you are hearing from André in Norway. Rather
than address bullying specifically, schools try us-

ing more general approaches to school climate
improvement, with a special focus in the U.S. on
promoting positive behavior. Of course, positive
behavior is very important, and someone asked
André a great question about the importance of
reinforcing prosocial behavior. As you know, this
has been the Olweus focus from the beginning.
As the pendulum swings back, I think in-
terest is increasing again in bullying prevention
in U.S. This may be, in part, because as we have
learned that generalized approaches do not stop
the unique and complex problem of bullying. As
Olweus colleagues, you know that there are four
anti-bullying rules. Three of them are about posi-
tive behavior: we will help others who are bullied,
we will include students who are left out, and we
will report bullying to adults. But that first rule —
we will not bully others - is a rule that we stand
by along with Dr. Olweus. It may sound negative
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to some, but it is measurable. It is so important
that we have this rule, giving us the opportunity
to educate students about exactly what bullying
is and to reinforce our behavioral expectations
of them. We know that bullying must be inten-
tionally addressed as part of the schools’ univer-
sal prevention efforts. Bullying, as you see on the
slide, is a very complex social and emotional phe-
nomenon. And as we discussed yesterday with
the instructors in a session, bullying can actually
be a source of trauma for children. Therefore, a
comprehensive approach is needed and staff and
students must specifically be taught and remind-
ed that bullying is unacceptable. Interventions to
address bullying have got to be very intention-
al, as I think my colleagues would agree. There
is research about the importance of keeping the
focus on bullying prevention. School climate im-
provement strategies do not automatically create
a change in the prevalence of bullying incidents,
as you see in the study on the slide. Despite ev-
idence that the school climate improved, the
self-reported rates of being bullied stayed the
same. (See Fig. 28)

Let’s look at a few studies. The first of these
is 2019 baseline research, showing you the cli-
mate in United States around bullying. This is a
survey of 245,000 students using the Olweus Bul-
lying Questionnaire during the last several years.
(See Fig. 29)

17 per cent of our students reported that
they were directly involved. This is before any Ol-
weus intervention. And you can see the division;
12 per cent were bullied by others, 3 per cent did
the bullying and 2 per cent, a complicated group,
were involved in both being bullied and bullying
others. You will see that, at the grade level, there
were steady declines in reports of being bullied
for boys and girls. But in terms of bullying others,
a different pattern emerges. There are steady rates
for the boys (the blue line) with a percentage of
girls declining just a bit. The percentage of boys
who bully then increases just a bit. You may also
see that verbal bullying is the most common type
for boys and girls. Social exclusion another big
problem. In the United States, there is a common
misperception that cyber-bullying is a terrible
epidemic. It is certainly a serious problem, but
reports of cyber-bullying remain lower.

Keeping Focus:

1. School attachment was not an automatic protective factor for
bullying victimization (Spriggs, et al., 2006).

2. A survey of 11,000 middle school students showed that
despite evidence that school climate improved, the self-reported
rate of being bullied stayed the same (Bradshaw, et al., 2006).

Two Studies

Figure 28. Studies
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were bullied by others

Figure 29. Percentage of students bullied

In the baseline study, you see that boys are
most often are bullied by boys. Girls are bullied by
both boys and girls. Many children unfortunately
do not report bullying at all. In the United States
most children report to a sibling or a friend, but
a large majority, the large group indicated by the
red arrow, absolutely have not told anyone. And
these numbers increase, of course, as children
get older. Some good news is that children feel a
great deal of empathy for bullied students. More
girls feel sorry than boys, and perhaps this is a
cultural phenomenon. Younger students feel the
most empathy, but does this empathy translate
into taking action? The good news is that about
three quarters of the children said that they tried
to help, however these percentages fall as the chil-
dren get older.

Lets move to the second study I want to
mention. I am proud to tell you that this study
took place in my state, where I live, in Pennsyl-
vania, although I cannot take credit for this re-
search. But I did have the opportunity to visit

some of the schools. 210, 000 students partici-
pated in this study, making it one of the largest
Olweus evaluation studies in the world. More
than 17,000 teachers participated as well. We
were thrilled to see that from baseline to Time
Two, there were significant reductions of re-
ports of being bullied. The largest reduction was
17 per cent by the 7" grade students; the smallest
reduction occurred just one grade higher in the
8 grade (5 per cent). In terms of reports of doing
the bullying, the greatest change was seen in the
5% grade with 36 per cent reduction in bullying
others. We were very pleased with the results of
the large Pennsylvania study, just published in
2018, with significant program effects on both
being bullied and bullying others. I think you are
finding, as well, that program effects show up lat-
er for the older students and appear earlier for the
elementary school students. Also, we've learned
that the longer you use the program, the better
the implementation results you will see. (Vanessa
just talked about that; this is possibly something
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to look at in Germany.) And finally, we saw pos-
itive changes in our students’ perceptions of the
program and attitudes as witnesses.

In another study, not yet published you will
be able to read about specific forms of bullying.
This will be published in the International Jour-
nal of Bullying Prevention, edition number 1. And
this article, written by Dr. Olweus, my colleague
Sue Limber and our Norwegian colleague, Kyrre
Breivik, will describe reductions in each specific
types of bullying. Another study that is very in-
teresting to me as a mental health practitioner de-
scribes about the devastating psychological effects
of bullying. This study took place in the same state
as Clemson University, South Carolina. Because
we know how stressful bullying is for students, this
study examined why bullying produces such neg-
ative mental health outcomes; that is, what makes
bullying so difficult for children. Researchers
found that bullying is so painful because of reduc-
tions in self-esteem and self-blame - bullying is

seen as “my fault” and can contribute to the inabil-
ity to regulate our emotions. (See Fig. 30)

In this study of 23,000 students, we looked at
those students who been bullied repeatedly 2 to
3 times per month or more often and found out
that reduced self-esteem, a factor considered a to
be a “mediator”, explained why bullying is so dif-
ficult. This little chart talks explains how girls and
boys receive the bullying differently and what im-
pacts them. This helps us understand how we can
best target our individual interventions and make
this program applicable to more children, espe-
cially the children who are suffering the most.
Also, we learned which bullied students are the
most likely to report the bullying, and naturally,
we want them all to report it. Students were more
likely to report the bullying if they were girls, if
they were younger, if they experienced more fre-
quent bullying, and if they had been bullied in a
variety of ways. If they had a higher self-esteem
and more self-confidence, they were much more
likely to talk about it. And also, they were more

Dysregulation

Anger
Dysregulation

Significant Gender & Age Effects on Mediators

Self-Esteem All ages of boys All ages of boys
Self-Blame All ages of girls All ages of girls
6-12th grade boys 6-12th grade
boys
Sadness 3-5th grade boys  3-5t" grade boys

3-5th grade boys

All ages of boys All ages of boys

All ages of girls All ages of girls

All ages of boys 6-12th grade boys

3-5th grade boys

3-8th grade boys

3-5th grade boys 3-5th grade boys

Figure 30. Gender and age effects on mediators
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likely to report if the students at the school be-
lieved that the staft were doing a lot to counteract
bullying. These new data inform our work at in-
dividual level.

To continue, I want to tell you briefly about
the community component in the U.S. Your col-
leagues were interested in this and asked me to
mention it. So how do we involve the commu-
nity? One way is that we may involve a member
of the community on the school’s bullying pre-
vention leadership team to help inform and sup-
port the efforts. How can the community support
bullying prevention efforts? Maybe they have
money; perhaps a corporation wants to offer fi-
nancial support to buy t-shirts for students for
the kick-oft event or food for the parent meetings
so they can serve a dinner to get more parents
to attend. Maybe they can get their community
members to volunteer to help to supervise stu-
dents, (if they have their child abuse clearances,
of course). Community representatives can also
help to spread bullying prevention messages into
the community. Yesterday I shared something we
were very proud of. This is a book that we have
developed, and I have shared it with Renata for
the library here in Lithuania (The Olweus Bul-
lying Prevention Program Community Youth
Organization Guide). This small Olweus guide
describes how to put the Olweus program into
non-school settings. An example of such an or-
ganization in the United States is the YMCA, an
organization that has before and after school pro-
grams or sports programs. To implement bully-
ing prevention in a non-school setting, we have
simplified the process into ten key strategies,
more streamlined that our school model. Please
feel free of course to contact me if you have any
questions about this, or contact Renata so you
can take a look at the book.

You are also welcome to contact our website
and sign up to receive our newsletter; the web-
site address will appear at the end of the slides.

Our newsletter is published three times per year.
I would love to write an article about the work
you doing here in Lithuania, complete with one
of your graphics, about your fabulous work.
Here is the homepage of our website; we are very
proud of it. There is a special section for Olweus
instructors only, to go and get all of their training
slides, their agendas and training tools, brochures
for parents etc. But there is also a public site for
anyone and you are most welcome to join in by
visiting the site. I can help you with that, if you
want, so please reach out to me.

Yesterday, in the instructor meeting, it was
suggested that I mention our sweet little “Venn
“Venn” is the

Norwegian word for friend. It is a free initiative.

and Friend” pen pal program.

For example, let’s say you have a class of middle
school students who are studying English, and
a teacher who is interested in matching her stu-
dents with a United States middle school Olweus
classroom. The teachers meet, and then students
are matched up to become pen pals, (electronic
pen pals or through the old-fashioned mail). The
teachers meet on Skype or a similar platform and
may hold virtual class meetings to have an inter-
national discussion about friendship. This is just
one way to add some energy into Olweus pro-
gram. Of course, we have a challenge because we
have 7 hours difference in our time, so we have
to be creative about the time frame. I would love
to hear from you if you are interested in having
an Olweus class meeting with an American class-
room.

We have developed so many things over the
last 10 years; we have instructional videos about
how to do class meetings and instructional videos
about how to intervene in an individual bullying
situation. We are very proud of the six guides that
we have written that are filled with lesson plans
and ideas for class meeting topics, like peer pres-
sure and friendship, communications skills, and
trust, etc. So please feel free to ask Renata about
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one that we provided for your library and please
talk to me if I can help you connect with any of
that information.

I want you to know about very nice free
resource that we are using widely in the United
States right now (Preventing Bullying Through
Science, Policy, and Practice, by the National
Academies of Sciences, Engineering and Medi-
cine). This highlights that we are all on the right
track with our bullying prevention efforts. This
was written by experts in the field in the United
States, it was published in 2016, and it really talks
about school-wide efforts with multiple compo-
nents like Olweus, that include social and emo-
tional learning as we do and a special focus on
individual interventions as being very important.
(See Fig. 31)

If you ever need reinforcement about the
very good work you are doing, this resource is
in line with our thinking, although it is not Ol-

weus specific. It reinforces our messages. In the
same book, it discusses the complex landscape of
bullying and the multiple ways that students are
involved: in their schools, neighborhoods, fam-
ilies and communities, the cultural context, etc.
And then of course there are additional complex
scenarios for children who are lesbian and gay or
bisexual, children who have disabilities, and chil-
dren who are in a minority race, so it is very im-
portant that we focus on all the places where our
messages are reinforced. There is a nice, free on-
line toolkit from this source that offers resources
for parents and teachers and school administra-
tors, community leaders, so feel free to look at
that.

I don’t know if you have an expression in
Lithuanian, “life is not a bed of roses,” but we all
have challenges when trying to do this good bul-
lying prevention work, in the U.S. and elsewhere.
People tell us: they don’t have time, or there is a

and Practice (2016)

interventions worked best.

Preventing Bullying Through Science, Policy,

e U.S. National Report by Experts

* Highlights the short and long term consequences as a

serious public health problem.

e School-wide programs with multiple components that

include social and emotional learning and individual

http://nas.edu/ScienceOnBullying
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Figure 31. Preventing Bullying Through Science, Policy, and Practice (2016)
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new principal that comes to the school, the head-
master is not that interested in bullying preven-
tion, this poor instructor is too overwhelmed
with other responsibilities, the leaders of the
school are not that interested, that some leader-
ship team members never attend the meetings,
that teachers don’t want to have one more thing to
do, they don’t know what to talk about with their
students in class meetings, that perhaps the bully-
ing prevention committee just stopped meeting,
perhaps there are new staff and no one is training
them. They may tell you, believe it or not, that
they don’t have any bullying in their school. So,
my colleagues in Norway shared this slide (and I
just love this slide) and this depicts Michael Ful-
lan’s “Implementation Dip”. (See Fig. 32)

We know that schools are going to always
have challenges when starting a new initiative.
They climb up, they do well, and then, boom,
something happens and implementation decreas-

es. But then, they crawl out of the dip, implemen-
tation increases, and they climb up again. Then,
again something happens, for example, the leader
of the team is gone on maternity leave for a year,
and then they climb up again and etc. It is normal
to have dips; all schools do. So, just because there
are problems doesn’t mean you are on the wrong
track. The implementation dip is normal, so we
want to make the dip shorter and more narrow,
because if we don't, we might have schools that
drop out.

This is hard work, just like fitness. Did you
ever try a fitness campaign, one to become healthy
where you are exercising and you are eating right
and you like the result? You can't just stop; you
are never finished taking care of your health. It is
work for a lifetime. And bullying, just like André
and colleagues said before me, it is always going
to be a problem. Bullying will never stop com-
pletely. So, we try as hard as we can.

f

tevel Implementation

X e

Fullan, Michael. (2007)
Leading a Culture of Change, Jossey-Bass
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Successful schools do not always have fewer problems,
they just cope with them better. (Fullan)
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Figure 32. Impementation dip by Michael Fullan
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How do we sustain the Olweus Bullying Pre-
vention Program? Well, in the United States, we
try, just like you do. What do we try? The lead-
ership team must keep meeting every month,
we must add new enthusiastic members to the
leadership team so people don’t get too tired. We
must provide refresher training for the staff, so
they feel comfortable about how to intervene in
bullying situations. We have to train new incom-
ing staff every year. We must give Olweus instruc-
tors opportunities to stay enthusiastic, like you
have done with this conference. You might have
instructor meetings where they can connect.
Also, we should network with Olweus people
from other countries, too. You may want to add
community people to your teams, perhaps creat-
ing a survey about what the program needs and
how best to include community resources. You
may ask your staff to re-read their Olweus Teach-

er Guide because we need to remind ourselves
about program components and best practices.

If you have an opportunity, participate in the
world anti-bullying forum! There is an opportu-
nity to meet with Olweus groups from a number
of countries; we just have a wonderful time to-
gether. Don't forget to mark it in your calendar,
next time in Sweden in October 2021. We will
definitely have an Olweus gathering there be-
cause getting together is so vital to our work. A
final word about conferences is about an annual
conference that is held in the United States. This
is the International Bullying Prevention Asso-
ciation conference held in the fall that connects
Olweus people.

Once again I would like to thank you for
your kind attention, and for the opportunity to be
with you. Please feel free to connect us thorough
our website.
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CHALLENGES AND SUCCESSES WITH THE OLWEUS BULLYING
PREVENTION PROGRAMME IN SOLLENTUNA, SWEDEN

Marie Lindstrom

Teacher and senior Olweus trainer in Sweden, coordinator and educator of the Olweus bullying prevention
programme in Sollentuna

Hi everybody! It "so nice to be here. It s my
first time in Lithuania. Thank you for inviting
me.

My name Marie Lindstrom I am a teacher and
a certified senior Olweus-instructor in Sollentuna,
Sweden. Sollentuna is a community 10 km north
of Stockholm with approximately 72,000 residents.
In Sollentuna we have 17 public schools with ap-
proximately 8,000 pupils + 14 non-public schools.
All our 17 public schools and two of the non-pub-
lic schools are certified Olweus schools.

As a senior Olweus instructor in Sollentuna
I coordinate the programme and I educate school
staff all about the Olweus programme and how to
create a safe and healthy environment. I also give
schools advice in their Olweus work as it moves
on. I started to work with the Olweus programme
in 2006 when the school I taught at, Silverdalss-
kolan, joined the programme.

I'm also involved in the work of quality se-
curing the Olweus programme at schools in Sol-
lentuna and Helsingborg, a city in the south of
Sweden. I work together with Olweus Interna-
tional and Reidar Thyholdt in Bergen, Norway
with the OSK.

In addition to the above, I work as a teacher
at Silverdalsskolan two days a week and the kids I
work with are between 6-10 years old.

So I work “hands on” with the Olweus pro-
gramme all week long.

Right now, the Olweus programme is avail-
able in different places in Sweden. It's more com-
mon that individual schools enrol in the pro-
gramme, rather than municipalities. There are

however, two municipalities in Sweden that have
taken a holistic approach towards building up
safe environments at their schools, without bul-
lying and violations, and that is Helsingborg in
southern Sweden and Sollentuna outside Stock-
holm, where I work. Within the Olweus pro-
gramme we talk about the importance that the
whole school is involved in the work. In Hels-
ingborg and Sollentuna, the whole municipality
is involved, which facilitates the work a lot since
all schools and instances can support each other
with education and inspiration.

Why the Olweus programme in Sollentuna?

It all started with the politicians in the Children
and Education Board reacting to a survey that
showed that far too many students felt unsafe at
Sollentuna schools. The politicians appointed the
School Office to find a way of working that was re-
search-based and rested on a scientific basis to in-
crease feeling of safety and reduce bullying at Sol-
lentuna’s schools. We then found Dan Olweus and
his work. With the Olweus programme, bullying is
reduced and the programme provides a better and
safer school climate. The politicians also wanted
greater equality between the schools so that pupils
at all schools in the municipality could have equal
opportunities. The municipality of Sollentuna
started with the Olweus programme in 2005.

o The schools do what the research has
shown to be effective.

»  We must work equally well, systematical-
ly and be able to keep the same knowl-
edge of bullying and commitment at all
of our schools.
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o All children should feel safe in school.

o All schools should actively work against

bullying and abuse.

o The techniques should be scientifically

evaluated and proven.

When we talk about the Olweus programme,
it is important to often return to what it is all
about, namely that as few as possible, preferably
no one, should be exposed to bullying. Other-
wise, it easily becomes too theoretical. It is there-
fore important to always show and refer to stories
that create engagement in different ways.

It is a fundamental democratic right for
every student to feel safe in school and not being
subject to abuse and offensive treatment.

Sweden is one of the few countries that have
legislation within this area. We have 4 laws that
control the work against bullying, offensive treat-
ment, discrimination and violence. In essence,
according to the law, each school needs to ac-
tively work to prevent and discourage bullying,
discrimination and abusive treatment as well
as foster a good climate at the school where the
students feel safe and can focus on learning. The
principal of each school is responsible to start an
investigation if any suspicion of bullying occurs,
and is then responsible for reporting any abusive
treatment.

Each school is required to constitute a plan
for its safety work on an annual basis. At the end
of each year, the plan needs to be evaluated and
then revised, based on the work that has been
done during the previous year.

As mentioned, we have supportive legisla-
tion regarding bullying and abusive treatment.
But what we see in Sweden now is that bullying
is increasing, and some researchers have started
to question if the schools in Sweden are doing
the right things. For example, only focusing on
documenting and remedying bullying that has
come to their knowledge, but not doing enough
preventive work.

Another possible problem could be that the
laws talk about offensive treatment instead of
bullying.

If a school doesn't have a well-structured
and engaging work against bullying, the risk of
not being able to work preventively is very high.

So I think every school in Sweden needs the
Olweus programme but unfortunately they don't
know that yet.

Results in Sollentuna (See Fig. 33 and 34).
In Sweden, bullying is usually around 10-12% in
various surveys.

We have seen good improvements in vari-
ous areas since we started with the Olweus pro-
gramme:

o Bullying and long-term bullying are on a

low level,

« Confidence in the adult world is increas-

ing,

« Fewer students can imagine bullying,

o More students that want to help the vic-

tims.

In the last 3 years in Sollentuna, we have
seen a slight deterioration in our results from the
Olweus survey. What is happening?

When we analysed the results, we pinpoint-
ed two schools with relatively high rates of bully-
ing. At both of these schools, both school man-
agement and many of the staff had quit and in
addition it turns out that the supervision during
breaks has not worked well lately.

But a few weeks ago we got results from a
large Swedish survey that Statistics Sweden pro-
duced and it showed that bullying increased
from 12.6% in 2013 to 19.4% in 2019 in Swed-
ish schools. The figures come from the Swedish
follow-up to the UN’s major global goals in “The
UN 2030 Agenda”. Bullying is thus increasing in
Sweden despite all our fine legislation and high
demands on schools.

In Sollentuna, our bullying numbers are
still low, but it has increased somewhat in recent
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Figure 34. Survey results in Sollentuna
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years. We have been thinking about this. And I
think it can be hard to keep up with and maintain
the Olweus work. Now that we have been doing
this for 14 years with the initial 5 schools starting
the Olweus programme, and 9 years with all 17
schools involved, we have seen that it is a chal-
lenge to maintain the good work. A prerequisite
for our success is that we work with Olweus Sys-
tem for Quality

Assurance as it ensures that the schools con-
tinue to implement all different parts of the pro-
gramme. When a school shows that it is possible
to follow the programme, the school becomes
a certified Olweus school. Then the school gets
a nice diploma and a moving GIF to put on the
website. Everybody wants it.

The schools in Sollentuna have worked on
implementing the programme between 1-2.5
years. After the implementation, it is important
to keep the work alive, and the knowledge and
commitment high. This is when schools can ap-
ply to become a certified Olweus school which all
17 schools in Sollentuna have managed and now
work with the Olweus Standards 12 components.

All schools have trained Study and supervi-
sion group leaders, who lead Olweus work with
the staff at the school.

In the schools there is also a coordination
group for the work. In the coordination group
there is school management, student health, co-
ordinators/contact persons and a moderator.

On community level we educate all new
employees at our schools. We also educate new
Study and supervision group leaders, a 5-day
long course.

Twice per semester, all contact persons/co-
ordinators meet with the schools together with
Sollentunas Olweus instructors and Olweus co-
ordinators. Then the schools tell each other about
the Olweus situation at their school. The instruc-
tors in Sollentuna hold the meeting and also
highlight various current topics or new research.

These meetings are very important for maintain-
ing commitment and positive energy.

Twice a year, the instructor attends a meet-
ing with the school’s principal where we present
results and prepare future goals for the student
security and welfare work.

The Olweus instructors also meet the head
of all schools a few times during a school year.

In May/June each year I and my colleague
Katja go to all schools to evaluate the academic
year that has passed. Every two years there is a cer-
tification meeting and every two years an evalua-
tion meeting. We then read the schools’ documen-
tation of the work and go through all parts of the
Olweus Standard. These are important meetings!

So let’s see what the challenges are in Sol-
lentuna and what it is that helps us to do a good
work. How do we organise so we work towards
the aim of the programme; which is to create a
school environment where students can learn,
thrive and feel safe with little or no bullying.

We see these challenges:

We have the biggest problem with verbal
bullying and verbal abuse. So we work hard to
train our students how we use our language and
how we use words.

We also work hard to get students to tell
adults about the bullying that is going on. We like
to use this quote: “For me, it is just as heroic to
save someone from being bullied and offended,
as for example to save someone from drowning.
It is humanity”

We are also working actively to increase stu-
dents’ confidence that adults can do something to
stop bullying.

Sollentuna is at the forefront when it comes
to using digital tools at school. All students have
access to their own digital tool. Therefore, it is a
great challenge for us to also make sure that the
students are safe online and that they learn that
the same rules apply online as offline.
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A lot of staft are exchanged over time. It is a
good labour market for teachers in Sweden. Many
teachers change school in order to get a raise.

School management is exchanged. Many
principals only stay for a few years at the same
school and then move on. Since the school man-
agement is crucial in driving the Olweus work
forward, replacing these key people can create
gaps and bumps in developing the programme.
Scheduling certain Olweus-related meetings may
be forgotten. In Sollentuna we are fortunate to
have public policy requiring schools to work with
the Olweus programme and become certified.
This way the newly appointed principal knows
that this needs to be carried out.

Knowledge decreases over time. We have
not until September this year gained access to the
updated Olweus book in Swedish. So now we are
working to take back the knowledge we need.

No scheduled time for class meetings and
discussion groups. Time for meetings of various
kinds to be held is not in the school calendar. It is
therefore easy for other things to take over.

Keep high quality in adult supervision It’s
hard for the staff to be sufficient and handle the
supervision during breaks at school. It's some-
times hard to find adults to supervise that do not
have other tasks to accomplish.

Carry out measures according to “action
steps” in the sanction ladder in case of bullying.
Many in the staff may find it difficult to identify
bullying cases and hold serious conversations
with the students involved. It is important that
the schools come back regularly with measures at
the individual level.

This helps us:

The politicians in the community keep
on supporting the work with the Olweus
programme. This is fundamental for our Olweus
work in Sollentuna. It is therefore not possible for
a school to deselect the Olweus programme.

The work on quality assurance provides a
solid foundation for the Olweus work. All schools
really want to be a certified Olweus school! To
become certified, a lot of activity at the school
is required according to the Olweus Standard in
order to maintain knowledge and commitment
in the work against bullying, offences and exclu-
sion. The Olweus Standard contains 12 different
areas that are implemented and documented
during the school year. The very foundation of
the work is that the school has implemented the
programme and thus has a great knowledge and
high awareness of how a research-based preven-
tion and corrective work works best.

We meet the schools once per academic year
and evaluate. In May/June each year I and my
colleague Katja go to all schools to evaluate the
Olweus work during the academic year that has
passed. Every two years there is a certification
meeting and every two years an evaluation meet-
ing. We then read the schools’ documentation of
the work and go through all parts of the Olweus
Standard. These meetings are crucial in main-
taining the high standards!

Training of all new employees. All new em-
ployees undergo two half-days training on the
basics of the Olweus programme and these are
led by me and my colleague. We have approxi-
mately 200 new employees every year.

We gather all key people from our schools 4
times per year. These meetings are very important
for maintaining commitment and positive energy.

Meet-ups with principals and school princi-
pals.

Adult-led activities on breaks. In addition to
supervision we arrange adult-led activities for the
kids at school.

Updated edition in Swedish of Dan Olweus’
book: Olweus programme Against Bullying and
Antisocial Behavior. We are glad to have the
updated version of the book where we can refer
to the latest research
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Which level in the Olweus programme is the
strongest? The Olweus programme operates on 3
different levels. In addition there are the general
conditions: knowledge, awareness, warmth and
commitment.

There is also the level 4 to take into consider-
ation, the community level we have in Sollentuna.

In Sollentuna we work actively with all the
levels, just as Dan Olweus advocates. We see that
the sum of the parts becomes larger than the

whole. The different levels support each other
and make the programme easier to implement
and work with.

I find it difficult to see that one level is more
important than another. We need to get the whole
set of activities in order to really have a chance in
the very difficult work of addressing and stopping
bullying, and strengthen and promote efforts for
a safe and secure school.
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SUCCESSFUL EXPERIENCE OF THE OLWEUS BULLYING
PREVENTION PROGRAMME

Sigitas Alubauskas
Principal at Kaunas Tadas Ivanauskas progymnasium

Rata BalCianaité
Olweus programme instructor

S. Alubauskas: Hello, my dear colleagues.
I am delighted to see you here and to share the
experience our school had during the Olweus
programme. Firstly, our motivation for choosing
this programme and why we decided to partici-
pate. It may have been the beginning of the year
2011. We had an external evaluation, and in its
report caring for students was mentioned as one
of the strongest parts of our school. We hooked
on this idea. Afterward, there was a discussion in
society about the extent of bullying in Lithuania.
More than one third experienced bullying, so of
course, we felt touched about it. That’s when we
started considering which programme should we
choose. First of all, we noted that this programme
was well known, so we asked other schools about
their experience during this programme. There
were diverse experiences, of course. We were
pleased by the fact that the help was provided
during the implementation progress. I liked the
idea that there was feedback, the result, and that
we were able to know the extent of bullying in
our institution. We didn’t have to determine the
numbers ourselves, everything was done due to
an independent questionnaire, the processing,
and publication of results. So this is how we be-
came a part of the Olweus programme.

Next to me is Rita. She came as our instruc-
tor and we were so lucky to have her. Rata is a
person who always gives advice, stays by our side,
helps in everything she can, but who leaves deci-
sions for us to make. She lets us conclude, gather
information, and adjust our activities. That’s why

I, as a leader, and the whole organization, was
pleasantly surprised. Our organization believes
that bullying and violence is one of the most
problematic fields of education and society. Sta-
tistics I have mentioned before are intimidating.
And these statistics mean that there are children
who experience fear, psychological pressure, who
feel uncomfortable going to and being at school.
Above all, these kids are afraid to tell adults about
their problems. They mostly talk about it with
their friends, some of them with parents but they
unwillingly open up at school.

On the other hand, bullying is not a local
school problem because school is a part of soci-
ety. By all means, when trying to find where does
bullying come from, people must take a broader
look at the families, the yard where kids play, the
kindergarten, and the public information space.
There was a talk about it today, and I am very
pleased that we share the same attitude. Bullying
is a common part of the culture. This is a fight
against bullying. It would be the new cultural for-
mation of the organisation and its rise to a whole
new level, with a valuable basis, strengthening
it through agreements. On the other hand, it is
challenging to admit that bullying exists in our
school. And even a bigger challenge is to name
these cases of bullying without hiding the real
numbers. As I said, we chose the Olweus preven-
tion programme due to all these things. You can
look them up again, I won't repeat it.

I have mentioned why this programme is so
crucial at the beginning and I will repeat it once
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again. It is important as it gives a chance to know
the amount of bullying in our pro-gymnasium,
watch the dynamics, provide a strategy of activi-
ties, and identify problems. All in all, it is neces-
sary to know the predominant types and forms of
bullying and what kind of students belong to the
most fragile part of the school. Well, I would like
to mention that our school is huge, with almost
1,100 children from first to eighth grade enrolled.
Bullying among children of this age occurs more
often compared with older children. It might be
very relevant for us but as every mother thinks
that her child is the most beautiful, so we are hap-
py about the decrease in the level of bullying in
our school, from 29.8% to 10.5%. This percentage
has been maintained for the last two years and it
is a fantastic result of our assessment. Also, it is
good that acquaintance with the situation makes
it possible to assist specific students and other
members of the community in a very targeted
way. We consider each class, each student. Later,
it is easy to find them, offer them help, or have a
discussion after that. Students feel more comfort-
able and secure at school.

As I said, there is an overall growth of the
school culture and the reputation of the school
is improving. 'm not sure if I can directly say
that this focus on bullying prevention made our
school kind of more popular. More and more stu-
dents want to enrol in this school. Many children
attend this school and we can’t accept new ones
anymore, even though there is a demand. Key
factors for the success of the implementation of
the programme have been mentioned today. The
formation of an implementation team has a very
important role. Consistent purposeful work, the
motivation of community members, and com-
mitment to solving problems. I am very satisfied
that the proposal to take part in the programme
was taken positively. The entire school commu-
nity, which includes more than 100 adults, was
involved in the process, learnt and worked pur-

posefully all these years. This programme was
integrated into the school life and cultural for-
mation. The action took place during the les-
sons, class meetings, and regular events. And one
more factor is the long-term viability of the pro-
gramme.

Once the goal was set, it should be pursued
purposefully. And this was done thanks to Ruta,
who taught us that it was possible that the results
may not decrease as much as we have planned
and that they may even increase, but there is no
need to lose hope. And the compliance with Ol-
weus programme standards. As well as organised
training based on information presented to the
school community - students and their parents.
Systematic training, held at least 5 times a year,
also learning in supervision teams and training
for new workers at school. They are given lots
of attention. Well, by all means, surveys for stu-
dents, analysis of results, and presentation to the
community. We are motivated by the perception
that every number represents the percentage of
bullying and that there are children with their
own painful experiences. The focus is on teachers
who are on-call. Some of them are on duty even
for two days. There are many on-call points and
the culture of our school staft is to notice, to ask,
to help, and to advise. We organise regular class
meetings and the impact of specialists is huge. I
don’t know, maybe there are some schools in Lith-
uania which have two or more social workers but
we have had two of them for the last three years.
They make a huge difference. We respond to all
inappropriate behaviour and the manifestation of
bullying. We have the ladder of the discipline of
problem-solving.

Let me emphasise one more time, we do re-
spond to every important case and none of them
are left without attention. Well, what are the dif-
ficulties, and what are the challenges? This was
the beautiful side of the story but of course, there
are problems in every work. And one of them
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might be that educators in Lithuania have enor-
mous loads because they want to earn money and
sometimes there is a lack of time and energy to go
deeper into the issues. Sadly, some staff involves
only formally and we can feel that. We don’t say
anything directly to them, we don't contradict
them but we are missing that feeling of involve-
ment that comes from inside. Of course, school
as a part of society shapes an inner culture. There
is some kind of conflict when inner culture col-
lides with culture on the outside. That’s why we
face some difficulties when trying to change the
established attitudes towards bullying. As I said,
all the things that children bring from the yard,
the kindergarten, and from families. For the end
and before giving the floor to Ruta, I want to say
that our school understands that implementation
of the bullying prevention programme is not a
year’s work. One year is for taking a look, giving
a try. We know that this programme requires a
disposition for constant continuous activity and
commitment to reducing the extent of bullying in
schools. Thank you.

R. Balciunaité: Hello. When the principal
told us about the implementation of the Olweus
bullying prevention programme which is held
for six years in this school, we discovered that
not only the school is learning during the pro-
cess but the instructor as well. It is a process full
of joy, discoveries, challenges, or difficulties. To-
day I would like to stop and talk about success.
A few years ago, when presenting the results of
the survey at school, I stopped by and asked to
share the secret recipe for success. What is so spe-
cial about success? I believe that every person in
this conference has their own success story in the
implementation of the Olweus bullying preven-
tion programme. Everyone can remember their
success story: a small everyday situation, a more
complex situation, maybe a whole programme,
or maybe a story from childhood. My ten years

of experience as an instructor in this programme

have made it possible to experience that there are
thousands of stories and discoveries of success in
the implementation of the Olweus bullying pre-
vention programme.

I would like to share a few discoveries. This
school is a third stage school in Lithuania. As an
instructor, I had different experiences during ten
years of work at school. Some schools have com-
pleted the implementation phase and have with-
drawn from the programme, while others con-
tinue to participate in the OPKUS stage. What
reinforces the success of the programme in this
school? From the point of view as the instructor,
I can state that the active director’s involvement
in the programme and the specific knowledge
of what kind of qualitative change is desired, as
well as the careful introduction of the elements of
the programme, reinforces the success. When I
present the results of the student survey at school,
school leaders have a concern about each stu-
dent. They plan the strategic change and address
me with questions of what else could be done. As
a result, while working as an instructor in this
school, I have a chance to attend the meetings of
Lithuanian instructors. There is a growing need
for good management seminars for instructors.
Maybe it's because I get interesting questions
from this school in the activities of the OPKUS
phase. They inspire me, help me broaden my
view, make me brace up, to think, to ask ques-
tions. The results of this school survey are inter-
esting to study because of the visible systematicity
and directionality. I kept asking the coordinator
who was there before me to give me the secret of
how this systematic change can be achieved. And
she said that there was no secret, they were just
working. Looking at the results of the survey of
other schools, a change in one or more areas can
be seen. For example, some form of bullying de-
creased or there was a reduction of bullying in a
canteen or a café. But looking at the results of this
school, I can notice a systematic change. It was
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an exceptional experience as an instructor when I
first presented the results of the survey at school.
Everyone was silent after the presentation and
then the principal said: “Are there really so many
children in my school who suffer long-term bul-
lying?“ Normally, when presenting the results of
the survey after the first year of the programme,
this issue is not the main one. But in this case,
it was the main thing worth stopping for. It was
very touching and it became a reason for car-
ing about each student, about not leaving them
behind. A discussion at school about long-term
bullying happens in the second or third year of
the programme. But at this school, this problem
was immediately pointed out.

The role of the coordinator is also crucial for
the success of the programme. Looking at the ex-
perience of various schools, I would like to say
that the programme is successful when the coor-
dinators are active, inquisitive, taking the conclu-
sions of the audit into account when they raise
teachers and care about them. When talking with
the school’s coordinator about the fact that the
school has been already running the programme
for seven years, indifference or fatigue may occur.
A question that is important to find an answer
for the whole community: how not to lose vig-
ilance when implementing the programme and
each of its elements? How to make sure that every
employee in the school does not lose vigilance?
What else can we do better?

The OPKUS stage is a process in which there
are many joyful and good moments, but there are
also many challenges and doubts. Do we need this
programme? We can prevent bullying without it.
It is possible to execute prevention in different
ways. Just what would it be like? Is there going to
be a systemic change, a movement, and a change
in the culture of the school? There is also an ap-
athy, and people ask how long can we talk about
the same thing. Lets be brave to talk, to share,

and to find solutions together. Today, lecturers
from other countries shared that the schoolisin a
permanent process. It is a journey, with students
and staff coming to school every year. We have to
talk over and over again about ways to prevent
bullying and to create a different, collaborative
school culture. Thank you for being together in
this programme.

Looking back at the beginning of the Olweus
programme in Lithuania, we notice that both this
school and other schools, and all who are gath-
ered here today, we brought up a new generation
for Lithuania. One school shared that a genera-
tion from first to tenth grade grew up with this
programme.

One more short story for the end. Not in
this, but in another school that also runs the OI-
weus programme. One MSG headteacher said:
“My two children graduated from this school,
one child graduated before the introduction of
the programme and the other during the eight
years of the programme has grown up. That child
who graduated from school before this pro-
gramme talked with the other who is still study-
ing in school but during the Olweus programme.
He said that he envied him because the school
environment was much safer and that he should
be much happier to be able to study in such a safe
environment.”

In 2002, when I started working at the school,
the principal said that the prevention of bullying
at school was a priority. They wanted to discover
methods and programmes to prevent bullying in
school, but the almighty Google didn’t find such
a word as bullying. Bullying existed but we didn't
know how to help the students, what to do, how
to organise activities systematically and purpose-
fully, or how to deal with the situation of bully-
ing. Today, after 17 years, it is so touching and so
good to know that everyone here is the one who
cares about the situation of bullying in Lithuania
and that we are working on it.
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Good afternoon, dear colleagues, guests and
organisers. I am Nomeda Ciberauskiené, just like
I was introduced.

I am Nijolé Bagdoniené, a deputy princi-
pal for Education at Vilnius Pranciskaus Skori-
nos Gymnasium, a coordinator of Olweus pro-
gramme. Today we would like to share some brief
insights from our year and a half. Of course, we
have very little time, and when you look at how
much time we have, we think that some of our in-
sights might be interesting to you and you might
be able to apply them to your activities.

N. Bagdoniené: The sands are flowing, and
I know that where there is an hourglass the time
is cut into tiny sections, each of which has an ex-
act action to be done. I am looking at the flowing
sands and feel good and calm. That’s how I feel
today. And what is the best way to know how the
person next to you feels. Ask, I think it is the best
way to ask. How are you today, Nomeda?

N. Cibarauskiené: Thank you Nijole for the
question. And that is how I feel, I've heard it for
a year and a half. This is probably the question
that I was most often asked, I asked the coordina-
tor, I asked the leaders of Study and Supervision
Group (SSG), who also learnt to ask this question
to the staff during their training meetings. And I
feel safe and secure today, Nijole.

N. Cibarauskiené: 1 am delighted to hear
these words, and indeed it has been 15 months
since we met. What do you remember most viv-
idly from your first meeting? What were your im-

pressions, experiences, feelings? I remember my

first visit to this school very well. I read the philos-
ophy, mission, values of this Gymnasium before
I went there and I really liked the philosophy of
the Gymnasium, which was: “I walk slowly, but I
never walk backward”. These are Lincoln’s words.
Well, I think this philosophy fits me for sure. It
should be pretty good. We will be walking slowly,
calmly, I can't get back. So I'm thinking, well, I
wonder what that first meeting will be like. In-
deed, when I arrived, I saw widely opened eyes of
the principal, coordinator, although she was not
yet a coordinator and an infinitely great sense of
responsibility. All that I said was put down in de-
tail and all the questions came up naturally: How
is it going to be here? What about this? How are
we going to do this, how are we going to do that?
And at this point, there was a little bit of anxiety
on my own. Is my knowledge enough to run and
start this programme in this Gymnasium? Such
the mutual feelings were, but I felt infinite faith
in me and realised that with this team I could not
really take a step back, so that is the determina-
tion, the firmness, and the responsibility.

N. Bagdoniené: In the run-up to the first
meeting, I was also a little worried about wheth-
er it would be possible to establish a sincere rela-
tionship in such a short period of time. But when
you arrived at the Gymnasium, after the first de-
cisive and firm handshake, I felt calm. I was not
mistaken, respect and trust, sincerity, equivalence
from the very first moment of meeting accompa-
nied all the time of communication. You know,
each of us went our own way, but we were a team.
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The team saw and felt the school community, it
helped to achieve success in communication and
cooperation. I sincerely believe in what I do. It is
said, when you believe you can move mountains.
It provides a lot of moral satisfaction, although it
is not simple.

N. Cibarauskiené: Well and truly the begin-
ning was so, I would say, with some trepidation.
And I think that, from the very beginning with
Nijolé, we decided to work together, to combine
the slightest actions, elements, to talk and talk
about how our whole school feels, was one of the
most important factors that subsequently led to
really good changes, I think. What did we notice
at the very beginning? We understood that basi-
cally there are two conditions for the programme
to work. This is that adults, both at home and at
school, assume some responsibility within the
framework of this programme and the second
condition is that all are equally aware and united
in the problem of the bullied and the bully.

There were two groups: leaders of SSG who
were supposed to convey knowledge and work
with school staff, and there were parents. From
the very first meeting, we really felt that we had
different attitudes, different positions from what
is bullying to the age of grown-up and who is
an adult at school in the context of bullying. We
were sitting with Nijolé and contemplating hard.
Oh, what to do, how to do, it is not enough just
be sitting down and simply conveying knowledge
through training. What shall we do? What we are
doing with the provisions, which, in principle at
least in our situation, have proved to us one of
the main stumbling blocks, the possible hold-
ups may be faced in the further implementation
of this programme. We really understood that it
was the teachers attitude, and in this situation,
we started with the attitude of leaders of SSG, to
the problems of bullied and bully, that had a fun-
damental impact on the whole course of the pro-
gramme and honestly tried to clarify everything.

And one way or another, I began to have a strong
interest in certain strategies. What could help us
in this situation, and I found such a very interest-
ing strategy, a strategy of small steps. I discovered
it completely in another area.

Those who are interested in basketball prob-
ably know a good NBA coach Patrick Riley, who
was looking for a strategy for his team that would
encourage viewers, players, to improve the result
more when it was already very good. And he ap-
plied certain elements. He persuaded every play-
er to improve their game in certain areas by only
one per cent. Every player believed in this very
much. And it is only one per cent, it is very, very
little. Each player believed in this and improved
the game by one per cent. When all twelve players
improved their game by one per cent in five ar-
eas, they actually achieved impressive results. The
philosophy of this strategy is that no one doubts
that I can make one per cent, and when I do that,
and when a team wins, there are so many powers
and I really can do a lot, then certain freedom is
achieved. We applied exactly the same method
with leaders of SSG.

How did we do that? We actually defined
specific topics in those two positions. We trained
leaders of SSG and talked to them about how
to work with the group through the provisions,
how to discuss, how to cooperate with the group,
what principles should be followed. That it is not
enough to communicate knowledge in a group
but it has to be cooperated with it in accordance
with the principle of respect, cooperation and
respect for everyone’s views in a positive way. A
lot of work should have been done, and I real-
ly went to school more than I had to and maybe
in some places even hindered Nijolé from doing
her direct work, but that was important to me.
To tell the truth, I attended nearly all meetings of
SSG leaders. And the feedback after each meeting
with leaders of the SSG was received through dis-
cussing all the elements that they had outlined.
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What the positive changes have been and how
they have been achieved? The leaders of the SSG
changed very rapidly and we agreed with Nijolé
that she would back them. Nijolé, how did you
manage to support leaders and what was your
feeling when you saw that change?

N. Bagdoniené: | must admit that the strat-
egy of small steps brought more knowledge not
only to the leaders of SSG but also to the school
community as a whole. School staft became more
open to each other, freer to share problems,
turned to each other for help when they needed
it.  am pleased that relations between the school
community became warmer and it was during the
period of introduction of the Olweus programme
that I saw active, sensitive people at school seek-
ing to change the current situation and move up.
I am proud of them, I feel happy that we have all
worked together to create a responsible school
culture now and here every day.

N. Cibarauskiené: In terms of personal expe-
rience, I want to say that what I received at school
I consider a very high value and probably one of
the highest assessments is that we really went the
right way. Right now I will share this with you.
It was probably that when I returned to school
in autumn, the leaders were delighted when they
had a new creative potential to search for films,
plots and develop practical tasks on their own, as
they keep saying to me as the instructor: “No no
no, we're not sitting this way, we're already sitting
in a circle”. I was very happy when the leaders
of SSG indicated themselves as a team and they
would decide together. It was very, in my opin-
ion, very emotionally strong clear things showing
that we were lucky to bring them together and

make them as a team. And so, our personal ex-
periences what we have learnt. I have personally
learnt that the same thing can be introduced and
must be presented to different groups in regard to
their preferences and experience. I realised that
the elements in the Olweus programme are very
important. It should be worked on each individ-
ually. The Olweus programme is based on a very
clear philosophy and needs to be understood very
deeply. How do I feel? I feel strong and creative.

N. Bagdoniené: It is true, I also understood
that changes do not happen quickly and easily, so
it is important to work in a team, systematical-
ly and consistently carry out the activities of the
programme and comply with its requirements.
Only when working in a team positive results can
be expected. It is important not to be afraid to
openly share your feelings and experiences, but
doing this requires patience, time and personal
involvement from everyone. And the final result?

N. Cibarauskiené: And the final result of the
Olweus programme? I expected this question at
the very beginning when I arrived at school and
was very glad that I had not been asked it. And to-
day I can say that the Olweus programme is what
basically all the speakers have said, and that is
what the philosophy of the programme declares.
The programme is continuous, multi-layered,
systemic, at the same time complex. It’s here and
now and it works at all levels of the community. If
we look at the Olweus programme as a medium
in which school staft, teachers, children in groups
and individually, their parents, feel safe, emotion-
ally and physically, then this is probably the final
result. Thank you for listening.

Thank you all.
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Thank you for inviting me and for organis-
ing this conference, which is attended by many
colleagues from abroad as well as from Lithuania.

First of all, I would like to congratulate all
the colleagues of the Olweus programme, the
guests, the instructors of the programme imple-
mented by the schools, everyone who is engaged
in this programme.

It is great that the Olweus programme is be-
ing developed both in Lithuania and in the world.
When preparing for the report, I tried to recall
when I met Dan Olweus and it seems like it was
about 14 years ago.

I have thought for a long time that the OI-
weus programme is very rigorous, very struc-
tured. Two weeks ago, when I was at an interna-
tional bullying prevention conference, I met Jane
and other colleagues, I heard it said during one
presentation of the Olweus programme that the
Olweus programme is not exactly a programme,
but kind of a framework and I realised that there
is more flexibility in the programme.

I would like to say a few words about the
problem of bullying because the title of my report
is a bit strange: “Bullying - a diagnosis and treat-
ment”. Since I am still a doctor in social sciences,
doctors treat it simply, i.e. diagnose and treat.

I remember that 16 years ago we were con-
sidering whether bullying was or not a problem.
People kept answering differently. I am very hap-
py that bullying is often identified as a serious
problem today. 15 years ago, when the princi-
pals were asked if this was a problem, they often
said: “I don’t know if such things would happen
at our school”. Today, it seems a rare case to meet
a school principal who would say that bullying

does not occur. You have seen the results of an
HBC study where the prevalence of bullying is
very high. From a field of public health, I would
like to recall another concept, namely, the epi-
demic. An epidemic can be declared when 100
out of 10,000 people become ill (that is 1% of the
population). Today we are talking about a phe-
nomenon that is many times above the so-called
epidemic threshold.

This slide contains the results of the
SPINTER research we are collaborating with.
SPINTER research conducts a public survey to
ask what people think about bullying every year.
One of the questions we ask is “How relevant do
you think the problem of bullying is in schools?”.
The problem seems to be becoming more rele-
vant. (See Fig. 35)

In Child Line, we started the NON-BULLY-
ING campaign 16 years ago, during the imple-
mentation of which we started looking for effec-
tive methods of bullying prevention.

If the problem of bullying is already noticed
in schools, then look at what has been happening
in recent months. The understanding has been
acquired that pain and humiliation also occur
in adult workplaces. Schools have already been
working with bullying for many years and many
are aware that bullying is a problem. And sudden-
ly society begins to realise that adults hurt others
as well. When a young doctor commits suicide, it
becomes clear that there is pain and humiliation
among adults as well.

The diagnosis is serious, isn't it? The prob-
lem is serious. Medicine is needed. Serious pre-
vention programme is those drugs, a way to ad-
dress that problem.
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Figure 35. Relevance of the problem of bullying at schools

In Child Line, we have been working with
“Friends”, the programme developed by Swedish
colleagues for several years. An ecological mod-
el of bullying shows that if we want to solve the
problems of bullying, violence, we have to work
at all levels. The school is at one of those levels
of the community. But there is also a family en-
vironment, there are different circles of friends,
there is a level of society, thus, changes must take
place in them as well. (See Fig. 36)

In Child Line, we came up with a “cure” for
bullying. Several medicines are available for chil-
dren who experience bullying. One medicine is
called “Bepatycen” ointment. We understand that
there can be no such ointment. Then we read in
small print: “The pain of bullying is best treated
by a sincere conversation with the child”

Another medicine is “Drops from bullying”.
We administer some medicine and observe, may-
be the pain of bullying has disappeared. Again, let

us read the text in small print: “A sincere apology
is the best treatment for hurting”.

Lets talk about another environment, like
public space. If to remember several events. There
was one mocking wave of the Speaker of the Sei-
mas. It seemed that if you do not like a person, you
do not like a politician, you can make fun of him.
All sorts of enthusiasts made videos of how the
politician made a mistake in her speech. Anoth-
er example is that the former prime minister was
called the “Device” because some people didn't like
what he looked like and what glasses he wore.

We are looking for ways to reach out to
parents to help them deal with bullying as well.
With the help of the organisation “Friends’, we
have adapted online training for parents, where
parents can learn how to communicate with their
child, how to talk to him, how to contact the
school and talk to an educator, and even how to
talk to the school head if necessary.
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Figure 36. Social-ecological model of bullying
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